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Inclusive education: social and pedagogical aspects

The article analyzes social and pedagogical aspects of inclusive education.
On the basis of international experience, legal basis, pedagogical and
methodological aspects of the educational process, it studies the features of
introduction of inclusive education into the Ukrainian school system.

Any person, regardless his/ her health status, presence of physical or mental
disturbances, has the right to receive education, the quality of which doesn't differ
from that of healthy people. This principle, which is reflected in several
international documents, is the basis of inclusive education for children with
special educational needs. It is implemented in order to realize their right to
choose the educational institution and form of education according to their

residence, where all necessary conditions would be provided.



The analysis of modern social conditions leads to reflect on the role of
children with special needs in this society and all those that do not correspond to
our stereotypical idea of the so-called normality. Louis Marshall, a famous writer,
speaking about the norm and pathology, is inclined to believe that the notion of
norm is rather conditioned, since those who do not show any signs of apparent
disturbances often possess inconspicuous deviations.

Convention on the Rights of the Child as an international document which
automatically imposes to bring national legislation in line with this "global
constitution of children rights in each state." Ukraine is making its progressive
steps in these sphere. In recent years children with special needs are intensively
supported by the state financing, this helps to promote the progressive ideas into
practice. However, certain categories of children in Ukraine are deprived of
qualitative education.

One of the forms of education for children with special educational needs is
a new, but widely used in many countries, inclusive form of organization of
educational process, which realizes an absolute right of every child to achieve
general education according to their residence with all the necessary conditions
provided. This model of inclusive education is getting more and more significant
thanks to the work of Community organizations.

In order to ensure equal access to qualitative education, inclusive
educational institutions must adapt curricula and plans, methods and forms of
education, use of existing resources, partnership with the community to the
individual needs of children with special educational needs. Inclusive education —
is a process in which the school is trying to meet the needs of all students, making
the necessary changes to the curriculum and resources in order to ensure equal
opportunities for all children.

Keywords: inclusive education, educational process, educational

environment.



Modern stage of society development is characterized by a wide range of
educational services and humanistic focus on personal development. The actual
problem is inclusive education that focuses on educating children with disabilities
in traditional educational establishments.

The purpose of introducing inclusive education is to eliminate social
exclusion (expulsion) resulting from negative attitude to the concept of diversity.
The starting point of this concept is the belief that education is one of the
fundamental human rights and the basis for making the society more impartial.

It is important to study the sphere of inclusive education because the number
of children with special needs is growing steadily. Accordingly, the
implementation of inclusive education is one of the priorities of educational reform
in Ukraine.

The aim of this research is to analyze social and educational aspects of
inclusive education, pedagogical and methodological aspects of the educational
process.

The problem of implementation of inclusive education is reflected in the
works of Ukrainian scientists - O. llyina, A. Kolupaev, A. Martynov, Sergey
Mironov, A. Myskiv, Movchan, A. Polyakova T. Samson, N. Sofiy, A.
Stolyarenko V. Synovoyi, P. Talanchuk, E. Tarasenko, AN Shapoval, A. Shevtsov,
etc .. The social, psychological, pedagogical and legal aspects of the problem - in
the works of foreign researchers Amstronha F., B. Barber, M. Davis, J. Bellow, N.
Borisov, C. Jenks, X. Kirby, S. Korletta, M. Crozier, F. Crosby, D. Cooper, T.
Newman, P. Romanov, G. Silver, Mr. Silver, B. Schmidt, K. Taylor, A.
Hodkinsona, A. Yarskoyi-Smirnitsky and others.

At the United Nations International Conference "Inclusive Education: the
Way to the Future” in Geneva in 2008, were discussed educational, scientific and
cultural matters and was noted that the introduction of inclusive education is the
central issue for quality education and for creating a more inclusive society.

