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AHoOTAaNist

TeopeTnyHa JIIHTBICTUKA TIOCTIHHO PO3IIMPIOE CBOi TOPHU3OHTH 1 CTBOPIOE
HOBI rajy3i JOCHIIKeHHs. 3MIHA MapaJurM B MOBO3HABCTBI Ha modatky XXI
CTOJIITTSl BUKJIMKAJIA JI0 KUTTA LUIMN psii HOBUX JIIHTBICTUYHUX JUCIUILIIH 1
noHATh. CaMy MOBY TPaKTYIOTh SIK IMHAMIYHY, ICTOPUYHO C(POPMOBAHY 3HAKOBY
CUCTEMY, PO3YMIHHS SIKOi TICHO TOB's3aHE 3 HEMOBHUMHU 3HAHHSIMU 13 ranysi
HAyKH 1 KyJbTYpH, AOCIIDKCHHS CYKYIHOCTI SKHX J03BOJIIE II0-HOBOMY
TpaKTyBaTH HalllOHAJIbHY MOBY. YCKJAJIHEHHS CaMoro 00'€KTa JOCHIIKEHHS,
aJicKkBaTHEe BUBYEHHS sikoro, Ha AyMKy O.C. KyOpsikoBoi, «HaBpsI 9H I CHTY
OJIHIM Haylll, SKII0 TIILKKM BOHA HE 3HaMJE crocoOIB 00'€HATU B JIOCATHEHHI
CBOTO 00'€KTa CBOi 3yCWUIS 3 3YCHUIAMHU 0araTboX HayK»®, BHKJIHKAIIO
TEHJICHIIII0 0 MDKIUCUUIUTIHAPHOCTI. TOMYy Cy4acHY CHUTyallil0 B JIIHTBICTHII
JesKl BUCHI BU3HAYAIOTh SIK TMOJINapagurMalbHy, IO CHHTE3yE B CBOIX
TEOPETUYHUX 1 METOJOJOTIUHUX 3acajiax MOCTYJaTH PI3HUX HAYK W MapagurM.

HaykoBe pocnikeHHs, MNpeJCcTaBlieHe B MOHOrpadii, € pe3yJbTaToM
COUIBHOI Tpaml KOJIEKTUBY Kadeapu aHrimicbkoi @inosnorii BiHHUIBKOTO
JEPKABHOTO II€IaroriyHOr0 yHIBepcuTeTy iMeHl Muxaina KomroOuHCBKOTO.
Bono moB’s3aHe 3 TEeMOI  HayKoOBO-JochinHOi  pobotu  «CydacHi
noJjtinapagurMaibHi JIHTBICTUYHI CTY/11 Ta BIIPOBAKEHHS IXHBOT METO0JIOT11 B
OCBITHIA TPOCTIp BUIIOI LIKOJW» (3aTBepAkeHa BueHoro panoro BIITY imeni
Muxkonu Komtobuncekoro (ciuenn, 2021), 3apeectpoBaHa B YKpaiHCbKOMY

IHCTUTYTI HAYKOBO-TEXHIYHOI €KCIIepTH3u Ta iHpopmMmartii Bix 22.01.2021).

1 KyOpsikoBa E.C. Ilapagurmbl HaydyHOrO 3HAaHUSI B JIMHTBUCTUKE U €€

coBpemenHsIi ctatyc / M3Bectusst PAH. Cepust JIut. u s3eik. 1994, Ne 2 1.53. c.
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AKTyaJbHICTh BUOOPY TEMHU JIOCHTIJPKEHHS BH3HAYAETHCSA 3arajibHOIO
CIIPSIMOBAHICTIO CYYaCHMX JIHIBICTUYHUX M METOJOJOTIYHMX CTyIid Ha
BUBYCHHS Ipo0JieM (YHKIIIOHYBaHHS W PO3BUTKY MOBHHUX CHCTEM, IIIO
pPO3IIIANAIOTECA MiJ KyTOM 30py pI3HUX MapagurM, 3 sSCYBaHHS UUISXIB
MaKCHUMAaJIbHOT ONTUMI13aIlli MPOIIECY OCBOEHHS COLIIOKYJIBTYPHUX OCOOJIMBOCTEN
MOBU Y MpOLECI HaBYaHHSA Ta PO3BUTKY KOMYHIKATUBHOI KOMIIETEHTHOCTI

CTY/ICHTIB.

Momnorpadiss BimoOpaxkae pe3ynbTaTH poOOTH HaJA OINAHYBAHHIM
npobnematuku mnepmoro eramy HJIP kabenpu «Koewimusno oOuckypcueni
ocobausocmi pizHoxcanwposux mekcmig. CyyacHi nioxoou 00 @opmy8aHHs.
IHUWOMOBHOI KOMYHIKAMUBHOI KOMNEMEHMHOCMI.

Merta HayKOBO-JOCHIAHOT PO3BIAKM TOJIATa€ Yy MPOBEACHHI HAYKOBUX
JOCJTIJPKEHDb y Taly31 KOTHITUBHO-IMCKYPCHUBHOI HAyKOBOI MapaJurMu, a TaKOX
METOAOJIOTIi Ta Yy BHBYEHHI MUIAXIB YIPOBAKEHHS OCHOBHUX 3acaf,
po3po0NIeHNX y XOJ1 BUKOHAHHS TEOPETUYHOI YACTHHH POOOTH, y TIpOIleC
BUKJIQIAHHS TCOPETUIHUX W MPAKTHUYHUX AUCIUIUIH Kadenpu. O3HalioMICHHS
CTYJICHTIB 13 KJIOYOBUMU MUTAHHSIMU TMPOBIAHUX  JIHTBICTUYHUX 1
METOJOJIOTIYHUX HAMpsIMIB CydacHOi (uIojorii Ta METOIWKH BHKJIAIaHHS
IHO3EMHHUX MOB JIOTIOMOXKE CTyJeHTaM (akyabTeTy 1HO3EMHHX MOB
OpIEHTYBATHUCS B CyYaCHHX JIHTBICTHYHUX 1 METOJUYHUX PO3BIAKAX, PO3YMITH
MeTaMOBY (1J0JIOTil Ta METOAMKH, CUCTEMATU3YBATH 1 CTPYKTYpyBaTu HaOyTi
3HAaHHS 1 BUKOPUCTOBYBATH iX TPH MPOBEJACHHI BIIACHUX HAYKOBUX JIOCTIKCHB,
HaIMCaHH1 HAyKOBUX pedepatiB, KypcOBHX 1 KBali(PiKaliifHUX pOOIT, TUTNIOMHUX
JOCITIKeHB, a TAKOXK TIPH IJIAaHYBaHHI Ta MMPOBEJICHH] 3aHATH 3 aHTJIIHCHKOI MOBH
miJl yac rmneaaroriyHoi mnpaktuku. lle 3aranmom copusitume (HopMyBaHHIO

BHCOKOKOMIIETEHTHOT 0COOMCTOCT1 BUMTES HOBOT'O ITOKOJIIHHS.
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Po3zaisn 1. KorHiTHBHO-AMCKYPCHBHI 0CO0JIMBOCTI PI3HOKAHPOBUX

TEKCTIiB Ta iX JOCJIKeHHS Y CyYaCHIil JiHrBICTUYHIA HAYITi

KorniTuBHa NIHTBICTHKA — TaJly3b MOBO3HABCTBA, sIka oTpuMasa oQiriiiHe
Bu3HaHHA Yy &80-1 POKM MHHYJIOTO CTOJITTS, BHU3HAYAETHCS CYYaCHUMU
MOBO3HABIISIMU K HayKa, «I10 BUBYAE MOBY, SIK 3aCi0 OTpUMaHHs, 30epiraHHs,
00poOKH, MEepepoOKH I BUKOPUCTAHHS 3HAaHb, CIPSAMOBAHA Ha JOCHIKCHHS
croco01B KOHIENTYyal13allli i kKaTeropusailii IEBHOK MOBOIO CBITY JIACHOCTI Ta
BHYTpIIIHBOTO peduiekcuBHOTO A0CBIay» [CemBaHoBa, ¢. 365]. BunuknyBmm y
paMKax KOTHITHBI3MY — HampsMy y HayIll, 10 BHBYA€E JIOJACHKUM PO3YM,
MUCJICHHSI, MEHTAJIbHI TIPOILIECH, KOTHITHMBHA JIHTBICTHKA CIHUPAETHCA Ha
BaXKJIMBY €10 PO T€, IO caMe MOBa 3a0e3neuye HalOUIbII MPUPOIHUMA TOCTY
JI0 CBIJIOMOCTI Ta PO3yMOBHX IIPOIIECIB, 1, SIK TpakTye B.A. MacnoBa, He TomYy,
10 Pe3yJIbTaTH PO3YMOBOI IIsUTLHOCTI BepOamizyroThes [Macosa, ¢. 23], a Tomy
[0 «MH 3HAEMO TIPO CTPYKTYPH CBIIOMOCTI TUTBKH 3aBASKHA MOBI, sIKa JO3BOJISIE
MOBIJOMJISITH TIPO Il CTPYKTYpH Ta OMHUCYBaTH iX OyAb-SKOI MPUPOITHOIO
MoBoro» [KyOpsikora, ¢. 21].

OTxe, y paMKax KOTHITUBHO-IUCKYPCHUBHOI HAyKOBOi ITapagurMu
PO3pOOISAIOTECS TEOPETUYHI 3acadl MPO MOBY SK 1€papXidHO OPTaHI30BaHY
CHUCTEMY, IO BiI0Opakae MEHTAJIbHI CTPYKTYpHU MUCJICHHS Ta mi3HaHHs. Hosi
aKIICHTH y PO3YMIHHI MOBH BIJIKPWJIH IMHPOKI MOXKJIMBOCTI Ta MEPCHEKTUBHU il
«OadeHHs» y PI3HOMAHITHUX 3B’S3KaX 13 Mi3HABAIBHUMHU MPOIIECAMU JIFOJUHHU.
Cranmo oudeBWAHMM, IO 0Oe3 3BEPHEHHS [0 MOBH HEMOXKJIWBO YCBIJIOMHUTH
CYTHICTb 0araTbOX KOTHITUBHUX 3/1I0HOCTEH JIIOAUHU, TAKUX SIK CIIPUMHATTS a00
3acBOE€HHS 1H(oOpMallii, MIaHyBaHHS ¥ BHpIMIEHHS NPOOJIEMHUX TMHUTaHb,

HAaBYaHHS 1 3aCTOCYBAHHA 3HAHb, TOIIO.



[{isikoM 3p03yM1JIO, 110 Y paMKaX OJHOTO IiX01y BUPIIMICHHS TaKOi HU3KU
NUTaHb € HeMOXJMBUM. OJIHAK 3a CBO€IO 3aCaAHUYOI0 CYTTIO, KOTHITHBHA
JIHTBICTHKA — Tally3b MDKIMCIIMIUIIHAPHA, «HE KOHKpPETHA TEOpisd, a pajiie
«koH(peaepailis» JoCHAHUIBKUX iporpam» [Ctapko, c. 113], o BuB4ae tpiagy
MUCJICHHSI-MOBH-COI1aJIbHO-()13UYHOTO JTIOCBI Y.

JIiHrBiCTHYHA KOTHITHBHA MapajurMa MOBO3HABYOI HAyKW IOCTAaBWIIA Ha
gacli HeOOX1THICTh HAyKOBOi PO3pOOKH Ta O3HAMOMIICHHS CTYJICHTIB 3 TaKMMU
MOHSTTSAMH, SIK KyJIbTypHa KOHOTAIi5l, ETHOKYJIBTYPHI KOHIIEIITH, ETHOKYJITYpHA
1H(popMalis, KyJIbTYPOJIOTTYHUHI aClIEKT y CEMaHTHIIl MOBHUX OJUHULb, Ppeiimu,
TelITaIbTH, TOIIIO.

KoruiTuBHMI MiAXiA A0 BUBYEHHS MOBU OTPUMAaB TEOPETHUYHY OCHOBY Y
BUTJISA/II HOBOT'O JJOMIHYIOUOTO B CyYacHIN JTIHTBICTUYHIN HAYIIl TOCTITHUAIIBKOTO
M1X0/Ty — KOTHITUBHO-AUCKYPCUBHO1 MapaaurMu. MeTo1010r 110 i€l mapagurMu
oyisio chopmynroBano O.C. KyOpsKoBOIO: «3TiJJHO 3 TEOPETUUHUM YSIBJICHHIM Y
i HOBIM mapaaurmi, Mo CyTl CBOiM mapaaurmi (pyHKIIOHANbHIN, IPU OIMMKCI
KOYXHOTO MOBHOT'O $IBHIIIA OJHAKOBO BPaxOBYIOThCA Ti ABI (DYHKIIi, SIKI BOHU
HEMUHYY€ BUKOHYIOTh: KOTHITMBHA (32 IXHBOIO YYaCTIO Y Mpolecax Mi3HaHHA) Ta
KOMYHIKaTHUBHA (3a IXHbOIO YUaCTIO B aKTaX MOBHOTO CIIIJIKyBaHHs ). BiamoBigHo,
KOKHE MOBHE SIBHINE MOXKE BBAXKATHCS aJCKBATHO OMHCAHMM 1 PO3'ICHEHUM
JMIIE TOJMl, KOJM BOHO PO3TJISIHYTO Ha MEpeXpecTi KOTHIIII Ta KOMYHIKaIii»
[KyOpsikoBa]. InTepec 10 mpobiemM TUCKYpPCY € CKJIaI0BOI0 KOMYHIKaTHBHOIO
acniekty miei mapagurmu. Adopuctuyno osnauenuid H.J[. ApyTIOHOBOIO SIK
«MOBa, 3aHypEeHa B KUTTSD» (OpUTIHAT: «JIUCKYpPC — 3TO peub, MOTPYKEHHAs] B
XKHU3HBY ), TUCKYPC 32 CBOIM 3HAUCHHSIM HAOJIMIKAETHCS IO TIOHSTTS KTEKCTY», aJie
TEKCTY TUHAMIYHOTO, III0 PO3TOPTAETHCS Y YacCl Ta Ma€ XapaKTePUCTHKH, OHM3bKI

J0 XHNBOI'O MOBHOI'O CHiJIKYBaHH}I, J0 z[ianory, KOMYHiKaTI/IBHOPO dKTy, 110
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nepeadayvae HasgBHICTb aBTOpA 1 a/ipecara, [0 HaMara€eThCsl Yepe3 BUBYEHHSI MOBU
HAOJIU3UTHUCS JI0 TI3HAHHS CBITY Ta JIFOJIUHH.

TakuM 4YWHOM, CydYacHI JIHTBICTHYHI PpO3BIJKM HaMpaBjieHI HE Ha
IMaHEHTHE BHMBYEHHS MOBHM Ta Yy3arajJjbHEHHS MOBJIECHHEBUX (akKTiB, a Ha
BCEOIUHUN po3riisia  (PakTiB, SIKI TMOEAHYIOTh BUBUYEHHS MOBHHUX SIBUII 3
HEMOBHUMH, MOBY 3 TMpoOIlecaMH TMi3HAHHS 3arajioM, MPOMOHYIOTh OIHC
MPUHILMIIB MOBH, [0 BUIUIMBAIOTH 13 3araJlbHUX KOTHITMBHHX 310HOCTEH
JIFOJTMHU, TTIOETHYIOYH MIKIUCIMIUTIHAPHI M1 IXO/IH.

Crarrti, mpencTaBieHi B I[bOMY pPO3AUTT MOHOTpadii, BUKOPUCTOBYIOTh
Cy4YacHI METOJIUKH (DUITOJIOTTYHOTO aHaMi3y JJIsl BUSBIICHHS TPOOJIEMHUX MUTaHb
Cy4aCHOIO0 MOBO3HABCTBAa i JAOMIHYIOUMX JIIHTBICTUYHHMX TEOpiil. Y HayKOBii
po3Biami A.B. Mociituyk po3risiHyTO NpoOJIeMaTUKy KOTHITUBHOT CEMIOTHUKH —
MDKIUCIUIIIIHAPHO] Taiy3l HAayKH, [0 BHHUKIA Ha CTUKY €BPONEHCHKOI Ta
aMEPUKAHCbKOT KOTHITUBHOI JIIHTBICTUKU 1 KJIACUYHOT CEMIOTHKH, KA 1HTETPY€
TEopii i METOAM KX raixy3el, MPONOHYIOUH IHTETPATUBHUN MIAX1A A0 TpoOIeMu
3HAYEHHsI Ta MOro BTUICHHS B MOBJICHHI W 1HIIMX BUJAx KOMYHikauii (popmu
MUCTEITBa, MOBA KECTIB TOIIO0). MOXJIMBOCTI 3aCTOCYBAaHHS 1i€1 METOMOJOTI]
PO3MIISTHYTO Ha MaTepialli Cy4yacHOT aMEepPUKAHCHKOI 1moe3ii. ABTOpKa MPOTIOHYE
MOJIeJIb PEKOHCTPYKI[lI CMHCIIB MOCT-MOJAEPHICTCHKOIO TBOpPY 3arajiom, Ta
BUOYIOBY€E CXeMy KOHIIENTYyaJIbHOI iHTErparii A0 moeTnuHoro Tekcty «llrax 3
nBoMa npaBumu kpunamuy JI. depriHrerTi.