Inclusive education is a term that was used for the first time in Salamanca

Statement on Principles, Policy and Practice, adopted by the World Conference to



speak about the education of people with disabilities in June 1994. This document
was the first international document that stressed the need for educational reform
toward inclusive education. Appealing to the governments of all states, it was
stressed that the priority in terms of policies and budget allocations should be given
to the educational reform, which would provide quality education for all children
regardless their individual differences and difficulties; the principle of inclusive
education should be legally recognized, which means that all children should
frequent common schools, except special cases; the exchange of experience with
the countries having inclusive education system should be encouraged; the
participation of parents, communities, civil society organizations of people with
disabilities in planning and decision-making regarding special educational needs
should be promoted; the development of different strategies to diagnose and
determine the specific needs of children should be encouraged, and the scientific
and methodological aspects of inclusive education should be developed; special
attention should be paid to the preparation of teachers working in the sphere of
inclusive education.

The basis of the term "inclusive education™ is the social understanding that
treats disability as a concept that evolves, and is the result of interaction that takes
place between people having health problems, and barriers that exist in the society
and that doesn’t give them the possibility to participate in social life equally with
others. The social model of disability understanding is an alternative to the
medical one, which is primarily aimed at correcting psychophysical development
of people with special needs.

The basis of inclusive education is the ideology that excludes any
discrimination against students with disabilities, and at the same time creates
appropriate conditions for qualitative education. Inclusive education recognizes
that all children can study properly, and their distinctive features are worthy of
respect and are a source of learning experience for all educational process

participants.
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Learning Knows ANJo Bounds

Inclusive education is an educational technology, which provides children
with special needs with education and upbringing in normal education institution,
where appropriate conditions are created for the most effective education process.

Inclusive education is a pedagogic innovation in Ukraine and at the same
time it is the requirement not only of time, but from the moment of ratification The
United Nations Convention on the Rights of Disabilities it is one of the state’s
international duties.

All the provisions on inclusive education are included into The United
Nations Convention on “The Rights of Disabilities” which is approved by The
United Nations General Assembly on 13th of December 2006, and is regulated by
The Constitution of Ukraine, laws of Ukraine “Pre-School Education”,
“Education”, “General Secondary Education”, “On the Rehabilitation of the
Disabled in Ukraine”, “"On the basis of social protection of disabled people in
Ukraine"”, “Child Protection”, “Decrees of the President of Ukraine” from
20.03.2008 Ne 244 “On additional measures to improve the quality of education in
Ukraine”, from 18.12.2007 Ne 1228 “On Additional immediate Measures to create

favorable conditions for the life of persons with disabilities”, regulation of the



Cabinet of Ministers of Ukraine 29.07.2009 Ne 784 on “Action plan for creating
unimpeded living environment for people with disabilities and other people with
limited mobility” for 2009-2015 “Ukraine without Barriers”, resolution of the
Cabinet of Ministers of Ukraine from 03.12.2009 Ne 1482-p "On approval of the
action plan for introducing inclusive and integrated education in secondary schools
for the period up to 2012".

Despite the great amount of legal documents in Ukraine, the traditional form
of education for disabled children are special (correctional) educational
institutions. It is connected with economic aspects as well with social ones. The
great deal of difficulties in education and upbringing of disabled children is caused
by the shortage of qualified workers in this field — psychologists, social teachers
and also support staff.

The accessibility of education for all population categories is possible
through creation of a comfortable learning environment in educational institutions.

The learning environment is a system of impacts and conditions of forming
personality; the complex of opportunities for its development, which are in social
and spatially - subject environment [7]. The category “learning environment”
includes education as the sphere of social life, and environment as the factor of
education [1]. It makes sense to create a learning environment that promotes self-
development of each person, including its functionality [2].

Inclusive learning environment is a special type of education environment,
which provides effective development and education of disabled people by
adapting educational space to the child’s needs, which includes the reforming of
educational  process, methodological flexibility, variability, favorable

psychological climate and appropriate architectural and spatial conditions of life.


http://osvita.ua/legislation/Ser_osv/6011
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Inclusive learning environment implements the equal opportunities for
getting education and creating conditions for all children’s adaptation and
integration in society regardless of their individual characteristics, mental and
physical abilities and peculiarities of development. The basic conditions which
contributes to the effective solving tasks of creating an inclusive learning
environment as a system, which provides the equal access to education and
development of different children categories in comprehensive area are [3].:

- adopting the philosophy of inclusion;

- continuity in the work of educational institutions of various types;

- availability of appropriate teaching materials and recommendations on
the competence and activity levels of children with different starting opportunities;

- preparation of teaching stuff which is included in inclusive process,
including support stuff ( teacher’s assistant, child’s assistant). We believe that for
inclusive learning environment the teacher is needed, who meets modern

requirements, understands and develops the necessary conditions for development



and compensation, correction of mental functions of the child, to promote the
forming of psychological foundations for the development of training activities in
general and each school skill separately;

- the organization of staff’s effective activity of PMOC of educational
institution with appropriate established objectives;

- transformation of architectural character, creating barrier-free
environment of the educational institution.

Taking into consideration the conditions for forming inclusive learning
environment, we can highlight its structural components like space of
specialization of children with different abilities and features:

- spatial and objective components (material, financial opportunities of
institutions, available architectural and spatial organization; provision with modern
tools and systems that meet the needs of children);

- didactic-methodological component that includes adapted individual
way of child’s development, variability and flexibility of educational methods,
forms and tools;

- communicative-organizational component (personal and professional
preparation to work in integrated groups and favorable psychological climate in the
team) [6].



RS TUTO’?S

@E INDIVIDUAL DISTANCE
« FORMS LEARNING

TRADITIONAL INDIVIDUAL
% (CLASSIC) FORMS
Q' FORMS AT HOME é
AC
O l\ ¢ RPPROACHTO o 0 (o)
V / ‘ﬁ
o & % m
Q S S Sk
e 845 O, )
g ‘DAY ORDER \’%(\\\9 ’C/,,,. ‘P/;,y wn
*PHYSICAL
EXERCISES \‘// DEVELOPMENT /
Z *CURE SWIMMING ]
"EVMINOV'S ( I
LL] PROFILACTOR
*HEALTHY FEEDING S COMPETENCE «\'\ O
m *FLAVORING “94,4 >
THERAPIE — Y 7o e \, ,,.._\\
)  -massaces K ey, 3 \\, ‘,ﬁ» ?/' p v
| BREATH 9 % g0 ¥ g K @P‘\' 3
EXERSISES £ q_ N m
o AIRATION 7 N© / Ag
"L ‘HYDROTHERAPIE Qe : - Ko <
*DIMANISH PAUSE ) >
€D -rRecoVERING %0, ol ~
SLEEP G/ op® (7))
s AL-PEDAGOG
. *CORRECTIONAL ’
7 - STUDIES WITH
DIAGNOSTIC-ANALYTICAL SPESIALISTS
= ACTIVINES *OPHTALMOLOG T
- *CORRECTIAL-DEVELOPING “ORTHOPED
STUDIES . : (?
¢ "FACULTATIVE'GET TOKNOW | <L ASSONS Of HEALTH R aeh wea w
a YOURSELF “VALEOLOGICAL *SOCIAL
% *ROLING GAMES EDUCATION PEDAGOGUE &
*AQUAROBICA >~
% *ETHNOCULTURE 0
OF HEALTH
O *SANITARY
O *NEWSPAPERS ..b
*PEDAGOGICAL %
PROPAGANDA /\
>O AMONG PARENTS Q

The practice of inclusive education requires the constant upgrading of
methodological base, close contact of psychologists, social workers, special
teachers and health professionals. The key aspect in implementation of inclusive
technology in learning environment is the work of  psychologic-medic-
pedagogical consilium [4]. Experts who are the members of the consilium should
be on a high level of professional competence, to be fluent in their profession and
orientate in related servise, readiness to professional development, social and
professional mobility, the availability of value orientations: respect for the
individuality, awareness of their function of mentor and organizer. The

implementation of inclusive education includes not only the support during the



learning process of disabled children as actualization of the personality for finding
their inner resources that would promote the development in education and social
sphere.