B pamkax renmepHoro guckypcy y crarti O.JI. KozauummumHoi
3aMpONMOHOBAHO TMOMVISTHYTH Ha 3B'SI30K TeHAEPY 1 KyJIbTYpHOI 1IEHTUYHOCTI,
COIIaJILHOTO CTaTyCy, IICHUXOJIOTii, MOBEAIHKU (y TOMYy YHCIl BepOalibHOI),
HAJaHO aHadi3 chneuu(piku YOJOBIYOI Ta >KIHOYOI JITEpaTypHOI TpaaMilii,

3’sICOBAHO 1CTOpMYHI TNpuuMHH «of banning women from language» (domy
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KIHKaM 3a00pOHSJIOCS THUCAaTH y MEBHUX JIITepaTypHUX xkaHpax). Crarrts
MIPOJIMBAE CBITJIO HAa TE€HJIEPHI OCOOJIMBOCTI CTHIIIB JITEPAaTypHOTO INMHChMa Ta
MOSICHIOE, 110 3MYCHWJIO J>KIHOK-MIMCBMEHHUIIb BJIaBaTHUCA 10 €B(HEMI3MIB,
napadpas3y, TaKTUK HEJOMOBOK Ta VYIYIIEHHS, O TMPAaKTUKH KOJTyBaHHS
iH(popmanii. IcTopuyHO pI3HHIM BHECOK YOJIOBIKIB 1 JKIHOK Yy JITEpaTypy
HAYKOBEI[b MOSACHIOE COI[IaIbHUMH MPUYMHAMH, 3aCHOBAHUMU Ha TPATUIIHHOMY
PO3MOJIUII TeHIEPHUX POJIEH 1 ICHYIOUHMX IeHIEPHUX CTEPEOTHUIIAX.

BuByennto gianory BepOadbHUX Ta HEBEPOAIBHUX CTPYKTYP Y paMKax
METOI0JIOT1] iHTepMeniaibHOCTI mnpucBsiueHa ctartsa JILH. IlpaxiBnsHHOI.
ABTOpKa OKpECIIOE €CTETUYHl 3acaju CcloppeailisMy W MpOIOHYE aHami3
CIOppeaTiCTUIHUX MOCTUYHUX EKCIIEPUMEHTIB, nae BU3HAUCHHS
CIOpPPEaJICTUYHOIO TOETUYHOTO 00pa3y Ta PO3KPHUBAE MOT0O POJIb SIK MPOBIAHUKA
0 TBOPYMX CHJ HECBIOMOro. Y poOOTi 3ampoONOHOBAHO aHali3 301pKH
croppeanicTUuHuX noe3iit Ta konaxis “Infinite Cilia”, mo Oynu crBopeni y 2020
oputanisiMu  — moetoM JleBimom ['puncneidimom (David Greenslade) Ta
xynoxxHukoM Jlxonom Bunconom (John Wilson). Ha nymMky aBTOpKH, morpu
MOIIMPEHE HABITh Cepell ACTKUX HAYKOBIIIB YSABJICHHS PO CMEPTH CIOppeaTizmMy,
s 30ipka BIpIIIB 3HAMEHYE ICHYBaHHS CIPaBXHBOTO CIOPPEATICTUIHOTO
MUCJIEHHS, SIK€ MWIbHO (PiKCye BCe, 110 IMOB’A3aHO 31 CHOBUAIHHSAMH, YCIM
BUIIAIKOBUM Ta MO3aCBIAOMHUM, BUKJIMKAaIOYM HOB1 00pa3u, XUMEpHIi, YapiBHI Ta
(dbaHTaCTHUYHI.

O.B. Kynenbschka mpomnoHye po3rissHyTH Mioemidai MOJen B KOHTEKCTI
XKaHpy «peHTe31», IpaIodd 3 pPOMaHaMH Kiacuka cydacHoro ¢genresi Jx. P.
P. Tonkiena. Cneundiuni pucu xaHpy, KUl 3a3HaB BIUIUBY Mi()OJIOTIYHUX 1
POMAaHTUYHUX TPAAMINHA, MPEACTABICHI K Pe3yJbTaT TPUBAJIOTO 1 CKJIAJTHOTO

€BOJIIOIIAHOTO Tpolecy. ABTOpKa 3a3Hayvae, 1m0 (PeHTe31 CBOEPITHUM YMHOM
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MEePEOCMHUCITIOE Ta TpaHCcPopMye IIi Tpajauilii, BKJIrOYaO4YW Mi(oJoTiyHl Ta
POMaHTHYHI KOMIIOHEHTH SK Yy Tipoliec (GopmyBaHHA crnenudigyHoi MaHEepH
OTIOBII1, TaK 1 3MICTOBHHMX aCHEKTIB )aHpy. MipoTBOpUICTh, TAKMM YUHOM, CTA€
OJIHUM 31 NUISIXIB MOCUJIEHO1 1HTeNneKTyam3amii i dinocodizaiii nireparypu.
Bona BigoOpaxae MCHUXOJIOTII0 CY4YacHOI JIFOJIMHM, SIKa 3aBASIKA TJIUOOKOMY
3aKOPIHEHHIO M1y Y CBOil CBIJOMOCTI, ApXETUITHOCTI MUCJICHHSI, BUKOPHUCTOBYE
MiosloreMr W apXeTUIM IepeBaXXHO I103aCBIIOMO, SK OJWH 13 3aco0iB
MOPO3YMIHHS 31 CBITOM.

Etanu dopmyBaHHS MOBHMX OJIMHMIIb CHCTEMa KBAHTOPIB B aHTJIIMCHKIN
MOB1 TIPOCTEXKEHO Ha Marepiam pykonucie y pooori [.E. I'pauosoi.
JlocIiIpKeHHs 30CEpeIP)KEHO0 Ha KBaHTOpax B aHrmiicekiil Mol VII-XVII cr. y
npamgix JaBHhOAHTIIHChKOTO Tiepiony «beoBynbd» Ta «AHTIO-CaKkCOHCHKI
XpoHiku». Ha Bemukili KIIBKOCTI MPHUKIAMIB aBTOPKAa TOBOAHWTH, IO B
JABHbOAHTJIINCHKUI MEPioJl MONEPEAHUKN K KBAaHTOPIB, TaK 1 MPUKMETHHUKIB
MaJi IPaKTUYHO OJJHAKOBY BHYTPILIHIO MOP()OJIOTi0. 3arajioM 1€ MiATBEPIKYE
JYMKY CYYaCHHUX HAYKOBILIB PO T€, 110 CHMHTAKCHUYHI 3MIHU I'PYHTYIOThCSI Ha
nepeinTepnperarii abo perpaMatusalili Crapux MOBEPXHEBUX CTPYKTYP.

Takum ynMHOM, TpaIFOOYX B pamMKax (DUIONOTIYHOT CKJIaA0BOi HayKOBO-
nochigHoi Temu Kadeapu, BUKIIaaadl ONpalfoBajii HU3KY HAyKOBUX IMUTaHb 3
METOF0 TIOJJATHIIIOTO BUKOPUCTAHHS HAOYTOTo MaTepiany B TCOPETUIHHUX Kypcax
JUIST O3HAWOMJICHHS CTYJICHTIB 13 OCHOBHMMH MOBO3HABUYMMH KOHIICTII[ISIMU Ta
HOBITHIMH HapsIMaMH{ y BUBUCHHI Cy4acHUX (P17I0JIOTIUHHUX MTPOIIECIB 1 SBHIIL.

JL.H. Ilpaodienanua
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1.1.TeopeTnko-MeTO10JI0TiYHI ACTEKTH CYy4YaACHOI KOTHITUBHOI JIIHTBiCTUKH

SYNTACTIC ORGANIZATION OF POETRY TEXTS:
COGNITIVE-SEMIOTIC INSTRUMENTS OF ANALYSIS (BASED ON
MODERN AMERICAN POETRY)

Antonina Mosiichuk

Cognitive semiotics [2] is an interdisciplinary branch of science that emerged
at the crossroads of European and American cognitive linguistics [7, 8] and
classical semiotics [9]. It, hence, integrates the theories and methods of these
fields offering an integrative approach to the problem of meaning and its
embodiment in speech and other types of communication (art forms, gesture
language, etc.). In cognitive semiotic terms, the analysis of language forms
addresses the specific features of semiosis — a cognitive and semiotic process
encompassing 3 stages: perception, conceptualization, and semiotization [11, p.
410]. While the first two stages allow explaining how the conceptual content of
language units is formed and how it represents the objects, phenomena, and
events of reality and the relations between them, the semiotization stage concerns
the linguistic representation of this content in a verbal form [4, p. 171].

In the context of the cognitive-semiotic approach, syntactic constructions of
poetry texts can be interpreted as signs. Consequently, they can be viewed as
bipolar formations incorporating two interdependent and interrelated
components: the signifier (syntactic structure/the form) and the signified (a
conceptual content). The signifier is the formal side of a syntactic sign [2; 3, p. 247].
In contrast, the signified is associated with the semantic structure. In our analysis of

syntactic constructions, we proceed from the principle of cognitive correspondence,
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according to which language signs correlate with objects and phenomena of the real
or imaginary world not directly, but through cognition [7, p. 497], which involves
understanding and interpretation of the aforementioned relations through experience
and senses.

Studies in the field of cognitive science testify to the fact that the preliminary
stage of meaning formation involves the appearance of generalized perceptual
images also known as gestalts or image-schemas representing basic, schematic
outlines of the event [ibid.]. Image-schemas are elementary schematic structures that
are constantly repeated in human experience due to people’s interaction with objects
of the physical world. In cognitive semiotic terms, the meaning of syntactic
constructions emerges schematically and has an embodied, image-schematic nature.
The image-schemas associated with grammar constructions are OBJECT, LINEAR
SCALE, PART-WHOLE, CENTRE - PERIPHERY, REPETITION,
AGREEMENT, etc. [ibid.; 10, p. 38]. Thus, the syntactic construction of a poetry
text is interpreted in terms of the OBJECT image-schema and its structure is
perceived through the PART-WHOLE image-scheme, in which the WHOLE
corresponds to the structure itself, and PARTS — to its elements. Thus, for example,
the poetic structure Life is a stream / On which we strew / Petal by petal the flower
of our heart (Lowell MP, 1) is perceived by the reader in terms of the image-schema
OBJECT, organized in PART-WHOLE relations associated with the syntactic
construction as a whole and its elements. Simultaneously, as a complex sentence
with an attributive clause, the construction activates in the reader’s mind the image-
schema CENTRE — PERIPHERY associated with the main clause Life is a stream
and the dependent clause On which we strew petal by petal the flower of our heart
whereby the main clause is perceived as central, independent and the attributive

clause is interpreted as a dependent, or peripheral.
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The next stage in the formation of the meaning of the syntactic construction of
a poetry text is associated with conceptualization: the mental construction of objects,
phenomena or events of the surrounding world in the reader’s mind [3, p. 194]. It is
at this stage that image-schemas acquire logical features and relations, which are
reflected in the proposition — a conceptual structure consisting of arguments and a
predicate (simple proposition) or simple propositions (complex proposition) [ibid.].
In the example above, the conceptual structure can be represented by a complex
proposition whose components are connected through attributive relations
correspondingly verbalized in the independent and dependent clauses.

Based on the position of cognitive semantics that the form of linguistic units
is determined not only by the rules of syntax but also semantically motivated [7,
p. 497], the analysis of poetic syntactic constructions should encompass the study
of both grammatical and lexical meanings. While the grammatical meaning refers
to the way the constituent units are combined within word combinations and
sentences, as was argued above, the lexical meaning incorporates the lexical
meanings of words and phrases structuring the syntactic chain. Adhering to the
experiential approach to meaning, the lexical meaning of the syntactic
construction is considered similarly — with regard to its pre-conceptual and
conceptual structure. The preconceptual basis of lexical meaning is structured by
archetypes: the primary forms of the collective unconscious, common to
humanity as a whole, regardless of the cultural fund of each nation [6, p. 320].
Archetypes are characterized by conceptual implications: associations or
connotations that are activated in the mind of the reader during the perception of
a poetic text [1, p. 137; 10, p. 38]. The conceptual component of the lexical
meaning of the syntactic construction is structured by metaphorical conceptual

schemes [ibid.]. Thus, the analysis of the above construction allows identifying
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the archetype of WATER, the conceptual implications of which — fluidity,
movement — are metaphorically projected onto the concept of LIFE, resulting in a
metaphorical conceptual scheme LIFE IS WATER (STREAM), in terms of which
life can be interpreted as a fleeting, flowing stream of water characterized by
constant movement. It should be noted that the conceptual implications of the
archetype are embodied not only in the semantics of the nominative unit "stream",
but also in the very form of a complex sentence, which due to its complex
structure visually imitates the length and movement of the stream.

In the context of the cognitive-semiotic approach to language, we turn to the
dynamic interpretation of a linguistic sign proposed by Ch.S. Pierce. This
approach covers the relationship of signs to objects of the surrounding world, or
referents, and the interpretant as a component of a linguistic sign, which is an
"equivalent or more developed sign" that arises in the mind of the addressee [9].
The specificity of interpretants in a poetic text is associated with the ability of a
linguistic sign to cause the appearance of metaphorical meanings in the process
of perception due to the figurative nature of poetic speech. Based on the
foregoing, we consider it appropriate to use the methodology for constructing
mental spaces proposed by the Danish school of cognitive semiotics [2]. The latter
considers blending as a dynamic cognitive-semiotic process and views mental
spaces themselves not simply as compact structures of knowledge [5], but rather
as links of semiosis: the signifier, the signified, the interpretant, the addresser and
the addressee.

The conceptual integration network consists of six semiotic spaces: semiotic
base space, presentation space, reference space, virtual space, meaning space, and
relevance space. The semiotic base space encompasses the participants and

components of the cognitive-semiotic process: the author sending the poetic
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message, the reader receiving it, as well as the given poetic text itself. In this
regard, the poetry text is viewed as a certain fragment of the phenoworld
containing imprints of real or fictional objects stored in the human mind [2]. Thus,
the semiotic base space serves as a kind of springboard that gives impetus to the
construction of a network of conceptual integration. Presentation and reference
space spaces are respectively structured by the signifier and the signified, the
object of the phenomenological reality to which the linguistic sign refers [2; 9].
The projection of the components of the presentation and reference spaces leads
to the formation of an integrative blend structure within the virtual space
containing a possible representation of the referent, while the reader's
interpretation of the blend occurs in the adjacent meaning space. A necessary
condition for the reconstruction of the network of conceptual integration is the
so-called relevance space that stores all background, encyclopedic knowledge and
the individual’s accumulated experience of the world. It is within this space that
the activation of concepts relevant to the content of the poetic text occurs, which
allows the interpreter to correctly decipher its meaning [2]. Let us demonstrate
the specifics of the proposed model of meaning reconstruction based on the
fragment of a poem “Bird with two right wings” by the American postmodern

poet L. Ferlinghetti:

And now our government

a bird with two right wings

flies on from zone to zone

while we go on having our little fun & games
at each election

as if it really mattered who the pilot is

of Air Force One
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(They 're interchangeable, stupid!)...
And all the while we just sit there

in the passenger seats

without parachutes

listening o all the news that’s fit to air...
As all the while the plane lumbers on
into its postmodern

manifest destiny

(Ferlinghetti AP, 2324)

PresentatioI space

Semitdcs base space

a bird with

Referencelspace

government

president

citizens

addresser two_ right \

(poet) wings

poetry text pilot
addressee passengers

(reader)

Knowledge
about
politics:
government,
president,
elections

government
can’'t
function
properly due
to its initial
defectivenes

Relevance space
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Diagram 1. The diagram of conceptual integration for the poetry text

“Bird with two right wings” by L. Ferlinghetti

One of the tasks of interpreting a poetic text is to distinguish the key
linguistic signs that are semantically meaningful. In the analyzed text, the
constructions a bird with two right wings, the pilot of Air Force One, passengers
without parachutes are instrumental in interpreting the poetic message. Put in the
presentation space, they can be considered as metaphoric signifiers referring the
reader to the objects of phenomenological reality represented in the reference
space: American government, American president, American citizens. The result
of the projection of the above-mentioned components onto the virtual space leads
to the formation of metaphorical schemes: THE GOVERNMENT IS A BIRD
WITH TWO RIGHT WINGS, THE PRESIDENT IS A PILOT, CITIZENS ARE
PASSENGERS WITHOUT PARACHUTES. The interpretation of these
metaphorical expressions occurs in the meaning space under the influence of the
reader’s encyclopedic knowledge about politics, represented by such slots as
government, president, voters, parties, etc. in the relevance space. We believe that
in the process of interpreting metaphorical formations, not only the background
knowledge of the reader is activated, but also the preconceptual knowledge
represented by the image schemas. Thus, the presence of two right wings in a
bird, which makes flight initially impossible, indicates the violation of the
BALANCE image-schema. The above-mentioned metaphorical schemes, united
around the concept of FLIGHT, allow distinguishing a poetic metaphor:
POLITICS IS A FLIGHT, VIOLATION OF FLIGHT CONDITIONS IS A
STOP, REGRESS. Thus, the author refers the reader to the image of a government

that is incapable of conscientiously fulfilling its duties due to its being
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dysfunctional and internally corrupt. As a result, the citizens of the country feel
insecure, unprotected and doomed to death like plane passengers without
parachutes in case of a plane crash. Along with this, the poetic metaphor BIRD
WITH TWO RIGHT WINGS hides the possibility of another perspective of
interpretation: a government in which the overwhelming majority of members of
the right-wing Republican party are represented, which implicitly conveys the

bias, anti-democracy, and opacity of such a policy.
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1.2. Cy4acHi TMCKYpPCHBHI NIPaAKTHKH

LITERARY TRADITION THROUGH THE PRISM OF GENDER
THEORY

Oksana Kozachyshyna

The analysis of the connection between gender on the one hand and cultural
identity, social status, psychology, behaviour (including verbal) on the other is
carried out within relatively new scientific branches, namely gender studies in
general and gender linguistics in particular [4, p. 19]. By their nature these are
anthropological disciplines as they focus on the study of a human being. The
complexity of a human nature makes it impossible to embrace and deeply analyze
all its aspects within the framework of one science only. Therefore gender can be
viewed as a kind of “interdisciplinary intrigue”, based on the multitude of
sciences about a human being, about its biologically as well as socially and
culturally shaped specificity [12, p. 10]. Besides, a truly scientific and profound
study of male and female speech makes it necessary to refer to the historical
aspect of the problem, critical consideration of the data collected by linguistics
and related disciplines. This approach is particularly relevant in reference to the
written speech of men and women, as the specificity of male and female literary
tradition often underlies gender peculiar features of literary works. “Language-
using is a social practice, grounded in history and in the conditions of its users’
lives” [16, p. 9]. The writers do not create their works out of nowhere and alone,
as V. Woolf rightfully observed, woman-writers often “think back” through their

literary mothers [3, p. 129].
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The subject-matter of the given article is the analysis of the specificity of
male and female literary tradition which can throw light on gender peculiarities
of literary writing styles.

Systematic study of gender specificity of literary speech began only in the
70-s of the XX-th c. due to the development of the feminist literary criticism, in
particular in the USA, Great Britain and France with its most famous
representatives Elaine Showalter, Sandra Gilbert, Susan Gubar,
Annette Kolodny, Cora Kaplan, Kate Millett and others. One can’t help
mentioning the contribution of such prominent authors as Simone de Beauvoir
and Virginia Woolf: “A Room of One’s Own” by V. Woolf and “The Second
Sex” by S. de Beauvoir are now recognized as classics of feminist literary
criticism.

The most obvious achievement of feminist literary school lies in bringing
back to the general audience the books by women-writers from different cultures
that were forgotten or simply ignored by the mainstream literary tradition. That
enabled to trace the continuity in a female literary writing “from decade to decade,
rather than from Great Woman to Great Woman” [32, p. 137]. It was difficult to
trace the connection between their works and consider them objectively because
of the sporadic and isolated study of their creativity. Only the context of the whole
literary tradition, “re-creating the chain of writers <...>, the patterns of influence
and response from one generation to the next” [ibid.] made it clear that works of
women-writers reflect the unity of values and experience, typical of women only,
that “women writers encode their experience differently from men, that their
Imaginative world is articulated by means of a different range of symbolism and
imagery, and that their structures have been developed from different sources and

traditions to those of male writers” [28, p. 53].
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The main distinction between male and female literary traditions lies in the
fact that the gender distribution of roles and gender stereotypes caused the
unwritten ban for women to take up any activity beyond the domestic domain.
Historically, a lot of sex difference research was done specifically to provide a
scientific account for an already assumed female inferiority that was explained by
a smaller size of a female brain and by the peculiarities of female reproductive
system which deprives them of creative and scientific abilities. It was commonly
believed that intellectual activity of women may cause nervous and mental
breakdown or even result in the appearance of a person of a “third sex™ [see 15,
36; 32, p. 12-13].

The representatives of feminist literary criticism proved the absurdity of such
beliefs and proved that relatively small achievements of women in literature have
social rather than biological grounds, namely: economic dependence of women,
lack of education and dominance of social stereotypes, according to which mental
activity was considered non feminine [11, p. 362; 18, p. 182]. Clever women who
were afraid to be called immoral and non-feminine often pretended to be more
stupid and infantile than men. This tendency is called “the rule of being two steps
behind a man” or “female fear of success” [1, p. 19].

Owing to the traditional distribution of gender roles a woman was viewed
only as a homemaker that does not need good education. But according to some
evidence literacy greatly affects human consciousness. It not only raises self-
esteem but helps to think more logically. European women who often had some
basic knowledge of a mother tongue lacked the knowledge of classical languages,
especially Latin that used to be the language of education and culture in the
middle ages. Besides, they were denied the access to the most influential and

prestigious forms of speech, the so called “high language”: the language of
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important social, religious, judicial, political rituals and the language of literature
were for a long time exclusively male.

Thus, women who were eager to engage in some kind of intellectual activity,
like writing, faced a lot of difficulties, as besides economic dependence, lack of
good education they had to overcome a huge barrier of social prejudice that
regarded literature as a male sphere, not suitable for women. It explains why many
women-writers of the past had to publish their works under male pen names.

Besides, for a long time there existed a kind of “double standard” of literary
criticism for women. On the one hand it limited the topics which were allowed in
female works, on the other hand it criticized them for the narrowness. Orientation
of women-writers towards dominant male standards combined with their desire
to embody specifically female vision of the world couldn’t but influence the
peculiarities of literary works by women-authors, who had to resort to different
means of circumlocution. According to E.Showalter [31, p. 263], a certain
double-voiced character of female discourse is the result of their participation as
a muted group both in their own unique reality and in the reality, women had to
share with men as a dominant social group.

In spite of existing social obstacles, marginalization and “cultural silencing”
[25, p. 122] of female voices in art, women-writers of the previous centuries were
actively working in the sphere of literary writing. The fact that they didn’t receive
due appreciation can be explained by the existing standards of male literary
criticism, that judged the works of female authors through the criteria worked out
by men and for men-writers [7, p. 150]. Some of the first recorded attempts to
note women’s contributions to literature were catalogs published in the 18th
century and were written by men. Feminead (1754) by John Duncombe

and Memoirs of Several Ladies of Great Britain Who Have Been Celebrated for
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their Writing or Skill in the Learned Languages, Arts, and Sciences (1752) by
George Ballard are two such manuscripts. It is still not unheard of to see literature
classes or anthologies in which women are greatly outnumbered by male writers
or even entirely absent [30].

The analysis of a female literary tradition in a historical perspective also
throws light on the reasons for the unequal contribution of women to different
literary genres. Some scholars [8, p. 20; 9, p. 172] explain the marginal role of
women in poetry by socially-historical factors. Poetry in the Western cultures
always used to be in a privileged position. It had classical roots and was
considered the most suitable literary form for depicting important and eternal
topics. Poetry was an exclusively male form of rhetoric as women according to
the traditional belief were incapable of epic vision and thinking.

A rather insignificant participation of women in drama can be explained by
a similar reason, namely by the classical origins of the genre, that was “closed”
for women. Some known examples of female creativity in the sphere of drama
are limited in number and have a sporadic, irregular character. But it is obvious
that “masterpieces are not solitary and single births; they are the outcome of many
years of thinking in common <...> so that the experience of the mass is behind the
single voice” [3, p. 121].

So it happened that the novel as a relatively new and less prestigious genre
appeared to be among the few literary forms “open” to women-writers of the past.
It had no classical roots and during XV 111 — XIX centuries was considered suitable
only for entertaining female readers. As a new form it was not regulated by strictly
outlined norms and allowed the possibility of creative improvisation. Besides the
novel is the least concentrated artistic genre, it is easier to take up or put aside for

some time than drama or poetry, which was particularly important for women
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with their domestic social roles and responsibilities [2, p. 81]. According to a
popular American novelist Fanny Fern it seems quite probable that “women had
been granted access to the novel as a sort of repressive desublimation, a harmless
channel for frustrations and drives that might otherwise threaten the family, the
church, and the state” [32, p. 135]. It was also important that the novel originated
from the private writings (diaries and letters) that were close and familiar to
women and the specificity of these forms was transferred into many works by
women-authors.

So it was the novel as a literary form “allowed” for women that became a
basis for the formation of a specific female literary tradition. Nowadays the issue
of gender restrictions in literature is no longer relevant. But it seems quite
probable that a long-lasting practice of gender distribution of genres can find its
reflection in contemporary works of the authors of both genders; attention to the
specificity of creative process makes it possible to better understand a literary
text, recognize deep-lying codes and symbols in it. This idea can be found in the
work of Cora Kaplan, who, based on the analysis of female poetry, claims that
the attempts of the poetesses to overcome a psychological barrier of breaking a
traditional taboo on the literary activity can be recognized as a hidden theme of
the poems, that look deliberately “difficult and opaque” [23, p. 55].

The researchers of gender peculiarities of literary works have repeatedly
cautioned against simplified approach to the analysis of literary works of both
male and female writers, as there are no reliable criteria and signs which would
definitely point to the gender of the author [27, p. 342]. Speaking about the
attempts to outline gender related features of literary texts, Annette Kolodny uses
a metaphorical expression “dancing through the minefield” [7]; C. Joubert points

to the fear of some scholars even to approach the question of female writing, and
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as a result “one abandons the idea of taking the risk of saying anything about it”
[21: 24]. According to the observation of V.Woolf, “A woman’s writing is always
feminine; it cannot help being feminine; at its best it is most feminine; the only
difficulty lies in defining what we mean by feminine” [cit. ex: 31, p. 247]. During
many decades devoted to the study of gender peculiarities of literary texts the
scholars haven’t managed to reach a consensus on the problem, the question still
remains open to the discussion, though there are some interesting findings in this
area.

Most of the scholars agree that the most distinctive features of literary works
by women-writers lie in their content and perspective on experience, ability to
create convincing and realistic female images and narrators. No noticeable
distinction has been found in keeping or breaking by men and women of general
norms in using imagery, rhetorical devices and rules of text building, though
according to the researchers, women-writers often manage these norms in a way
that is rather unusual or even unpredictable for male-writers [29, p. 3-4].

For example, the study of literary works in the historical perspective revealed
a distinctive influence of specific female life experience on the literary imagery
in their texts. Frequent in female literary works of the previous centuries are the
Images of madness, illnesses, suffering and suicide, which, in the opinion of
literary critics can be explained by the dependent position of women and their
inability to change the existing situation. The multitude of such literary images in
works by women-writers made it possible for Sandra Gilbert and Susan Gubar to
call their large-scale study of literary texts of women-authors of the XIX-th
century “The Madwoman in the Attic: The Woman Writer and the Nineteenth-
Century Literary Imagination”. Similar social significance can be traced in the

inclination of women-writers of the past to turn to the image of a woman as a
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“tabula rasa”, as a “text and artefact”, object and product of culture [19, p. 294-
300], that in a figurative way reflects the idea of silencing women’s contribution
to literature and history.

Typical of women tendency to reflect personal gender related experience in
poetic imagery has been also pointed out in other studies of literary texts. For
example, the signs of female vision of the world were noticed in the metaphoric
system of Iris Murdoch, in particular, in the author’s reference to the peculiar
artefacts — clothes, in which the object of speech might be dressed, cloth that may
become a barrier, veil, structural form etc., as well as to female decorations and
jewelry. The images of substance transparency and texture are sometimes taken
by the writer from the structure of the concepts, related to the kitchen [6, p. 165-
166]. Frequent reference to such peculiar female experience as menstruation,
childbirth, breastfeeding, rape, prostitution were noticed in the metaphorical
language of E. Browning [22, p. 144] and other women-writers and poets [5, p.
91-93]. According to S. Gubar [19, p. 300-305] the imagery based on female
physiology is a characteristic feature of many works by women authors. Having
analyzed a great amount of English literary texts the scholar came to the
conclusion about the importance, “centrality of blood” for women-writers. She
believes that this image symbolized a specific women’s experience as well as
their fear of penetrating into a traditionally male sphere.

The idea of banning women from language, silencing their experience in the
system of language as a result of sexist attitudes served a starting point for a group
of French theoreticians and feminist writers in their attempt to create a special
women’s language — [’écriture féminine. They tried to inscribe women’s
experience in language and thought, in particular through the connection with the

body. In her essay “The Laugh of the Medusa”, which is a kind of Manifesto of
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the given literary direction, Héléne Cixous asserts "woman must write her self:
must write about women and bring women to writing, from which they have been
driven away as violently as from their bodies™ because their sexual pleasure has
been repressed and denied expression [see: 13, p. 134]. A female work written in
[’écriture feminine which reveals female sexuality got the name ‘sext’ from
blending two words ‘sex’ and ‘text’ [ibid., p. 413]. Such attempts of feminist
scholars to create a female language surely deserve attention. They testify to the
women’s awareness of their subordinate position in language and literature. At
the same time these attempts remain a utopian elite practice, an experiment having
its weak points [20, p. 368-375].

Being denied the full resources of language women were forced into silence,
euphemism and circumlocution often embodied through lies of omission tactics
and the practice of coding information. A peculiar form of a literary text which
has two parallel stories (the main and muted one) is known in feminist literary
criticism as ‘palimpsest’ [31, p. 266]. A search for this coded (muted) text and its
decoding is one of the ways to interpret a literary text by a woman author.

Examples of the texts of this kind can be found not only among the works of
the authors of the past. A short story “Sur” by Ursula LeGuin is rather illustrative
in this respect. It is written in a form of an account about an imaginary (but
theoretically possible) expedition of women-explorers to the South Pole. The
expedition appeared to be very successful and fruitful. But the achievements of
women-explorers were never mentioned anywhere, which was to be expected
with the existing distribution of gender roles. On the implicit level the text can be
viewed as a generalization of the traditional silencing of the role of women in
history which fact is repeatedly hinted at by the author. For example, the writer

uses a symbolic epithet ‘reversed’ in reference to the footprints left on the snow
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by women participants of the expedition. E.g.: In some conditions of weather the
snow compressed under one’s weight remains when the surrounding soft snow
melts or is scoured away by the wind; and so these reversed footprints had been
left standing all these months [24, p. 167]. But this attribute goes beyond one
concrete situation and implies ‘reversed’ views concerning female contribution
to the progress of humankind. At the end of the story the author sadly admits that
even those ‘reversed’ footprints eventually melted destroying all the signs of
women’s presence at the Pole before it was conquered by heroic men. E.g.: We
are old women now, with old husbands, and grown children, and grandchildren
who might some day like to read about the Expedition. Even if they are ashamed
of having such a crazy grandmother, they may enjoy sharing in the secret. But
they must not let Mr. Amudsen know! He would be terribly embarrassed and
disappointed. There is no need for him or anyone else outside the family to know.
We left no footprints even [24, p. 173]. The fact that women are used to the
negative attitude of the society to the encroachment on the forbidden for them
male sphere can be seen in the adjective ‘crazy’ (crazy grandmother) which the
narrator uses as something natural in reference to herself and her participation in
the expedition. The heroines of the story have to keep their deed secret not to
embarrass men-explorers, in particular Mr. Amudsen —a famous explorer of polar
regions. (But they must not let Mr. Amudsen know! He would be terribly
embarrassed and disappointed). Though the depicted situation is not explicitly
criticized in the text its obvious illogicality leads the reader to the inevitable
conclusion about the absurdity of making traditional distribution of gender roles
absolute.

One can mention several more peculiarities of female literary texts traced by

the researches. Among them is the particular attention of women-writers to the
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problem of formation and manifestation of a specifically feminine identity in the
contemporary world [14]. The studies within this approach are focused on the
content properties of female literary texts and their linguistic manifestation.

Also notable is the tendency of the non-traditional usage of the traditional
literary forms like classical Bildungsroman, science fiction, almanac and soap
opera for reflecting and rewriting the specificity of female experience and world
vision [29].

Special attention is given to the analysis of the narrative perspective in
literary texts of the authors of both genders. The main conclusion of these studies
lies in the observation that the category of gender should be regarded as an
important and even integral element of narrative poetics that inevitably influences
“how stories are told, by whom, and for whom” [26, p. 1; also 5, p. 103-124; 10,
p.26, 36].

The analysis of the studies carried out by the researchers of various directions
makes it possible to draw the following conclusions. The peculiarities of male
and female literary tradition and historically different contribution of men and
women into literature can be explained by social reasons, grounded on the
traditional distribution of gender roles and existing gender stereotypes. It is also
necessary to admit that the conducted studies prove the connection between the
gender characteristics of the authors and the specificity of their texts, which may
sometimes be manifested in a rather unexpected way. Nowadays the study of
gender features of literary texts is characterized by a growing emphasis on
individual approach: scholars are now interested in the differences between
women and not only in their common characteristics. Notable is also a tendency
to treat gender as a ‘performance’ rather than a stable fixed entity [17, p. 295].