The introduction of inclusive education presupposes not only support for
children with special needs in the educational process, but also actualization of the
personality for finding his own internal resources that would contribute to
development in education and the social sphere.

Thus, inclusive education in general and the learning environment in
particular, is characterized by the system of value attitude to the education,
upbringing and personal development of children with special educational needs,
diverse resources (internal and external conditions) of their life in education
institutions and focus on individual educational strategies of subjects training. The
successful operation of inclusive educational environment is manifested in
necessary mutual efforts of a special child and a group on joint activities.
Institutions, which educate children with special educational needs, should take
care of creating the conditions for inclusion, social integration of their pupils in
various spheres of life — entertainment, law, education and others. The success of
inclusion in social communities depends on the ability to build an appropriate
social network, which includes large communities in different locations of the
special child.

We analyze the implementation of inclusive education through the position
of readiness of pedagogical staff to teach children with disabilities in the physical
and (or) mental aspects; the readiness of the parents of such children to understand
the necessity and awareness of the fact of teaching in an ordinary school; the
readiness of the parents of healthy children to understand the need and a conscious
acceptance of the fact of teaching their children with children having disabilities in
psychophysical development; the willingness of healthy children and children with
developmental disturbances to accept the co-education.

As part of this issue, we also studied the general awareness of various

groups in Vinnytsia about inclusive education, including the readiness of teachers



to work with children with psychophysical disabilities in traditional schools. We
asked 630 respondents. The survey involved teachers (230 people), parents (250
people) and ordinary citizens (120 people).

As a result of the survey, the majority of respondents 86% have a positive
attitude to children with special needs. Analyzing the prospects for joint education
of children with special needs with children who have no developmental
disabilities in one class, 27% of teachers, 12% of parents and 11% of ordinary
citizens are open to the idea of co-education. But, 13% of teachers, 26% of parents
and 11% of ordinary citizens have a negative attitude to inclusive education. From
their perspective, joint education in regular school is more possible with children
who have problems with their locomotor system (25%), hearing disorders (42 %)
and impairment of vision (25%). The obtained results indicate that the above
violations, in the opinion of the respondents, are not an obstacle to education in the
general education school, are not a threat to other children, they are not associated
with a violation of the intellect and the emotional-volitional sphere. According to
the respondents’ opinion, the possibility of learning in traditional school for
children with intellectual disabilities (5%), emotional-volitional or intellectual
disorders (3%) is not limited. Of course, these children are the most problematic
group, they need an individual educational route and relevant training programs.

Thus, the results of the survey indicate that the prospect of implementing
inclusive education depends on the leading defect in the structure of the
developmental disturbance.

Analysis of the survey about the prospects of implementation of inclusive
education for the target groups separately (teachers, parents and ordinary citizens)
showed that:

- the transition to inclusive education is considered possible by 29% of
teachers, 12% of parents and 25% of ordinary citizens;

- 36% of teachers, 55% of parents, 50% of ordinary citizens are not

ready to answer this question;



- 5% of teachers, 20% of parents; 25% of citizens consider it impossible
to organize joint education for children with psychophysical disabilities and
children who do not have any health problems;

The analysis of the results showed that not all respondents share the
perspective of teaching children with disabilities, together with children who do
not have any developmental disorders. Moreover, even the number of teachers
finds it impossible to organize joint training. This problem should be solved
through the formation of readiness (psychological and professional) of educators
to implement inclusive education. It is worthwhile to focus the attention of teachers
on their attitude to inclusive technology, the desire to obtain additional information
or to obtain additional education, the ability to study the characteristics of children
who have various developmental problems, and the desire to work with them.