According to this approach one and the same person can manifest their gender in
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different ways in different situations without destroying their core gender identity.
This approach seems most objective and promising in the study of such delicate

and multifaceted issue as gender variation in speech.
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MODERN SURREALIST COLLAGE: COMPETITION OF THE
VISUAL AND THE VERBAL
Liudmyla Pradivlianna

Introduction

Collage as a technique of creating pictures by sticking newspaper or
magazines cuttings onto the canvas appeared in the early 20th century in the
works of cubists Pablo Picasso, Georges Braque, and later was further elaborated
by futurists, Dadaists, surrealists.

This technique marked a major turning point in the evolution of modern art,
the example of which, Max Ernst’s collage-novel “The Hundred Headless
Woman” (1929) — a set of images with inscriptions, offers a new perspective of
the world, the Surreal Universe of spontaneous, unusual, scary images that
frighten and attract the viewer at the same time.

The potential of collage for artistic or poetic self-expression hasn’t been
given proper study yet. Research on overlaps between ‘words’ and ‘images’ falls
under the category of intermedial studies, which examine, among the other,
dialogue of the visual and the verbal as synthesis of different arts or as their
competition. Russian painter-pioneer of abstract art W. Kandinsky wrote that
“different arts experience an earning to say the things they can say the best
through the means which only they possess. <...> Whether consciously or
unconsciously, the artists appeal to their material <...> And the natural
consequence of this earning is the comparison of one’s art elements with the
elements appropriate to another art” [1, p. 16].

Words, or verbal texts, or discourse, more generally, can create visual
pictures — rather, mental images that we can vividly see in our mind when we

come across particularly imaginative descriptions of landscapes, people, interior
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spaces of the building, etc. This life-long competition between art and poetry
attracted G.E. Lessing, who in XVIII century wrote in his famous Laocoon: “A
picture in poetry is not necessarily one which can be transferred to canvas. But
every touch, or every combination of touches, by means of which the poet brings
his subject so vividly before us that we are more conscious of the subject than of
his words, is picturesque, and makes what we call a picture” [14, p. 88].

Poets also appeal to visual effects by altering the ‘textual canvas’ of the
poems: changing the font, using bold letters or italics, organizing texts in different
shapes, developing the technique of calligrammes (famous collections of G.
Apollinaire). Most typically though, the verbal texts accompany or are
accompanied by visual images, just like verbal elements find their way to
contemporary pictorial media.

The study of collages implies this very kind of interaction — between the
poetic word and the picture which accompanies the poem. The study of surrealist
collages is of particular interest, as both — the picture and the poem are created
through a random combination of visual or verbal elements.

The potential of collage technique in literature is huge, as it provides the
author with absolute freedom in choosing how to write. It allows the writer to go
beyond stereotypical format of poetry, experiment, play and eventually achieve
an unusual modern artwork. It also gives the author an opportunity to express
themselves without limits and therefore surprise, shock and effect the reader.

A recent example of such work is a 2020 book of collages by David
Greenslade and John Wilson “Infinite Cilia” [11].

Two friends during COVID-19 lockdown engaged in a game similar to the
one that a hundred years ago was invented by the French poets and artists,

‘exquisite corpse’. It involved writing a few words or drawing an element of a
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picture, folding the paper to conceal it and passing it to a friend to continue. The
result — always unpredictable and quite funny — a collective verse or a drawing.
Who hasn’t played it, at least, as a child? And who hasn’t wondered how and
why, unexpectedly, the results ‘fit’ as if minds readily synchronize without
resistance? Some words, randomly put together create dream-like images,
illuminate familiar things with new light, stunning us with fresh qualities as if
disclosing new truths. It’s an eye-opening, mind-opening experience, unveiling
new marvels of reality that we were previously unaware of.

In 1924, Andre Breton borrowed Guillaume Apollinaire’s word — surrealism
— to speak about what we can we learn if we trust our dream, those images coming
from the depths of the unconscious, prompted by objective chance, born from
convulsions of beauty.

Let’s step back a bit.

Short Survey of Surrealism

In 1924, Andre Breton published the First Manifesto of Surrealism thus
announcing the birth of a new avant-garde group. Nowadays ‘orthodox’
surrealism is most commonly associated with the paintings of such artists as Max
Ernst, Rene Magritte, and others and is recognized by its weird and surprising
imagery. However, surrealism started as a literary movement.

It emerged from Dada, which many people regard as the direct precursor of
Surrealism. Influenced by the chaos and tragedy of World War I, in the early XX
century Dada was charged with a desire to break from tradition and explore new
forms of expression. Their destructive, nihilistic program was directed against

logic, reason, rules, and to a great extend — restrictions of the language.
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Surrealists inherited Dada’s spirit of rebellion but also looked for more
constructive ways of protest. Pierre Janet’s theory of psychological automatism
and Sigmund Freud’s discovery of the unconscious, prompted their experiments
with automatic writing, which showed a way out from the impasse of Dadaism
and “among other things, allowed [them] to plumb the depths of the human
psyche’ [4, p. 96].

Freud, greatly admired by Breton, studied “ever active and, as it were,
immortal wishes from the unconscious” and compared them to the “legendary
Titans who from time immemorial have borne the ponderous mountains which
were once rolled upon them by the victorious gods, and which even now quiver
from time to time from the convulsions of their mighty limbs” [9, p. 439]. To
surrealists, this indicated a powerful source of energy and creativity. The release
of these forces — liberating and revolutionary — would go far beyond mere poetic
expression. What started as a protest against the inadequacy of language to
express authentic human spirit, developed into theories of mind and action,
intended to empower artists with new tools to realize dreams of freedom and
happiness.

In 1924 surrealism declared its own revolutionary programme, with aims,
methods, visions and techniques of writing. Automatism — dictation of one’s
thoughts in trance-like states, ensuring “the absence of any control exercised by
reason” [5, p. 26] revealed, at least during the first years of their experiments, a
new authentic expression freed from both aesthetic criteria and limitations of
language.

From Freud, who more or less became “the patron saint of the surrealists”
[16, p. 286], Breton and his group took the idea of two antagonistic forces —

rationality and the rule of law on the one hand, and the still suppressed
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unconscious, with its inexhaustible potential, on the other. Surrealists tried to
combine them into an ideal “utopian harmony”. Breton wrote: “Everything tends
to make us believe that there exists a certain point of the mind at which life and
death, the real and the imagined, past and future, the communicable and the
incommunicable, high and low, cease to be perceived as contradictions” [5, 123].
To access this point and to transform society and culture, poets developed a new
language of radical critique.

Soon surrealism spread all over the world.

It should be noted that in the 1930s surrealism in Britain had certain
provincial peculiarities. It was “less outrageous, less automatic, and more
reasonable, than <...> the French original” [12, p.74]. It was limited mostly to a
few small groups in London and Birmingham and “restricted in practice almost
exclusively to the visual and literary arts” [12, p. 72]. It was also less
revolutionary in character which critics explained by claiming that English
literature “had long embodied an irrational element <...> in a manner so little
concealed that this particular revolution no longer seemed particularly exciting”
[20, p. 256]. Besides, early XX century English literature was already greatly
influenced by the radical innovations of Joyce, Eliot and Pound. Also, the new
English surrealist groups ultimately lacked “a dominant personality, someone
capable of enthusing, giving guidance and direction” [15, p. 70].

Most of the British surrealist poets, David Gascoyne, Hugh Sykes Davies,
even Dylan Thomas on occasion, followed French surrealist principles of writing
poems. In an article written before the 1936 Surrealist Exhibition in London,
H.S. Davies, who looked to surrealism not as “new theory of art” but a movement
“concerned primarily with the condition of the human race” used the words

‘surrealist sympathizers’ talking about not only aspiring surrealists —
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“independent artists” who turned to psychoanalysis, but also “simple souls”,
superficially “attempting to transfer into English words the material of surrealist
visual art” [7, p.16].

Yet British surrealism was and remains vibrant and has had its impact on

British culture.

Surreal Image

Reading the poetic works of surrealists is a challenge. Surrealist poets see
the purpose of their activity — mingling ‘reality’ with the irrational world of
dreams, reveries and similar states, as a spontaneous drive towards more arbitrary
images of a new SURreality, free from limitations.

In quest of this “kind of absolute reality”, earlier poets appealed to hypnosis,
sometimes drugs, developed surrealist games and practiced automatism. “I tried
to make my mind a blank and wrote down whatever came into my head” [10, p.
67] — is how British surrealist poet David Gascoyne described his experience of
automatism. “Thoughts came to me so rapidly and continued to flow so
abundantly that I lost a whole host of delicate details, because my pencil could
not keep up with them” [5, p. 23].

Images, which came on the brink between sleep and wakefulness, seemed
capable of providing a valuable emotional shock for life, they resisted the slavery
of reason and the burden of logic. Such automatic images became the core of
surrealist aesthetics and were assigned “the role of privileged vehicle for bringing
forth into the conscious mind the creative forces of the unconscious” [17, p. 3].
Their formula was taken by Andre Breton from Pierre Reverdy: “The image <...>
can not arise from a comparison but from the bringing together of two more or

less distant realities” [5, p. 20]. As an example was used the famous line from
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‘surrealists prophet’, French poet Lautreamont: “as beautiful as the chance
encounter on a dissecting-table of a sewing-machine and an umbrella” [3, p. 116].

A beautiful fusion now arose from the rapprochement of distant realities and
its value depended on the “spark™ obtained. “The more the relationship between
the two juxtaposed realities is distant and true, the stronger the image will be —
the greater its emotional power and poetic reality” [5, p. 20]. Such image acquired
new characteristics: it must be convulsive (“Beauty will be convulsive or not at
all,” Andre Breton bequeathed [6, p. 160]) and marvelous (“only the marvelous
is beautiful” [5, p. 14])

These images cannot be created by hard work but in a state of mind “which
can only be fairly compared to that of madness™ [5, p. 175], when a person “in
the grips of a particular emotion, is suddenly seized by this something "stronger
than himself" which projects him, in self-defense, into immortality” [5, p. 161-
162]. And only then, in Paul Eluard’s words, “Poetry’s absolute power will purify
men. < ...> All the ivory towers will be demolished, all speech will be holy, and,
having at last come into the reality which is his, man will need only to shut his
eyes to see the gates of wonder opening” [cit by 18, p. 191].

As a result of their experiments with the unconscious, surrealists achieved
poetry that is very unusual and hard for interpretation. Focusing on the exaltation
of desire, love, freedom and the marvelous, surrealists disturbed the habits of
traditional perception and undermined the old bonds between word and thought
by letting loose “the hordes of words <...> as though opening a Pandora's box”
[5].

In this surreal world of liberated images, the poet serves as a conductor to
the unconscious, a recording instrument of images which emerge in certain states

of meditation or in specific surrealist activities. The surrealist poet does not
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explain things, does not impose meanings, does not encode anything for the
reader to, as tradition demands, unravel and interpret in the usual way. The reader
IS an author.

Reading surrealist poetry therefore becomes an experience of facing one’s
own unconscious. It is the reader who, by getting involved in a surrealist text,

becomes co-author of a new interpretive SURreality.

Infinite Cilia

As readers, we all have expectations when we open a poetic collection. Some
look for philosophical truths or aesthetic revelations, some want to share the
poet’s feelings and thoughts. Others appreciate atmosphere, peaceful or turbulent,
affecting one’s spirit and mood. Some seek a hero — Promethean, passionate,
gloomy, introverted, haughty, sensual, intellectual.

We love poetry for the experience it offers, for the mystery it hints at, hidden
meanings, beauty of words more powerful than ordinary language. Michael D.C.
Drout said that “poetry is the supreme linguistic achievement of the human
species” giving insight into spiritual development of the human race [8, p. 6]. We
can hope that the surrealist poems in this collection provide insight into a greater
reality than the rational one.

Reading the poetry in Infinite Cilia [11], you will most certainly feel
surprised, stunned, amazed, fascinated. You should also, in a Keatsian way, be
ready for "uncertainties, mysteries, doubts without any irritable reaching after fact
and reason” [13, p. 277]. This collection is a challenge to our perception of poetry
which we usually expect to offer ‘meanings’ in a pleasing musical way. Surrealist
poetry will not direct what to think but present a dilemma, a contradiction, and let

the reader struggle with paradox.
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The best way to read this book is, probably, slowly, taking time to enjoy both
the verbal and the visual imagery. You might try the surrealist method of relaxing
into a meditative state and let words bring forward images from the unconscious,
prompted by texts and pictures. There is nothing supernatural in this collection or
in this method. Everything is of this world — which we often tend to forget, is

marvelous.

The book contains 47 poems and collages seemingly unconnected by a
specific theme across the whole collection. The collages are made by David
Greenslade who, as well as using found imagery uses fragments of paintings by
John Welson. Both artists are from Wales and there are a number of Welsh
language references.

The poems are mainly free-form, without identifiable meter; they are free
verse with occasional end-line, inner rhyme and often half or ingenious slant-
rhyme. Some of the poems employ severe line breaks and mannered lineation, but
then in the prose poetry this is violated as well. There are a few false sonnets,
and while most are not, several poems are organised into stanzas or couplets. Of
all the themes that unite the poems, most prominent is a fascinating freedom of
Imagination, the courage to see and do things differently.

If on first reading, the collection seems a celebration of almost
incomprehensible ideas strangely grouped together, at some epiphanic moment,
we recognize how all the poems work to give a vision of a strange and fantastic
world, a surrealist reality ‘governed by chance’. This unites them, as well as
confirming, the covert collaborative joy of working and creating together.

When asked to explain the title of the book, David Greenslade said that

“Infinite Cilia” was written during the Covid lockdown months of spring 2020.
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Cilia are the tiniest internal body filaments that first come under attack during the
pandemic. Deprived of mutual contact, David and John developed the idea of
“virtual breathing, breathing words over each other, which was not allowed
during COVID.” They exchanged e-mails containing lines and images, using
techniques of collage similar to the surrealist game of ‘exquisite corpse’, freeing
words and images from constraints of one individual perspective and offer instead
a play-based freedom to exploit the intuitive, the unconscious and the irrational.
The reader might occasionally hear two voices but more often voices merge and
this unresolved, play-mediated voice may be considered part of the theme of the
collection as well.

The world that Infinite Cilia creates might have any name but is apparently
called Amestatia (first mentioned in Ladder), it has its borders (Cutleria), a
national anthem (Floppy Tranklements (Part the Second)) and is inhabited: there
isan admiral, alchemist, collector, collier, druid, fisherman, maid, matador, sailor,
etc., who are busy with such things as ‘cleaning the steps while riding a mono-
cycle’ or they ‘cook meals in zero kitchen’, or ‘swoon across the empty page’.
Lots of birds (goose, lark, swallow, tern, thrush), animals (giraffe, hedgehog,
kangaroo, turtle, vole) and insects (gnats, mayflies, millipedes) — the enumeration
is far from complete — this makes some of the poems sound like childhood
memories overlaid with adult content. Amestatia is multi-colored and the colors
are suggested by objects and natural phenomena (banana, blood, chrome, litmus
paper etc.) or visual graphics rather than explicitly painted — other than ‘a smudge
here, a splurge there’ (Calm Advice) and a few reds, blues, golds and greens. The
work greets the senses and we encounter things that are bitter, sweet, olfactory

and intoxicated.
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A frequent adjective is brittle, a frequent object is feather, the most frequent
creature is a bird. Purposely, or not, the poems create a brittle feather-ly world of
fantastic, dream-like qualities with bird metaphors to be detected and deciphered
by the reader. The poem In the world with its first line, might serve as a subtitle
to the whole collection: ‘/n a world of miniatures and circles’. Here innocent
objects and animals are transformed; ‘lavender forms a skull’ and ‘ice freezes
black’. Behind an unusual abundance of ‘vision words’ a skull takes ‘a sideways
glance’, twins select their ‘contact lens’, ‘wall-eyed vistas blur into myopia’,
there’s ‘a magnifying glass’, a ‘plain view’, and even an ‘optical hop-tickle’ able
to be hired ‘for its magic feather ride’. This one poem might be a key to an
interest in the unconscious itself, usually represented in ‘classical’ surrealism, by
images of tunnels, telescopes, roads, eyes and highways.

Bizarre, ironic and even non-ironic, one of the keys to surreality is through
Imagery created by ordinary objects appearing in fantastic surroundings. So,
when we read

‘| fold the ladder and remove it from my pocket

leaning it against a storm cloud’ (Ladder)

it sounds absurd, but somehow ‘possible’, which is the essence of the
‘surrealist spark’ (Breton) obtained by the ‘chance encounter’ of ordinary things.
The poems in this book depict such a world.

One technique used in both visual and verbal imagery is collage. Max Ernst
created ‘collage novels’ by pasting together fragments of found pictures. Collage
techniques were part of the surrealists’ search for the marvelous revealed by
manipulating materials or simply playing with familiar images. These re-

interpretations helped produce new, provocative visions.
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In poetic texts collage may be recognized as a row of words, apparently not
connected, but ‘collided’ by a poet within the space of a line or stanza, with or
without adjusting the word's semantics. One example of such a collage might be
Proxy Surrogate Stand-ins:

‘Hen-foraged tears glisten in the frost,

detached beaks embed in seedcake —

this is the furrow, the yoke on our shoulders’.

A succession of powerful images, rather than narrative, drives this poem. By
setting things side by side and not explaining, the reader is encouraged to develop
a richer understanding of the relationship between different words. Thus, while
most images in this poem may seem arbitrary and spontaneous, they are
ultimately united by common rural-quotidian motifs (hen-beak-seed-furrow),
which also permits new fantastic species of animal: ‘a muleheaded pig’;
incompatible elements create humoristic effect: ‘the sun comes out to cure /the
sulky hybrid of its rickets and fever’. In quite a playful way, images of destruction
and hardship (foraged, detached, yoke, as soil loosens) are followed by unity:
‘ears fasten my head’ and culminate in a compartmentalized yet spatial line that
might provide a key to all that incongruity: ‘Thus they stalk the ice-tray we call
home.’

The accumulation of mutually disconnected concepts in a stream of bright,
paradoxical images includes us in a game of unexpected comparisons and
fantasies. Even more interesting are the poems of metamorphoses, where every
next image ‘catches up’ with the previous as if in a chain of forward and backward
moving sequences which then develop a new continuity. Crazed Glass, untypical
of this collection, starts with a distinctive voice of author’s protest

‘I don’t want
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to return to the world

wracked by pain’

continuing with a succession of images that evolve: pain becomes ‘cracking
china’ (which in the context of coronavirus reads as China) and ‘porcelain’ —
which leads to the dinner table — and so, naturally comes ‘Maid Zerynthia’, where
Zerynthia appears as an exotic name for a woman but is really a Festoon butterfly.
So the two lines that then develop: wing-tree-gorse bush (‘a tarot wing, looped /
from tree/-top to gorse bush’), on the one hand, and maid-nervous-bowl
(‘beckoning / the outside in /like a nervous vole/emerging/from the gravy bowl”),
on the other, create an effect of images changing and repeating as if within a
kaleidoscope.

The context of this and other poems is also enriched by allusions, anagrams
and puns. In this way, the Shakespearean ‘Ah there’s the rub’ followed by
‘staring at the sun has a cost’ modifies life-after-death considerations —
presented, however, in the form of visual Day of the Dead skeletons. Newton'’s
apple, along with ‘my suffering’ is punned as a tribute to Magritte. Note also the
unexpected transformation of the proverb that beauty lies ’in the leg /of a
beholder’ and ‘Panicky/I swap/my current neurosis /for old’ showing how much
ludic and elusive fun surrealist poetics can be.

Another aspect of surrealist poetry is the element of twists and surprises.
Incorporating a word of wrong semantics into an unexpected surrounding
produces a strange effect: ‘Grasping at straws, he resorted to poetry — any poet
in a storm. He tried a verse, he tried a sonnet, he tried a limerick, he tried a ballad
with a chorus in it. When nothing worked, he tied his bonnet’ (642). Reinforced

by the visual graphic.
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The tone in such poems arises from often basic situations, the imagery
evolves comprehensibly but at some point, in Breton’s words, “closes the angle
of its compass” [5, p. 38] and the reader is left baffled and enchanted by the
haunting irrationality of an unforeseen development. The poem Spikenard starts
with

‘The alchemist suggested Cream of Spikenard

administered to limb...’

which doesn’t feel like a particularly poetic claim (though that also seems to
be the point — not to sound poetic) and it continues

‘... and land’

thus taking a completely unexpected turn and developing further:

‘start at the peninsular and proceed

calmly, through cwm and over garn.’

(Cwm and garn are features of Welsh topography). In the second part, the
poets add lullabying qualities: the soothing effect of rhyming gate/plates and
tilted head/rift-like-bed, alliteration of [s], [t] and [p] in signpost-sensed-
spikenard-soothes-settling, tectonic plates-toppling-tilted-patience, where
aspirant and sibilant sounds produce the effect of light breathing. Provided with
a picture of a man, sleeping over water, it creates the overall effect of a stream of
thoughts when falling asleep and the unusual mental turns that common sense
hesitates to accept, except in a dream-world where everything is possible. It is
worth noting, by the way, that here we encounter another surrealist association —
water — where the unconscious and the particular motif of sleeping, as in the
illustration, will later be verbalized in Trading with Thrushes, echoing this
particular visual image: ‘Above some/rivers you may find yourself dreaming this,

/but not here. Oh no, not here’.
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Dream narrations and images have always been important for the surrealist
mind. Perhaps that’s why the words dream, sleep, slumber, night, midnight recur
in this collection. Twice they appear accompanied by moody adjectives, as in
‘balmy midnight’ (Cabin Fever) and ‘melancholic slumber’ (Seeing Red). Other
descriptions have romantic as well as bizarre contexts: ‘night escapes a swollen,
sky-long glance’, ‘slumber, residue of an oblong triangle’, ‘the dream/ of an
emancipated squatter soars’. There are lots of sleepers: ‘sacred river /sleeps’,
‘hearth dreams’, some go ‘toppling into bracken beds at midnight /floating on
thistles to a r.e.m. goodbye’ (Harvest Diary). Slumber itself becomes the hero of
Punctual Struggle where it ‘coughs politely, trying to get the attention of a Druid.’

The irrational, interior world of sleep is particularly well-presented in the
first poem Shells Dream with its distorted life where shells dream of humans. Its
unbalanced line length, strong stomping stress, lots of enjambments and
somewhat violated syntax create a state close to delirium. This opening fantasy is
amazingly beautiful, accompanied by an equally amazing collage. With its almost
monochrome yet metaphorical textual and visual images of anagrammatic,
‘scavenger camouflage’, it becomes the reader’s task to complete the collocations
and see the images in parataxis:

‘Shells dream that humans

dare not mimic, roads

two feet never walk

nor shoulder stung by jellyfish

vaulting overhead while the

airbrush never rests.’

Such is the joy that these poets share with us. They delight in metaphorical

comparison. Comparison, however, is rare as early surrealist writers were
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discouraged from embracing it. Breton complained, “in a comparison, the spark
is lacking” [5, p. 37]): yet in Shells Dream, the simile ‘brittle as the art of lying’
Is not only improbable and inspiring but sharp and thought-provoking,

Surrealist poetry is not only about beauty. This collection harbours
“provocations”. Just as early XX century surrealists fought against traditions in
art, literature and models of thinking, Infinite Cilia also does not conform. The
cutting of Munch’s “Scream” into a cornucopia of Munch-like figures (Loose
Wires) reminds me of what Marcel Duchamp did to Mona Lisa. The Gift of Time
mentions ‘tweaking the nose of ['the goddess] Isis’ reminding us of David
Gascoyne’s The Seventh Dream of Isis, the first surrealist poem ever written in
English.

By gaming with conventions Infinite Cilia re-evaluates the author’s voice
and challenges habitual categories. Some poems mimic the styles of other writers,
e.g. e.e. cummings (it took a paperclip), Pablo Neruda (Crazed Glass) and Lucian
Blaga (Mayflies). Others parody the Chinese lament tradition (Litmus) or
introduce lines from Shakespeare or Byron (Lady Atrazine) drawing them into
ridiculous contexts (‘Of starry climes and cloudless skies// opaque disorder,
frozen, spooning, lies’). Some poems destroy old and create new aphorisms with
their own kind of sense: ‘Cycles of Tedium are deceived by gnats and
procrastination’ (Tarmac Games); the rose (This Rose - Gift), a traditional ‘gift
of scent and tender touch,” becomes a garish-green cyclops with windsock for
nose and a cigarette between its lips. The poems delight in puns.

David Greenslade admits that clichés (but most often violated — LP),
repetitions and familiar tropes and allusions help the collection by
counterbalancing the disparate strangeness of it all. There are readily enjoyable

and fun-to-recognize, plays-on-words: the mother accepts, ‘a twinkle from every
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eye’ in Ladder, they ‘take a long bow’ in Crazed Glass, the hoary haruspex
advises that ‘Old habits try hard’ in The Gift of Time, while ‘sand-script’ puns
Sanskrit in It took a Paperclip.

The book has very little explicit sexual imagery (a lot of surrealism usually
does). There aren’t obvious images of violence, distortion or mutilation (quite
common in surrealism). John Welson wrote: ‘Throughout all the poems there are
gentle, underlying leitmotifs of mood, nothing is too forced in tone, for us
inclination was enough to act as a finger post.’

Still, Freudian motifs of hidden desire can be found in and are detectable in
the texts. For example, the jubilant tone of the poem Swoosh:

‘Welcome sunrise - black splinters mount coherence. <...>

corn penetrates licentious peregrinations’

or the satisfaction of

‘seeds from a shepherd’s purse’ (Action)

One can’t miss the poets’ erotic fascination with language itself, its sounds,
its flexibility and ability to develop new and unexpected relations.

Surrealist ‘spark’ appears when Infinite Cilia uses semantic contrast in clear
phrases juxtaposing syntactically precise realities with incompatible meaning, as
in ‘velvet feast’, ‘mousseline darkness’, ‘passenger zephyrs’, ‘jumping
steamtrains’, ‘cordless seagulls’, ‘touchy scorpions’, ‘sightless needles’, ‘echo-
dust’ and more. If we do not reject these new word alliances but take a closer look
at the notions they gather, we see how they ‘bloom’ and reveal appealing
attractions. In Cabin Fever the narrator finds ‘a never-used billycan’ launching a
chain of better-day-memories: ‘dining together, at balmy midnight, on an

enclosed, unforgettable, candle-lit, lake-view balcony in an Italian resort. But
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now echo-dust sent a thrill down the spine.’ Does this mean dust on a long disused
billycan or memories that, like dust, settle, arise and resonate in the body?

Dreamlike motifs, metamorphosis of objects, humans and elements, which
seem plausible and implausible at the same time, are marked by automatism and
by active imagination. This leads to a particular increase in unexpected analogies,
deeper similes and the pressure of juxtaposition and synesthesia.

Metaphor is a most important and highly praised element of surrealist poetry.
Andre Breton, describes it as “one tool, and one tool only, capable of boring
deeper and deeper, <...> this marvelous instrument” [5, p. 268], efficient at
creating poetic images by positioning, side-by-side, realities that push opposites
to compatible extremes.

In many poems radical comparisons “draw together” words with rich internal
meanings which then vibrate. Thus, when we read ‘the horizon is as steady as a
blue whale’s heartbeat’ (Ladder) we see not only the blue horizon but feel the
pulsation of celestial colors, maybe even hear a sound, as strong and as steady as
our own heartbeat.

If you love this intricate game, you’ll find a lot of humor in this book,
whether droll, refined, subtle or vulgar. Just a few examples: ‘the dust in my
nostrils /as golden as a shot of Xinguan Snuff’, “Make mine a schallplatten shot,”
‘her basement voice /as vulgar as a sergeant scratching his arse’.

Through the whole collection there is a sensuality which celebrates the
irrational. There is focus on the senses: piercing eyes, creamy smell, a former
girlfriend’s lips. Sensual qualities are given to abstract notions: history softened,
gathering heavy with malevolence, looks deep into regret. In this regard the short
parodic poem Litmus plays at synesthetic borders of different types; olfactory:

‘pungent sensibility’, gustatory: ‘appetite bitterly satiated’, ‘all are bitter to one
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of bad taste’, tactile: ‘months are acid, <...> alkaline’, ‘all citizens rejoice —
intoxicated that we do not work for you’, and auditory: ‘spluttering flame’,
‘songsheet’. \When prompted by the sensual associations of familiar words, the
subsequent soliloquy of Litmus, develops an unusual narrative with unlikely
resolutions.

The poems visualize specific images by matching them with particular
sounds. Strong sound-sense connections are realized through alliteration,
assonance and consonance, stressed words, also unexpectedly neon rhymes which
draw attention to themselves and to a leap of meaning. There are tongue-twisters
and also childish verse effects (look at Turtle Buds or Honey Shrew), or —
influenced by the Welsh alliterative technique of cynghanedd, -certain
foregrounded phonemes boldly progress the meaning of a poem (e.g. Cabin
Fever where the eloped lady is, at least to my mind, analogous with ‘a runaway
goose, her giddy goslings and her flighty gander’).

Or, from Swoosh, how fricative ‘f* adds the sound of air. Almost all vowel
sounds in the first two lines are short, increasing the speed of the reading and
creating a strong beat. In the third line, echoing fricative ‘s’ ‘“‘soothes” the
turbulent atmosphere and together with longer words achieves a calmer effect.

Through shoulders, brittle footsteps, giddy with laughter

flirt fast their feather fins, firm fault, chrome-light

as night escapes a swollen, sky-long glance.

The writing displays characteristic as well as radical features of surrealist
poetry, a poetry wide open to interpretation and of great interest to those who love

challenges created by the intricacies of language.
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This collection of poems marks the existence of authentic surrealist thinking.
It celebrates the revelations of chance prompting new images, bizarre, enchanting,

of-this-world and yet fantastic.
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MY THO-EPIC MODELS IN THE CONTEXT OF THE "FANTASY™"
GENRE (BASED ON THE NOVELS BY J.R.R. TOLKIEN)

Olha Kudelska

Mythology and literature are two cultural phenomena with an intricate
structure and impressive history of establishment. The phenomenon of fantasy,
appearing relatively recently, currently exists in the genre system of fiction and
has its own specific features, which are the result of a long and complex
evolutionary process affected by mythological and romantic traditions.

Fantasy reinterprets and transforms these traditions in a peculiar way
including mythological and romantic components in the formation process of a
specific manner of narrative and substantial aspects of the fantasy genre.

Analyzing the connection between the myth and the fantasy genre, first of
all one should pay attention to such feature of both phenomena as the
identification of the microcosm and the macrocosm. According to one of the
definitions of the genre, “fantasy is always based on either a revised canonical
system of myths or the original author’s mythopoeic concept, the most important
feature of which is the creation of a secondary world (a holistic picture of the
world and human), where human is a microcosm in the macrocosm system” [6,
p. 80].

The identification of the microcosm and the macrocosm is a characteristic of
classical mythological system, as well as the space-time syncretism. The presence
of a special time and space in the works of the fantasy genre can be identified as
one of the most important features that characterize this genre and shows that it
Is directly related to the mythological tradition. Logical chronotope is one of the

main characteristics of the genre — the author tells about the world, existing on its
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own with the special laws that are mythological by essence; the identification of
the microcosm and macrocosm and close interaction with nature are present in
the works of classical fantasy, providing the chronotope with mythological traits.

One of the basic concepts that define fantasy literature is the concept of
"world" created by the author in a particular work. Any fantasy work one way or
another describes the world that is different from the usual reality, impossible
from the point of view of mate-realistic laws; and one of the objectives of the
author in the process of creating this world — to make it highly plausible, to turn
into a vivid and authentic reality.

Unlike science fiction, fantasy does not seek to explain its own world from
the point of view of science. Usually novels in this genre depict the fact that the
world can be real with the existence of gods, sorcerers, mythical creatures, ghosts
and another fantastic creatures [3, p.169].

In the article “On fairy tales” Tolkien, to some extent, becoming the first
theoretician of fantasy, called this process the creation of a “Secondary World”.

Today, the evaluation of a fantasy work, including the elaboration of the
Secondary World represented in it, becomes an integral part of the literary
analysis or review. Almost every Secondary World is built on the basis of a myth,
because it is a myth that can construct an internally convincing, logical and
reliable universe. Each author chooses his own way of building a fantasy world:
re-interpreting traditional myths or using their individual elements, inventing his
own mythology, transferring mythical heroes to the modern world. The most
interesting relationship between the myth and the Secondary World can be traced
by the example of creativity J. R. R. Tolkien. The world of Middle-earth, created
by him, firstly, is not limited, covering all the work of the writer, starting from

the first draft sketches. Secondly, the Secondary World by Tolkien is a subtle and
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complex processing of myths, fairy tales, folk epics and legends into a new,
independent, original author's mythology, built according to the laws of
traditional mythologies, but at the same time personal from any of them.

The interconnection of the myth and fantasy universe can be traced in J.R.R.
Tolkien’s works. The world of the Middle-earth, created by the author, firstly, is
not similar to any other work. Secondly, the Secondary World of Tolkien is a
subtle and complex processing of myths, fairy tales, epics and legends into a new,
independent, original author's mythology, built according to the laws of the
traditional one. The unusual dimensions and Tolkien’s horror elements of beasts,
monsters and mythological creatures has a reminiscent effect on the reader.