Thus, the main reasons that hinder the implementation of inclusive education
in Ukraine are:

- imperfection of Ukrainian legislation, lack of instructive and
methodical documents;

- unwillingness of society to inclusion;

- if we analyze the historical aspects, comparing with European
countries, in Ukraine the acceptance of people with disabilities is very slow;

- absence of special educational programs for children with reduced
capabilities;

- lack of specialists (psychologists, defectologists, social educators,
social workers and staff to accompany);

Systemic institutional changes are needed to implement inclusive education
in Ukraine, but the most important and complex are changes in the teacher's
professional consciousness and thinking. One of the conditions for implementing
an inclusive education and upbringing process is the creation of an inclusive
educational environment. An inclusive learning environment provides a special
quality of life of the child and his family at the same time without compromising

the quality of life of other participants of educational environment.
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IHKJIFO3UBHA OCBITA: COHIAJIBHI TA IIEJATOI'TYHI ACIIEKTH

Y emammi ananizyromovcsa coyianvhi ma neoaeociuni acnekmu iHK103usHoi oceimu. Ha
OCHOBI MIJNCHAPOOHO20 00C8I0Y, NPasosoi 6a3u, NedazoiYHuUX ma MemooON02IYHUX ACNeKmis
HABYANILHO20 NPOYecy, BUBUAEMbCA O0CODIUBOCMI  8NPOBAOINCEHHS IHKIIO3UBHOI O0C8ImMU 8
VKPAiHCbKY WKiIbHY cucmemy. bByov-axa noouna, Hezanedxcmo 6i0 1020 cmaHy 300pos's,
Has8HOCMI PI3UYHUX AOO NCUXTUHUX PO3NAOI8, MAE NPABO HA OMPUMAHHS OCBIMU, AKICMb AKOI He
BIOpI3HAEMbCA IO sAIKOCMI 300posux aiodell. Lleu npunyun, axuii 6i000padicenuti y KilbKOX
MINHCHAPOOHUX OOKYMEHMAX, € OCHOB80I0 I[HKIIO3UBHOI oceimu 0as oOimel 3 0CcoOauUeUMU
ocgimHimMu nompebamu. Bin peanizyemvcs 3 memorw peanizayii ce6oco npasa Ha 6udIp
HABYANIbHO20 3aKNAdy ma Gopmu ocsimu 3a micyem ix npoicusants, oe 6y0ymo 3abe3neueHi 6ci
HeoOXIOHI yMoeu. AHANi3 CyuaACHUX COYIANIbHUX YMO8 NPU380OUMsb 00 8i000paicenHs poi dimeli
3 0coOIUBUMU NOMPedaMu 8 YbOMY CYCRIIbCMBI Mma 6CIX Mux, wo He I0nosioaiomv HAWUM
cmepeomuntHuM YVsAGINeHHAM Npo Mak 36aHy HopmanvbHicme. Jliooosuxk Mapwann, eioomui
NUCbMEHHUK, 2080PAYU NPO HOPMY MA NAMOJIO2I0, CXUNbHUL 88AXNCAMU, WO NOHAMMS HOPMU €
docums YMOBHUM, OCKIIbKU Mi, XMO He MAlomMb HCOOHUX O3HAK GUPANCEHUX NOPYULeHb, YACTO
Maromv He3HayHi sioxunenns. Koneenyisa npo npaea oumuHu ax MidCHAPOOHUU OOKYMEHM, AKUL
ABMOMAMUYHO BCMAHOBIIOE HADNUINICEHHS HAYIOHANbHO20 3AKOH00A8Cmaa 00 yiei "2nobanbHoi
KOHCmumyyii npas oimetl y KodxicHill depacasi”. Ykpaina pooume npoepecushi kpoku y yiti cghepi.
Ocmanuim yacom 0imu 3 0COOIUBUMU NOMPeOAMU THMEHCUBHO NIOMPUMYIOMbCA QePAHCABHUM
Qinancysanuam, ye oonomazac npocysamu npoepecusHi ioei nHa npaxkmuyi. [Ipome neemi
kameeopii dimetl 6 Yxpaini nozoaeneni sikicnoi ocsimu. OOwiero 3 opm oceimu 0ns dimeu 3
0COONUBUMU OCBIMHIMU NOMpPebaAMu € HOBUI, ale WUPOKO BUKOPUCNOBYEMbCA 8 0a2ambox
Kpainax 8ceocsAdCHUll Cnocio opeaizayii HaguanibHO20 Npoyecy, AKUL pedanizye abconomue
NPABo KONHCHOI OUMUHU HA OOCACHEHHS 3A2allbHOI 0C8IMU BIONOBIOHO 3a MICYeM NPOHCUBAHHS 3
ycima HeoOXiOHumu ymosamu. Ll mooenv IHKIO3UBHOI ocsimu cmae 6ce OiLlbW 3HAUYUJOIO
3a605KU poOOmMi 2pOMAOCLKUX Opeauizayiu. /[ns 3abe3neyeHHsi pieHo20 O00CmMYny 00 SKICHOL
0C8imu IHKIIO3UBHI HABYANbHI 3aKNA0U NOBUHHI A0ANmMy8amu HAGYAIbHI Npocpamu ma niauu,
Memoou ma opmu HaA8YAHHS, BUKOPUCMAHHS HASABHUX PeCypCie, NApmMHEPCmeo 3 2poMador 00

IHOUBIOYabHUX nomped dimell 3 0CoOIUBUMU OCBIMHIMU nompebamu. [HKI03USHA ocsima - ye



npoyec, 6 AKOMY WIKOLA HAMA2AEMbCS 3A0080IbHUMU NOMpedU BCIX CMYyOeHmis, 6HecCimb
HeOoOXIOHI 3MIHU Y HABYALHI NAAHU MA Pecypcu, wjobd 3abe3neuumu pieHi MONCIUBOCTI OJisl BCIX
oimeil.

Knrouoei cnoea: inknosuena oceima, HagyaIbHuUll npoyec, 0CBIMHE cepedosuile.

HNuka103uBHOE 00pa3oBaHue: COUMATbHbBIE H MeIaroruyeckue acrneKkThl

B cTaTbe aHaNU3MPYIOTCA COLManbHble M Neaarormyeckme acnekTbl MHKAI03MBHOrO 06pasoBaHus.
Ha ocHoBe meKAyHapoAHOro onbiTa, NPaBoBOW 6asbl, NeAarorMyecknx U MeTo40/10rMYEeCKUX acneKToB
yyebHoro npouecca, usyyaercs oCo6eHHOCTM BHEAPEHMSA MHKIO3MBHOIO 06pa3soBaHNA B YKPaAMHCKYIO
WKO/bHYIO cncTemy. Jlloboli YenoBek, HeE3aBUCMMO OT €ro COCTOSIHMA 340PO0BbA, HANNUMA PUINYECKUX
WAU NCUXMYECKMX PACCTPOMCTB, MMEET MpaBo Ha noaydeHMe o6pasoBaHMA, KayecTBO KOTOPOM He
OT/IMYAETCA OT KayecTBa 340POBbIX /loAei. ITOT MNPUHLMN, KOTOPbIA OTParKeH B HECKONbKUX
MeXAYHAPOAHbIX AOKYMEHTAX, ABAAETCA OCHOBOM MHKAO3MBHOIO 0b6pasoBaHua ana getei ¢ ocobbimmn
obpasoBaTesibHbIMK NoTpebHocTaAMKU. OH peanunsyeTca C Lenblo peannsauumn CBoero rnpasa Ha Bbibop
yyebHoro 3aBegeHua n popmbl 0OpasoBaHMA MO MECTY XKUTenbCTBa, rae byayTt obecnedyeHbl Bce
Heobxoanmble ycnoBUA. AHa/IM3 COBPEMEHHbIX COLMaNbHbIX YCIOBUA MPUBOAUT K OTOBParKeHUIo posn
Aetei ¢ ocobbiMM NOTPEOHOCTAMM B 3TOM 0OLLECTBE U BCEX TEX, KOTOPble He COOTBETCTBYIOT HalMM
CTePEeOTUNMHBIM NPEACTaBAEHMAM O TaK Ha3biBaemMoi HOpMasbHOCTU. JllogoBUK Mapluann, U3BeCTHbIN
nucatesb, roBOPSA O HOPME M NaTOJIOTUU, CKNOHEH CYMTaTb, YTO NOHATUE HOPMbI ABASETCA AOCTaTOYHO