1. Dwarfs

The precedential phenomenon for literary works of John Ronald Ruel
Tolkien are mythological creatures with the nomination “Zwerg” and “dwarf”,
but not “Gnom” or “gnome”. The word «dwarf» is closely related to the old
Icelandic “dvergr” and old German “Zwerg”. The word “Zwerg” appears in
ancient written records of Germanic languages, for instant, in Epinal -
Erfurt Glosses (VIII century). According to the Glosses the word “Zwerg” means
not only mythological creature, but denotes a real person of short height. [4]. In
modern literary German language the word “Zwerg” preserved the meaning: 1)
midget; 2) col. stump; 3)dwarf [2, p.86]. After the transition into English
language, the word “Zwerg” acquired another form -«dwarfy», but it didn’t lose its
primary meaning.[2, p.88] The issue of mythological origin of dwarfs in the
novels by J.R.R. Tolkien is also corroborated with the fact that in German and
English languages at the same time with words “Zwerg” and “dwarf” coexist such
words as “Gnom” u “gnome”, which are of Latin origin and are not connected

with mythology. These notions ascend from the Latin word «gnomusy, created in
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XVI century by Swedish alchemist Paracelsus for the treatise about four types of
elementals: nymphs in the water, sylphs in the air, salamanders in the fire and
gnomes in the ground [2, p.88]. Because of the height and relation with ground,
the words “Gnom” and “gnome” became synonymic with the words “Zwerg” and
“dwart”.

Dwarfs created by J.R.R. Tolkien also have authorial features, to which we
can refer peculiar spelling of the plural form of the word «dwarf» — «dwarvesy.
J.R.R. Tolkien mentioned that he preferred this form to the grammatically right
one «dwarfsy» and historically correct - «dwarrows», because the first differently
from two others perfectly combines with the plural form of the word «elf»
(«elvesy) [5].

Therefore we can conclude that dwarfs in Tolkien’s universe are related to
mythology through the application of intertexture on the level of nomination:
general nomination “dwarf” and proper names borrowed from “Elder Edda”-
Bifur, Bombur, Bofur, Gloin, Dwalin, Dori, Durin, Oakenshield, Kili etc.
Appearance attributes:

1) little size;

2) long beard (the Longbeards [13, p.56]);

3) great physical power (The dwarves are exceedingly strong for their height
[12, p.14]);

4) partiality towards mining (they mined, tunnelled and they made huger
halls and greater workshops [12, p. 21]);

5) spatiotemporal characteristic — residence the bosom of mountains (under
the Mountain [14, p. 78));

6)longevity (Durin the Deathless [14, p. 439]).
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Using the parts from “Elder Edda” and interweaving the dwarves and the
wizard into his novel, the author adds a depth to The Hobbit for people who
recognize it. “Elder Edda” is considered to be invaluable masterpiece and one of
the primary sources on Norse mythology that survived till nowadays. This gives
Tolkien’s novel additional complexity, and bounds it with the tales exposed in
the “Elder Edda .

Tolkien’s use of intertextuality enhances his novel The Hobbit. For anyone
unfamiliar with the texts Tolkien references, the novel is still a canon in literature,
a classic among fantasy novels. However, to those familiar with the other
texts, The Hobbit takes on an extra layer. Tolkien acknowledges previous great
works, and in doing so his novel takes on aspects of them, of the issues they
attempt to display and the meanings they had for previous audiences. The
Hobbit becomes connected to the other works, its characters enhanced and
complicated by their relation to previous character, and the novel is greater for
those connections.

2. Dragons
Tolkien also utilizes intertextuality to form one of the most important
characters and conflicts in the novel — Smaug. In Tolkien’s opinion, “dragons,
real dragons, essential to both the machinery and the ideas of a poem or tale, are
actually rare.”[13, p.23]
The word “dragon” (ME. dragun - F. dragon. — L. draconem) comes from
old Greek “dracdon” , which was used to denote “huge snake or worm” [8].
Etymology of this word defines the main feature peculiar to dragons — they are
ophidian. The resemblance between dragon Smaug and snake affiliates on the
basis of some details: coiled tail [12, p. 159], coiled length [12, p. 169], and also

the implementation of the nomination «wormy in regard to Smaug .
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To the common features of dragons, distinguished on the basis of analysis
on the dragon descriptions in old Greek, Scandinavian, Anglo-Saxon and
Germanic mythology, that are also typical for dragon Smaug, we can refer:

1) supernatural powers, depending on considerable dimensions (There he
lay, a vast red-golden dragon [12, p. 159]) and the ability to manage element of
fire (thrumming came from his jaws and nostrils, and wisps of smoke, but his fires
were lot in slumber [12, p. 159]) and wind (Smaug lay, with wings folded like an
immeasurable bat [12, p. 161));

2) exceptional viability, based on longevity (they live practically forever [12,
p. 88]) u enduring skin («No blade can pierce me» [12,p. 203]);

3) the possession of vulnerable spot (“Every worm has his weak spot” [12,
p. 183]);

4) habitation in subterranean world (under the Mountain [12, p. 150]);

5) the function of the keeper (they guard their plunder as long as they live
[12, p. 88]).

In this way dragon Smaug, represents collective image, in which realized
versatile features, typical for the dragon as precendented phenomena. Moreover,
it sorts with certain precedented texts, foremost, with “Beowulf”, “Elder Edda”,
“Song of the Nibelungs” based on the row of similar details:

1) objects of storage (gold, gems and jewels, and silver [12, p. 186]);

2) attitude towards the object of storage (they never enjoy a brass ring of it
[12, p. 88]);

3) possession of eloquence (Smaug spoke [12, p. 186], couldn't resist the
fascination of riddling talk [12, p. 191], boasted [12, p. 203]);

4) apparently distinguished motif of fights against dragons and motif of

cursed gold;
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Indeed, dragon Smaug possesses some unique features. We can refer to it,
foremost, his unusual armor made of iron and gems (“I'm armored above and
below with iron scales and hard gems” [12, p. 203]). One more authorial
peculiarity is highly distinguished dragon’s enmity to dwarfs and itself the
presence of dwarfs in the novel, as it is known, in the myths about dragons dwarfs,
as a rule, are absent. One of the most crucial points is the transformation by J. R.
R. Tolkien the motif of dragon-slaying. Traditionally in mythology it is the main
character who outfight the dragon, however in “Hobbit” the conqueror became
secondary character Bard, while the main character — hobbit Bilbo Baggins can
be considered only as the participant of the events.

In order to create more realistic image of Smaug, Tolkien alluded some
considerable dragons in northern epic — the dragon from Beowulf. Dragon Smaug
adopts the features of an epic dragon, giving the plot an ability to continue and
linking the novel to the epic motifs. In Beowulf, the dragon wakes when someone
“handled and removed a gem-studded goblet ’[7, p56] from his treasury. In “The
Hobbit”, Smaug wakes to find a “great two-handled cup’[12, p.183] missing,
after the Hobbit stole it. This makes Smaug furious, prowling about the Mountain
trying to catch Bilbo and the dwarves. According to “Beowulf”, the dragon
“scorched the ground as he scoured and hunted for the trespasser who had
troubled his sleep. Hot and savage, he kept circling and circling outside the
mound. ”’[7, p.58] Both dragons go on to destroy the neighboring towns, and meet
their deaths — Smaug at the hands of Bard of Lake Town and the dragon
in Beowulf at the hands of Beowulf. One should pay attention that the dragon
dies after the injury on lower part of his body like Fanfir from “Volsunga saga”
and dragon from “Beowulf™. This resemblance has several aims. The readers who

are unfamiliar with “Beowu/f”, may accept Smaug as a remarkable specimen of
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a dragon. Those who are acquainted with the epic, are more immersed into the
Tolkien’s universe. “The dragon in legend is a potent creation’[13, p.56] and by
using the image of the dragon of “Beowulf”, Tolkien provides his dragon with
some potency, in order give him more background.

Moreover, the conversation between Bilbo and Smaug resembles the
dialogue between Sigurd and Fanfir from “Volsung saga”: as Sigurd, Bilbo
refuses to reveal his real name, telling about himself through the riddles, and both
dragons try to awaken mistrust in the interlocutor towards his companions. While
Tolkien makes the most influential references to Norse and Anglo-Saxon epics,
he also uses Greek classics. The same conversation between Bilbo and Smaug, in
which Bilbo refuses to give his name, instead giving a series of riddles, is also
reminiscent of Odysseus’ exchange with the Cyclops. Bilbo tries to circumvent
the dragon, as Odysseus deals with the Cyclops. Like Odysseus, his downfall
comes from pride. Outwitting the Cyclops, Odysseus reveals his real name while
vaunting, it results in the curse that made his journey home ten years long. The
same situation with Bilbo starting “fo be pleased with his riddling ’[12,p.187] he
accidentally reveals his connection to Lake Town.  The reference to Odysseus
complements Bilbo as well as “Beowulf” helped to develop the full image of
Smaug. During his trip, which we can also compare to Odysseus’, Bilbo turns out
to be a real hero.In addition we can say that Smaug, persuading Bilbo in the
insincerity of dwarves’ intentions reminds the serpent that tempted Adam and Eve
in the Eden . Partially Bilbo accepts dragon’s arguments, misappropriating
Archenston as his part of treasures.

3. Elves

Precedent phenomena in relation to the elves in Secondary world created by

J.R.R. Tolkien are alvs that are fairy creatures in Scandinavian mythology. The
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words “alv” and “elf” are related and, presumably, come from protoindoeuropian
form *albho- white or effulgent [5]. Indeed, alves in “Elder Edda” are described
as effulgent and bright creatures, which are associated with stars and gemstones .
The connection between elves in “Hobbit” and alves is affirmed with the row of
lexemes, used by the author to describe magical creatures : shimmer, glimmer,
light, bright, white, etc. The identification of elves with stars is illustrated through
the agency of such lexemes as: starlight, moonlight , sunlight .

The relation between mythological elves and those of Tolkien’s legendarium
point such features as:

1) hight (Very tall they were, and the Lady no less tall than the Lord [14, p.
459));

2) beauty (they were grave and beautiful [14, p. 459));

3) wisdom (Elves know a lot and are wondrous folk for news [12, p. 173])

4) spatiotemporal characteristic — place of residence, which, as a rule, is a
forest (Elves of Lorien [...] dwell in the trees [14 p. 442])

5) longevity (the Firstborn[14, p. 55]).

To the authorial characteristics of elves we can refer: interweaving into
mythological image of elves such fairy features as naughtiness and nonchalance
(they laughed and sang in the trees [14, p. 171]), creation of artificial language,
peculiar history and unique phenomena of elves’ weapon - mallorn , talan ,
lembas.

4. Trolls

We are inclined to think, that the prototypes for mythological trolls were
Scandinavian giants — Jotunns [1, c. 210; ], related to cosmogonic myths about
the creation of world out of the body of giant Emir and to myths about the fights

between Jotunns and Gods. As the written source of tellings about Jotunns is
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“Elder Edda”, where they are depicted as malevolent giants, that always interfered
with Gods, trying to possess their precious artifacts: for instance, Thor’s hammer
Mjolnir. In later Scandinavian myths Jotunns’ characteristics were embodied in
the images of trolls — huge and rude giants that lived in the mountains.

The similarity between trolls of the Tolkien’s Secondary world and those
mentioned in Scandinavian mythology is embodied in such points:

1) their large size (Three very large persons sitting round a very large fire
of beech-logs [12, p. 125]);

2) malice and roughness (they were fighting like dogs, and calling one
another all sorts of perfectly true and applicable names in very loud voices [12,
p. 136]);

3) bonds with underground world and conversion into the stone under the
influence of sun rays (trolls [...] must be underground before dawn, or they go
back to the stuff of the mountains, they are made of, and never move again [12,
p. 148)).

Myth-making becomes one of the ways of enhanced intellectualization and
philosophizing of literature. It reflects the psychology of modern man, who, due
to the deep-rooted myth in the consciousness and archetypical of thinking, uses
mythologies and archetypes as one of the means of understanding and
representing the world.
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SYNTAGMATIC RELATIONS OF QUANTIFIERS AND ADJECTIVES
IN THE OLD ENGLISH LANGUAGE

Ipuna I pauosa

The current system of quantifiers in the English language was formed over a
long period of time. We can trace the stages of formation of these and other units
of the quantitative system in different manuscripts.

It should be stated that the quantifiers in the modern English language are
sufficiently studied. The works of E.V.Shchebetenko, A.A.Molchanov, S.A.
Zhabotinskay, S.0.Shvachko and others demonstrate the stated above. However,
despite significant achievements of the researchers, a number of issues remain
unresolved. In particular, studying the means of expressing quantities in the
historical aspect and revealing their structural and semantic aspects are still
relevant. If we take into account the language facts of Slovak languages, the
history shows that the names of number and quantity belong to the highly archaic
spheres of vocabulary. Having appeared in the language, they denoted vital
concepts, did not disappear and were rarely replaced by other names [1, p. 20].

In modern languages, the term "quantifier” (from Latin quantum — ckizeku)
means words, semantics of which is characterized by a high degree of
generalization and which denote an indefined quantity. The general sign of
indefined quantity is attributed to each member of the group. O. Espersen refers
to quantifiers as "a designation of words denoting quantity" [6, p. 580].

The study is focused on quantifiers in the English language of the VII-XVII
centuries. In this paper, the researched units are studied in the works of Old
English period, "Beowulf" and "Anglo-Saxon Chronicle". These are the best

known and most presentable works of the period. “The Beowulf” dates from the
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year 1000 and is a primary document of the paganism, written in Wessex. The
centre of Old English culture at this time was monasteries, and from the seventh
century onwards they began recording historical events. Two centuries later these
records were amalgamated into what is now known as the Anglo-Saxon
Chronicle.

The relevance of our research is to analyze the words-quantifiersand
adjectives, taking into account the achievements of modern syntactic studios.

A.1.Smirnitsky defined syntax as a science which studies the rules of word
combinations and the rules of making a speech out of these combinations. Word
collocations is only the preliminary processing of words, combining them
together for further incorporation into the speech [2, p. 50]. We should note that
the parts of the sentence and the links between them form an indivisible unity in
the structure of the sentence. This is crucial for identifying sentence members and
recognizing their essence [3, p. 59].

Later, L. S. Barkhudarov stated that different morphological units (words of
different parts of the speech) and syntactic constructions can be used in the same
syntactic function, and that, on the other hand, the same word or syntactic
construction can be used in different syntactic functions. This statement is
Important, as mixing notions of morphological level — parts of the speech and
syntactic functions — is typical for English grammar. The researcher Frees and his
followers consolidate three parts of the speech, based primarily on the syntactic
function of these or other word classes. So, it appears that the same word can
belong to different parts of the speech, depending on the syntactic function of the
word. For example, words like all, his, few and the like are classified as nouns in
the following sentences:

All are free here; This money is his; A few liked the music
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but in these sentences:

All men are free here; This money is his property; A few people liked the
music the same words are not nouns, but noun-determiners. But from mentioned
above, it is obvious that in both cases we are facing the words of the same part of
the speech, but in different syntactic functions [4, p. 33-34].

The different syntactic positions of pre-quantifiers will be shown on the
linguistic facts of Old English period.

In traditional grammar there are adequate criteria for defining
morphological categories. In particular, the English pronoun may be placed after
the proposition and indicate the category of number, but not of tense. It should be
noted that there are some units which are classified as blends, as they contain
some characteristics of one part of the speech and some characteristics of another.

The findings of D. Lightfoot on dichronic syntax have allowed us to look at
this problem from a new perspective. He tries to prove that such units as all, any,
both, each, every,every, (a)few, more, none, some, many, much, (a)little, less,
several, enough, half, in fact had the same distribution in Old English as in New
English. But they have been subjected to a categorical change and now function
differently than they did in the Old English period. Therefore, a reinterpretation
or regramatization of older structures lies in syntactic changes.

D. Lightfoot’s opinion was that quantifiers were formed into a distinct word
class during the New England period because of the positions they occupied. In
the Old English period pre-quantifiers could occupy positions such as: preceding
the modified noun (or any adjective), predeterminative, postnominal, with a
modified noun in the genitive case, floating, nominal [5, p. 169].

In the Old English period the adjectives were placed in the above mentioned

positions and had the same internal morphology. The syntagmatics of pre-
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quantifiers was the same as that of adjectives, so there was no reason to consider
them as nothing else but adjectives. There is nothing unusual that the traditional
grammarians include these elements to adjectives. Sievers-Cook [1903:215]
considers units such as eall, monig, genog, etc. to be adjectives. The Dictionary
of Old English describes, for example, all as a proper adjective, but which
sometimes transfer into the class of nominals or adjectives [ cit. by 5, p. 169].