YCNOBHbIM, NMOCKO/IbKY T€, KTO HE MMEIOT HMKAKMX MPU3HAKOB BbIPaXKEHHbIX HapyLWEHWUI, 4acTo UMetoT
He3HauuTesbHble OTKAOHEeHWA. KOHBeHUMA O npaBax pebeHKa KaKk MeXAyHapoOHbIM OOKYMEHT,
KOTOPbI aBTOMATUYECKM YCTaHaB/AMBaEeT MPUBAMIKEHMA HALUMOHA/NbHOrO 3aKoHO4aTeNbCTBa K 3TOW
«rno6anbHOM KOHCTUTYLMKN NPaB AeTel B KaxKAoMm rocygapctsee”. YKpanHa AenaeT NporpeccuBHble Wwarun
B 3Tol chepe. B nocnegHee Bpema AeTM C 0co6bIMM NOTPEBHOCTAMMU UHTEHCMBHO NOAAEPHKMBAOTCA
rocyAapcTBeHHbIM GMHAHCMPOBAHNEM, 3TO NOMOraeT NPOABUraTb NPOrPecCUBHbIE MAEM HA NPaKTUKe.
OfHaKo onpeaeneHHble KaTeropmum aetei B YKpavHe /iMLIEeHbl KayecTBeHHOro obpasoBaHus. OgHol 13
dopm obpasoBaHMA ana geTel ¢ ocobbimM obpa3oBaTesibHbIMM NOTPEOHOCTAMU SBAAETCA HOBbIM, HO
LWUMPOKO MCMONIb3yEMbIA BO MHOTMX CTpaHax, Bceobbemnowmuii cnocob opraHusauum yyebHoro
npouecca, peanusyowmin abcooTHOE NPaBO KaxKaoro pebeHKa Ha JoCTUXKeHWe obLwero obpasoBaHus
3@ MeCcTOM MpPOXKMBaAHUA C MpefocTaBjleHMeM HeobX0AMMBbIX YCI0BUN. ITa MOAENAb WMHKI3UBHOMO
obpasoBaHUA cTaHOBUTCA Bce 6onee 3HauyMmol Bnarogaps pabote obLECTBEHHbIX opraHusaumin. Ons
obecneyeHns paBHOrO AOCTyrna K KayecTBEHHOMY 06pa30BaHWI0 MHK/O3UBHbIE yYebHble 3aBefeHus
AONXKHbI aaanTMpoBaTh y4ebHble NporpamMmbl U MAaHbl, MeToabl U Gopmbl 0B6yYEHMA, UCMOAb30BaHNE
MMEIOLNXCA PecypcoB, NapTHEPCTBO C 06LWECTBOM K WMHAMBMAYaNbHbIM MNOTpebHOCTAM AeTel C

ocobbimu o6pasoBaTeibHbIMK NOTPeBHOCTAMU. MHKN03MBHOE 06pa3oBaHMe - 3TO NPOLLECC, B KOTOPOM



LWKOJ1a NblTaeTcA ya0BNETBOPUTb I'IOTpe6HOCTM BCex CTyAeHTOB, BHeCcute HeO6XOLI,VIMbIe M3MeHEHNA B

y4yebHble NnaHbl U pecypcbl, YTObbl 06ecneynTb paBHble BO3MOXHOCTM A1 BCEX AETEN.