In this thesis the lexeme all will be examined in detail, as the corpus of the
studied material shows that the most frequently used quantifier is this very unit.
Other quantifiers take only a general characteristics.

e postnominal
(1) Metod eallum weold / gumena cynnes, swa he hu git deed (Beowulf, 1056
—-1057).
e after prepositions wid, ofer, aefter
(2) Swa rixode ond wid rihte wan / ana wid eallum 00 bt idel stod / husa
selest (Beowulf, 144-146).
e preceding the modified noun
(3) Ac him eal worold / wended on willan (Beowulf, 1741-1742).
e predeterminative
(4) Her Romane gesomnodon al ba goldhord be on Bretene waron (Anglo-
Saxon Chronicle, 418).
e postdeterminative
(5) Pa hie Pa ealle gegaderode waeron (Anglo-Saxon Chronicle, 893).
e nominal
(6) Ealla ba gerihta be barof arisab of xiore healfe dare hafene... (Anglo-
Saxon Chronicle, 1031).

e postverbal
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(7) Gen is eall &t 0e / lissa gelong (Beowulf, 2152-2153).
e after personal pronouns
(8) ...0e we ealle aer ne meahton... (Beowulf, 940).
e the position between the subject and predicate
(9) Duguo eal aras (Beowulf, 1793).
e postadverbial
(10) Ne comse here oftor eall ute of Paem setum Ponne tuwwa (Anglo-Saxon
Chronicle, 893).
e with a modified noun in the genitive case
(11) ... monna ealles swipost mid Pam... (Anglo-Saxon Chronicle, 896).
e floating
(12) ealle wyrd forspeow / mine magas to metodsceafte / eorlas on elne
(Beowulf, 2815-2817).
e after the relative pronoun
(13) ... eald secwiga se de eall geman / garcwealm gumena (Beowulf, 2045-
2046).
e before numerals
(14) Pa ymbe hlew riodan, hildedeore / abelinga bearn ealra twelfa
(Beowulf, 3171-3172).
The analysis of the studied material revealed unique examples of the use of
this lexeme. In particular, eall with worn=multitude:
(15) Worn eall gespraec / gomol on gehdo ond eowic gretan hit (Beowulf,
3096-3097).
There are also examples of eall with forswide, which means very

much:

73



(16) Nafde se here, Godes Ponces, Angelcyn ealles forswide gebrocod
(Anglo-Saxon Chronicle, 896).

It is not characteristic of the English language to have two quantifiers in
order and, moreover, written in one word. "Beowulf" demonstrated this. The Old
English lexeme ealfela means very many:

(17) Hwilum cyninges bPegn / guma giephleden gidda gemyndig / se de
ealfela ealgesegena / worn gemunde word ober faud / sode gebunden (Beowulf,
866-870).

Subsequent analysis of the other quantifiers showed that most of them
occupy the same syntactic positions, but with some differences. The word micel
occurs 66 times in these texts (AS micel, OHG mihhil, Goth. Mikils) [7, 388].
Positions :

- postnominative

- postdeterminative

- predeterminative

- preceding the modified noun

- after the personal pronoun

- with prepositions wid, mid

- absolute position (without noun).

Micel was used with swide (very) to enhance the meaning of the lexeme
micel:

(18) Heo gehergade swide micel on Paem nordhere (Anglo-Saxon Chronicle,
909).

The quantifier fela appears 45 times in these works in the following
positions:

- nominative
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- postnominative

- predeterminative

- postdeterminative

- floating

- after the personal pronouins

- with a modified noun in the genitive case

- after preposition aer.

Also, like eall, fela is used with worn, indicating multitude to impower the
meaning of quantity:

(19) Geseah 0a be wealle se de worna fela / gumcystum god guda gedigde
(Beowulf, 2543-2544).

In the Old English period there was a unit felafriegende, in modern English
the equivalent is the whole phrase. This is confirmed by an example:

(20) Gomela scilding felafriegende feorran rehte (Beowulf, 2108-2109)
translated as: old scylding / who has heard tell of many things from long ago
narrated.

55 words of the lexeme many are registered. Old English equivalent is manig,
monig, later meenig, O Fris. man(i)ch, monich, menich, OS manag, Mdu menich,
Du menig, OHG manag, Goth. manages [7, p. 554].

The following positions are typical for it:

- postnominative

- nominative

- predeterminative

- postdeterminative

- floating

- before the numeral
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- with a modified noun
- with a modified noun in the genitive case
- absolute.
The construction of the manige type deserves special attention:
manige eac him (Anglo-Saxon Chronicle, 896)
monige eac him (Anglo-Saxon Chronicle, 904)
swide monige him (Anglo-Saxon Chronicle, 904)
which means "6acamo maxooic 3 num".
In Old English sum, O Fris., OS, OHG sum, ON sumr, Goth. sums, C Germ.
*sumaz (7, 845) occurs 41 times and has the following syntactic positions:
- nominative
- postnominative
- after the personal pronoun
- preceding the modified noun.
A single occurrence revealed the following positions:
- floating
- after and before the numeral
- absolute
- with the preposition mid
- before the proper name.
The Old English equivalent of the quantifier any is wnig, in O Fris.enich,
OS enig, MLG einich, Mdu enich (Du eenig), OHG einig, ON einigr, Goth. ainah:
— C Germ.* ainagaz (7.41). It should be mentioned that the positions are repeated,
but with some changes. Apart from the familiar positions, such as

postnominative, postdeterminative, predeterminative, preceding the modified
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noun and with the preposition on, the lexeme any is found in the construction of
comparison of adjectives as well as with another quantifiers. For example,

(21) Sod ic talige / bt ic merestrengo maran ahte / earfePo on ybum Ponne
aenig oberman (Beowulf, 531-533).

In Old English each had a form gehwilc, ylc, ceghwilc, in the "Anglo-Saxon
Chronicle" @lc, in O Fris. ellik, elk,ek, MLG ellik, M Du elic, OHG eglik: W
Germ phr.*aiwo [7, p. 296]. Twenty-six lexemes identified these syntactic
positions:

- nominative

- postnominative

- floating

- predeterminative

- absolute

- preceding the modified noun

- with a modified noun in the genitive case

- with the pronoun of, on.

The following quantifiers are considered within the scope of our article:
OE lytel, OS luttil, Du luttel, OHG luzzil, W Germ. *luttila [7, p. 532]. 18 units
have been identified in the following positions:

- nominative

- postnominative

- after the personal pronoun

- with a modified noun in the genitive case

- after the proposition

- preceding the modified noun.
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Interestingly, lytle is often used with hwile. In modern English this gives us
a little while:
(22) He on weg losede / lytle hwile lifwynna breac (Beowulf, 2099-2100).

The corpus of the studied material gave the example of two quantifiers being
used together, which is not possible in the English language:

Iyt aening mearn (Beowulf, 3131).

The word both in OE begen, ba is deposited from Old Norse, and only in the
Middle English period the form bothe began to be accepted [7, 109]. Of all the
above-mentioned quantifiers, only begen is used after the irregular verb beon in
the past:

... he wees bega wen [ ealdum infrodum... (Beowulf,1876-1877).

In this connection we should say about the rest syntactic positions of this
unit. These are postdeterminative, postnominative, with the preposition on,
preceding the modified noun, and floating. Once again, it is worth noting that
begen is often used in phrases of the type on ba healfe (Beowulf, 2066), which
Is typical of the common language on both sides.

The quantifier half denotes one of the two equal parts of any word. In Old
English we have half (healf) = O Fris., OS (Du) half, (O)HG halb, ON haltr, Goth.
halbs: — C Germ. * xalbaz [7, p. 424]. In the analyzed records, healf has two
meanings:

1. a side: Pa hie getruwedon on twa healfa / faeste frioduware (Beowulf,
1094-1095).

2. quantity (numerical value).

The main syntactic position in this link is that the quantifier healf is placed
after the numeral:

(23) He ricsode nigonteobe healf gear (Anglo-Saxon Chronicle, 855).
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Only one usage of healf in the absolute position (without a noun) is
registered:

(24) Swa bat hie waron simbe healfe &t ham, healfe ute (Anglo-Saxon
Chronicle, 893).

The less frequant of these quantifiers were nenig (8), mare (5), meest (5), fea
(3), laes (3).

The Old English naenig, (O Fris.nen, ON neinn) [7, 612] took the same
positions: postnominative, postdeterminative, nominative, predeterminative and
preceding the modified noun. The quantifier fea OE feawe, feawa, O Fris. fe, OS
fa(o), OHG fao,fo, ON far, Goth. pl. fawai, C Germ. * favv (7, 353), it occurs only
in two syntactic positions: nominative and preceding the modified noun. The
lexeme laes OE lwssa, O Fris. lessa, Germ. *laisizo [7, p. 524] is recorded in the
positions — postdeterminative and with the noun hwile.

(25) Scyld welgebearg / life ond lice laessan hwile (Beowulf, 2572).

Predecessors of the quantifiers mare and mest (OE mest, O Fris. mast,
maest, OS mest (Du meest), (O) HG meist, ON mestr, Goth. maists: — C Germ.
* maistaz) [7, 591] have had nearby other quantifiers:

(26) ... sume ma... (Anglo-Saxon Chronicle, 896).

(27) ... to meest ealle Pa burgware be hie &rbudon (Anglo-Saxon Chronicle,
915).

At this time, it is worth noting that during the analysis of these two works,
no quantifiers enough and several were used.

Looking ahead, we should say that the ability of quantifiers to occupy a
predeterminative position in the New English language is special and
unrepeatable, and this helps to identify them as a class, but in Old English this

ability was shared with adjectives.
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Summary. From the above material we can see that in the Old English period
both the predecessors of quantifiers and adjectives occupied the same syntactic
positions, and had practically the same internal morphology. All this confirms
D.Lightfoot's opinion that syntactic changes take place, and that they are based
on the reinterpretation or regramatization of the old superficial structures, which

change the previous differences and create new ones.
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7. The Oxford dictionary of English Etymology / ed. by C.T. Onions with
the assistance of G.W.S. Friedrichsen and R.W. Burchfield. Oxford, 1966.

The sources for the illustrative material
1. The Anglo-Saxon Chronicle http://www.heorot.dk/beo-intro-rede.htm/
2.Beowulf

http://www.georgetown.edu/labyrinth/library/oe/texts/asc/index.htm/.
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Po3zain 2. CyuacHi migxoam 10 popmMyBaHHS IHINIOMOBHOI KOMYHIKATHBHOIL

KOMIIETEHTHOCTI

JlociimKeHHs HOBITHIX IMIJAXOIB O BHUBYEHHS METOJOJIOTII HaBYaHHS Yy
BUIIIM IIIKOJII 3YMOBJICHO HEOOXIJHICTIO BUBUCHHS CYYaCHHX IIJIXOMIB JI0
dbopMyBaHHS IHIIIOMOBHOT KOMYHIKaTUBHOI KOMIIETEHTHOCTI Ta BIIPOBAPKCHHS
pe3yibTaTiB  Cy4acHUX JOCHIIKEHh Yy HaBYAJIBHHM TpPOIEC B YMOBax
aKaJIeMIYHOTO CEpPEJIOBHUIIIA.

[IpakTuHe 3HA4YeHHS METOAMYHOTO PO3IALIY TMOJSArae y po3poOili
HAaBYAIPHO-METOJMYHUX MaTepiamiB, sKi 0a3yrOThCS Ha HOBITHIX MiAXOAax M
Cy4aCHHMX BUMOTax JI0 3HaHb, YMiHb Ta HABUYOK 3 aHTJIIHCHKOI MOBH Y CTY/ICHTIB
(dakynpTery 1H03eMHUX MOB. OCHOBHA yBara npu LbOMY IPHUAUIAETHCS pOOOTI 13
PI3HOKaHPOBUMU TEKCTaMU, BUKOPUCTAHHIO IXHHOTO MOTEHLIATy Y (POPMYBaHHI
IHIITOMOBHOI KOMYHIKaTHBHOT KOMIIETEHTHOCTI Ha PI3HUX PIBHIX BOJIOAIHHS
MOBOIO, pO3po0Ill KOMIUICKCIB TaKMX BIpaB Ta 3aBIaHb, 3aBISIKH SKUM
PO3BHUBAIOTHCS BMIHHS CTYJICHTIB BUKOPHUCTOBYBAaTH HaOyTI MOBHI 3HAHHS W
MOBJICHHEBI HABUYKHU JJII €(PEKTUBHOIO YCHOTO 1 MUCHMOBOIO CIUJIKYBaHHS, a
TaKOX JUIsl PO3BUTKY KOMYHIKATUBHUX Ta COIIOKYJIBTYPHUX KOMIICTEHITIH.

Buxknagadi kadenpu aHTIiiChKO1 (DUTOIOTIT pO3pOOUIIH 1Ty HU3KY IMUTaHb,
110 BIJITOB1TAIOTh BUKJIMKAM CY4aCHOI METOIOJIOTI.

VY cBoiit mopo6mi T.B. I'mazyHoBa 3armuOI0eThCsl Y MUTAaHHS, SIK TTOB’SI3aHi
MDK COOOI0 YMIHHS 4YHTaTH pPIiJHOI0 Ta I1HO3EMHOK MOBaMHu. ABTOpKa
3aJIyMYy€EThCS HaJl ITPOIIeCaMt Ta MEXaHI3MaMK YMTaHHS 1 HaJT TUM, SIK cCaMi TeKCTH
MOXYTbh IONOMOTTH YUTa4eBl1 iX 3po3yMiTu. [Ipu poOoTi i3 TEKCTaMU HAyKOBELIb
MPOTIOHYE 3BEpTAaTH yBary Ha (HOpMyBaHHS HABUYOK O3HAWOMIIOBAIBHOTO Ta

MOIITYKOBOI'O YHUTAHHSI, OBOJIOJIHHS MPOIIECOM MPOTHO3YBAHHS MOro 3MICTY,
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MPOTOHYE 1HJIMBIAyadbHI TaKTUKH YMTAHHS. BakIMBOIO IMepeBaror0 HayKOBOI
PO3BIJIKH € BeJIMKa KIJTBbKICTh MPAKTUIHUX MOPAI, sIK MMOKPAIIUTH CBiM CTHJIb Ta
HAaBUYKM YUTaHHS. PO3ymiHHS BCiX Ci1iB TeKCTy, HAa 1yMKy T.B. ['mazyHoBoi, He
O3HAYa€ PO3YMIHHS TEKCTY SIK LIJIOr0, SIKIIO HE 3Ba)KaTH Ha COLIOKYJBTYPHY
1H(popMalil0, MPUCYTHIO B TEKCTI, sIKa MOXKe OyTH BUpPaK€Ha EKCIUIIIUTHO (B
CIIOBaX, CJIOBOCHIOJYYECHHSIX) Ta IMILTIUTHO (Y BUIJISIAL acoriariii, oopasiB Ta
ySIBJICHD 1110 BUHUKAIOTh Y MPOLIECT YNTAHHS ).

Texkctu, 3 sskumu npononye npamtoBatu A.Il. JlecHiueHko — micHI, Ha ii
JTYMKY MalOTh BEJIMKHUU MOTEHITiaN U1 PO3BUTKY B YUHIB MOBJICHHEBIX HAaBUYOK
Ta HABUYOK KPUTUYHOTO MHUCHEHHA. JliSUIbHICTP Ha OCHOBI IICEHb MOXKE
00’€THaTU CTPYKTYpHI, MparMaTu4Hi, IPOCOJNYHI Ta KOMYHIKaTUBHI aCIEKTH
MOBHU B MOBHHUX KJj1acax. PerenbHo miiOpaHi TEKCTH MICEHb MOXKYTh M1JCKa3aTH
imei nas OOroBOpEHHS 1, TAKUM YHHOM, PO3BHHYTH MOBJICHHEBI M KPUTHYHI
HAaBUYKHU YUHIB. Bce 11e, Ha TyMKy aBTOPKH, CIIPUATHUME MOKPAIIEHHIO 1X HABUYOK
y pO3B’s3yBaHHS MpoOjeM, IO, y CBOI dYepry, JAOMOMOXE MPOTUCTOATU
BUKJIUKaM CY4acCHOCTI.

O.B. MenpHuIbKa y CBOi HayKOBIM PO3BIAIN 3aKJIMKA€ BUKOPUCTOBYBATU
Ha0aHHS TIPOTpPeCy B TEXHOJOTIAX Ta 3aCTOCOBYBAaTHM TMOTEHINAT MeEpexi
[aTepuer mnpu HaBYaHHI. BiyyHO 3ayBaxKyro4w, IO IS PO3BUTKY
KOMYHIKaTUBHOI KOMIIETEHTHOCTI HEJOCTaTHHO OBOJIOJIHHSA JIEKCUKOI) Ta
NpaBWI TpaMaTUKH, aBTOPKAa HAroJIONIye€ Ha MOXJIMBOCTAX €(QEKTUBHOTO
BUKOPHUCTAHHS aBTEHTUYHWUX MaTepiaiB y HaBYaHHI aHTJIIMCHKOI MOBH B
3arajJbHOOCBITHIN miKoJi. Ciuparoyuch Ha TaKCOHOMIIO biyma, BOHA TOBOAWTS,
110 TOJIOBHA MpoOJieMa 1 IPOBUHA HAIIOi OCBITH TOJISITAE B TOMY, 10 B 6araThox
BUIAJKaX y MIKOJaX BUKOPUCTOBYIOTHCS JIMIIE MEPIIi JBa IMapu TaKCOHOMIi —

3armam’sITOBYBaHHS ¥ po3yMiHHs. Y poOOTi 3apONOHOBAHO KOHKPETHI METOIM Ta
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IUISXHA IMIUIEMEHTAIli aBTEHTUYHOrO0 MaTepialy y HaBYaJIbHUN Mpolec Ta
JETaIbHO PO3IIISTHYTO METOAUKY POOOTH 3 aBTEHTUYHHMHM TEKCTaMH, B1I€O Ta
ayai0 MaTepiajJaMu.

T.A. JloBrajrok MpOMOHY€E PO3MIUPHUTH CIEKTP BAXKJIUBUX IHWTaHb Ta
IPUCBAYYE CBOIO PO3BIAKY NUTaHHAM roBopinHs. [1{o Bkitouae B cebe po3MOBHa
npaktuka? Yoro notpioHo HaBuuTUCA cTyAeHTaM FL 111 po3BUTKY €EeKTUBHOTO
MOBJICHHS? SIKi € TUITK PO3MOBHOI MOBH Ta sIK iM HaBunTHCs? Ha 111, Ta psij iHIIMX
IIMTaHb BIAMNOBIAAIOTH JIEKIIII, IKUMH IUINTHCS BHKJIagadyka. BoHa 3a3Hadae, 1m0
JIesIK1 TPaKTUKU TOBOPIHHS NOTPEOYIOTh TaKl kK CTpaTerii HaBYaHHA Ta MiAXOH,
[0 BUKOPUCTOBYIOTHCS TIPU POOOTI 13 TeKCTaMu. TEKCTH HAJlal0Th MEBHI MOJIE1
MUCJIEHHSI. [X 3aCBOEHHS CIIpHSE PO3BUTKY, Cepell 1HIIMX, i KOMYHIKATHBHUX
KOMIIETEHIII} CTY/ICHTIB Ta YUHIB.

CorlanbHO-KyIbTYpHUNA KOMIIOHEHT Y HaBYaHHI 1HO3€MHUX MOB BHUBYAE Y
cBoiii crarri H.A. JlebeneBa, sika 3ayBa)xye€ IO KOHKYPEHTOCIPOMOKHICTb
Cy4acHOTO BHWIIyCKHHMKA BH3HAYA€ThCS HE JIMIIE pIBHEM 3HAHb 3
dbyHIaMEHTaIbHUX JUCIUILIIH, a ¥ MOTrJMOJIeHUM 3HaHHSM 1HO3€MHOI MOBH, 1
CTaBUTH 32 METY CBOTO JOCTIKCHHSI BU3HAYEHHS COIIIOKYJIBTYPHUX (haKTOPIB,
K1 CIIPUATUMYTh BUKJIQJAHHIO 1HO3€MHHMX MOB y BUIIMX HABUAJIBHUX 3aKjagax.
Cepen HaWOLIBII BaXJIMBUX (PAKTOPIB aBTOpPKA 3a3HA4a€ Te, 110 KOJEKTUBHA
HaBYaJbHA AISUIBHICTH MPU BUBUEHHI 1HO3€MHOI MOBHU 3aiiMae HabaraTo Oinbliie
qyacy, HDK NMPU BUKIQJaHHI OarathoxX IHIMMX AucHuIUiiH. ChiibHa HaBYajibHa
TUSIBHICTh CTYZCHTIB 3HAYHO BIUIMBAE HA 3MIHM B OCOOHMCTOCTI Y4YHIB, iX
3MI0HOCTI Ta CIIPSMOBAHICTh Ha 1HIIOMOBHE CHUIKYBaHHS, K1 (POPMYIOTBCS HE
130JIbOBAHO, a Y B3AEMO/IIT 3 THITMMHM 1HIAWBIJIAMH, Y 31TKHEHHI 1 TIEBHOI MIPOIO

KOHKypeHI_Iﬁ 3 1HIIMMH YIEHAMU HaBYaJIbHOI'O KOJICKTHUBY. ABTOpKa na€ HU3KY
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nopaji JJis HACTAaBHHMKIB aKaJEMIYHUX TPyl IO CTBOPEHHIO aKaJEeMIYHOIO
KJIIMaTy B TPYII, SKUM CIPUATHME HaBAJIbHOMY IPOIIECY.

[Ipo akTyanbHICTP BUXOBAaHHS 1HIIOMOBHOI KYJBTYpPH, SIKA BU3HAYAETHCA
IOCUJICHHSIM KYJIBTYPOTBOPYMX poJjieu moaunu muime B.M. Manuk. Ha nymky
aBTOPKH, IOCATHEHHSI HOBOTO 1/Ieally CYYacHOI «JIIOJIMHU KYJIbTYypH», 110 Ha0yJa
PO3YMOBI, €TUYHI Ta CYCHUIbHO-TYXOBHI I[IHHOCT1, MA€ CTaTH OJHUM 13 3aBJaHb
Cy4acHOro Iie/arora, a KOMYHIKaTHBHa KyJbTypa — OJIHUM 13 OCHOBHHUX
CKJIaJIHMKIB MPOIIECY BUBUYCHHS Ta BOJIOJAIHHS MOBOIO. ABTOpKA 3arIUOJIOETHCS
y MOHSATTS «IHIIOMOBHA KOMYHIKAaTUBHA KYJIbTYpay, SIKE PO3MISIAAE SIK CUCTEMY
3HaHb PO KYJIbTYPY HAPOIY Ta MPO MOBY, SIK YACTUHY KYJIbTYpH, Ta HABUYOK,
HEOOXIAHUX IS 31MCHEHHS IHIIIOMOBHOI KOMYHIKATMBHOI MJISJIBHOCTI, [I€
NPUCYTHIN KOMIOHEHT CaMOPO3BHUTKY 1 MparHeHHs 0 CaMOBIOCKOHAJICHHS
yepe3 ocobucti 3miHU. OcoOMuBICTIO TpodeciiiHol KylabTypu Meaarora CTae
NOEHAHHS KOMIIETEHTHOCTI ¥ mpodecioHani3My B MEBHIM I[apyHI 3HAHb 13
BJIACHE TEJIarOTTYHOI0 KYJIbTYPOI OCOOUCTOCTI, TOTOBOI HE TUIBKHU 10 TPAHCIISIIIIT
3HaHb, aje W J0 CTBOPEHHS TyMaHHOTO PO3BHUBAJILHOIO CEPEIOBUINA B
OCBITHBOMY TIPOIIECI.

JIL.H. IIpadisnanna
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2.1. Hlnsixu onTumizauii popMyBaHHSI KOMIIETEHTHOCTI B YCHOMY Ta

NMHUCEMHOMY MOBJIEHHI Y CTYJAE€HTIiB MOBHMX CHeliaJIbHOCTel

AK ITOB’A3AHI MI’K COBOIO YMIHHA YUTATHU PITHOIO TA
IHO3EMHOIO MOBAMMAX?

Tamapa I'nazynosa

UuTaHHS — 30p0OBE CIIPUUHSTTS Ta PO3yMiHHS IPYKOBAHOTO Y PYKOITUCHOTO
TEKCTY.

HaBuuku Ta yMiHHSA, TaKTHYHI TPUHAOMH YWUTAHHS PIJHOI MOBOIO, SK
paBUJIO, IEPEHOCATHCS 1 HA YUTAHHS 1HO3EMHOIO MOBOIO. Y 0araThboxX 13 Hac
30eperiacs IIKiUIbHA 3BHYKAa YWTAHHS ,,CJIOBO-3a-CJIOBOM™ Ta JOCJIBHOI'O
nepekaaay. 3 KOOKHUM HOBUM HE3HAMOMHM CJIOBOM MH XalaeMOCh 3a CIIOBHUK.
YuTaHHS TIEPETBOPIOETHCA HAa MYKY, SIKY HE MOXXHA Ha3BaTH YWTAHHSAM. TekcT
MIePETBOPIOETHCS HAa BOpOTa.

barato xTo 1 He 3alyMy€ThCsl HaJ| MpoliecaMy Ta MEXaH13MaMu YUTaHHS 1 HaJl

TUM, SIK caMmi TEKCTU MOXKYTh JOTTOMOTTH YATAYEBI iX 3pO3YMITH.

1. Yumannsa pionoro ma ino3eMHOI0 MOBAMU.

Um 3romHi BU 3 TaKUM TBEPKCHHSM: ,Hallll YMIHHA Ta TOTCHIIIHI
MOXJIMBOCTI YUTAaHHS PIJHOIO MOBOIO BHM3HAYalOTh ,,JIOTOJIOK’  HAIIHUX
aHAJIOTIYHUX YMiHb Ha 1HO3eMHINA MOBi? Lle o3Hauae, 1110 MU HIKOJIU HE OyAEeMO
YUTATH OLIbIIE W MIBUJIIEC IHO36MHOKO MOBOIO, HI’)K MU 11€ pOOKMMO P1HOIO.

Ilopaoa 1. Buznaume cgiu pisetvb ma c80i NOMEHYIUHI MONCAUBOCIT YUMAHHS
pionow mosor. s ybo2o sumipsiime weUOKICMb YUMAanHsa npo cebe, wac Oii

OnepamusHoi Y KOPOMKOYACHOI nam 'smi, noje YUMAaHHs YU 30amHICMb 00
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CUHMASMAMUYHO20 YleHy8aHuHs ¢pasu npu yumanni. Came yi napamempu
Xapaxmepusyoms MeXaHizmMu YUMaHHs.

JIns BUMIpIOBaHHS IIBUAKOCTI YMTAHHS MMPOYNTANTE HEBEIMKUM (pparMeHT
3a MEBHMI 4Yac, MOTIM MOAUTITH KUIBKICTh CKJIQiB (3HAKIB) I[LOIO TEKCTYy Ha
KUIBKICTh BUTPaY€HUX XBUJIMH. Pociiicbkoto MOBOIO unTtels untae 250-300 ciiB/xB
1 posymie mpu upomy 60-70% inpopmamii. IIBuaKicTh uuTaHHS Tpo cede
AHTJIHCHKOK MOBOIO KoimBajachk Big 210 mo 560 ciiB /xB.

Yac nii onmepTuBHOI NamM’SITi MOKHA BUMIPATUA HACTYITHUM YHHOM.

YBa)xXHO IpoOcCIyXalTe CJI0Ba, 5IKl1 TOJIOCHO, YITKO, 0€3 May3 MpOYMTa€E Balll
napTHEp, a MOTIM 4yepe3 | XBUIMHY MOBTOPITH iX. BIpomoBxk 1€l XBUJIMHU BU
MOBUHHI TOJIOCHO Ha3WBATHU HEMapHi uucia Big 1 1 gami, mob He 30cepeKyBaTu
yBary Ha CJIOBax.

Crnoga: Spot, table, water, chair, ruler

Sk1o Bamia ornepTUBHA MMaM’sITh B HOPMI, BU MPABUIIBHO Ha3BeTE 111 5 CIiB. A
Ternep MONpPOCITh BAIOTO NMapTHeEpa 30UIbIIYBATH Nay3y KOXKHOro pa3dy Ha 1 xB.
Busnaute, yepes CKiIbKM XBUJIMH BH BCE 111€ 3MOKETE MOBTOPUTH Bcl 5 ciiB. Lle i
Oyzme wac 1ii Bamroi OMepaTHMBHOI MaM’sATi. 3 JOTOMOTOI0 I[bOTO TECTy MOKHA
TPEHYBAaTU ONEPATUBHY IIaM’SITh.

Ilosle yMTAHHS BU3HAYAETHCS TaK. 3HAWAITH y MOJAHIN HUXYE Tipamiji
ySIBHY BICh 1 HE BIJIpMBaIO4M BiJl HET OISy cipoOyiiTe mpounTatu Bei cinoBa. Ha
SIKOMY CJIOB1 Balll MOTJISI/T CKJIM3HYB BI1BO 4M BIpaBo? Lle 1 € Baile MmakcumanibHe
nojie yuTaHHA. Bame mone YuTaHHS MOXHA PO3UIMPUTH  TMOCTIHHUMU
TpeHyBaHHAMH. Ha 1pOoMy 1 TpyHTY€ThCS HABYaHHS UWTAHHS MIBUIKICHUM

METOJIOM.
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Bin
CoMm
Crin
[ITkona
I'osnosa
IIpasuiio
Haguanns
Bunyckauk
[Hdopmanis
[HTenekryan
[IpoTucrosinas
porpaMyBaHHs
Kowmm’roTepusariis
A Temep mepeBIipTE CBOK 310HICTH 1O CHHTATMATHYHOIO YJIEHYBAHHSA
¢pa3u. Yuraroun ¢pasy, nojany HUXKYE, BIAMITHTE OJIBLIEM, J€ Balll MOTJIST
3YNUHSBCS Ta BU poOuiiv nay3y. [lay3a micist KoKHOTO CJIoBa O3HA4ae, 1110 BU HE
i Gpasy Ha CHHTarMu, OCKUIBKHM Ballle ToJie YhTaHHs HaaTo maie. Le 1 €
HEeTpaBUIbHA TeXHIKa YuTaHHs ,,ClI0Ba-3a-CJI0BOM .
Recently- the- company- has- offered- him-a- two-year-research-position-in-
a Middle-East- country-at-a-high-salary.
VY Takomy pa3i BaM HEOOX1JHO TPEHYBATH Ta 301JIbIITYBATH CBOE M0JIC YUTAHHS
Ha PIAHIN Ta 1HO3E€MHIM MOBax.
2. Miil CTWJIb YUTAHHA
JlexTo yuTae nuile TEKCTH 3 MiIPyYHUKa, aje [bOTr0 HEI0CTaTHLO. TEeKCTH B

Hi}lpy‘lHI/IKy — II€ JINIIC HiI[FOTOBKa A0 CIIPAaBKHBOI'O YUTAHHA, IO € HCAOPOTUM Ta
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JOCTYITHUM CIIOCOOOM CTBOPEHHSI 1THIIIOMOBHOT'O CEPEIOBHUILIA, IKE HEOOX1THE IS
BUBYEHHS MOBH.
Hopaoa 2. [locnocmepicaiime 3a coboio ma eusHaume Cill GLACHUL CIULb

YUMAHHA THO3EMHOK MOBOI0, 6UKOpUCMOBYIOYU HACM)NHY AHKeNty .

3anuTaHHA Tak Hi

1.UuTarouu TeKCT BIepIlle, BU UATAETE HOTO B1J] OYATKY
JIO KIHIIS, HE3Ba)KAalOuM Ha HE3HAWOMI CJI0Ba, 1100
OTPUMATH 3arajbHe ySIBICHHS PO TEKCT

2. Bu unTaere TEKCT OJUH pa3, HOBUIBHO, IEPEKIa1al0un
KOYKHE CJIOBO

3. Ilix yac ynTaHHA BU KOHIIEHTPOYETE yBary Ha
HE3HAHOMHMX CJIOBaX

4.V Bac € BIIUYTTS, II0 BU HE 3pO3YMUIN TEKCT, SKILIO HE
BC1 CJIOBA BaM 3HaHOMI.

5. Bu mrykaere 3Hau€HHS BCiX HE3HAHOMHUX CJIB y CIIOBHUKY.
6. Bu OGepete npiiie 3HaYEHHS CJIOBA 1 HE YNTAETE BCIO
CJIOBHUKOBY CTaTTIO

7. 3HaliieH1 clI0Ba BU BUMUCY€ETE B CJIOBHUK.

8. 3Haii/IeH] cI0Ba BU BIIUCYETE NPAMO B TEKCT ISl YUTAHHS
9. Bu Hamaraerech 30raiaTUCA PO 3HAYCHHS] HOBUX CIIiB.
- 32 KOHTEKCTOM YH CUTYAI€I0

- 3a JJOTIOMOT'0XO 1HIIIMX 1HIIIOMOBHMX CJIIB UM PIJTHOI MOBH

- 3a JIONOMOTOI0 CJIOBOTBOPYUX E€JIEMEHTIB

-IHIIIUMH cTIOco0aMu

10. Bu KopucTyeTech aHI10-yKpaiHCbKUM CIIOBHUKOM

11. Bu kopuctyerech OJHOMOBHUM TIyMaYHUM CJIIOBHUKOM

12. Tlepen unTaHHs TEKCTY BU aHAI3y€TE MOTO
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3aroJIOBOK, CTPYKTYpPY, UTFOCTpaIllii, HAMaraeTech
3pO3YMITH, TIPO IO MiJie MOBa y TEKCTI

13. I1ig 9ac yuTaHHS BU BiAMIYA€ETE OJIIBIIEM KITIOUOBI CJIOBA
YK BKJIUBI JyMKH

14. I1ix yac yuTaHHS BU POOUTE MOMITKH Ha MOJISX

15. Tlicnsg yuTaHHA TEKCTY BH MOBLIBHO y3arajbHIOETE

Horo 3micT

16. Bu He 3BakaeTe Ha MEPEATEKCTOBI 3aBAAHHS

17. Bu BUKOHY€TE BIIpAaBU Ta 3aBAAHHS (I1CIIS TEKCTY).

18. Bu ynTaere 3aBXKIU Yy OJTHOMY TEMIII.

3. InauBigyajibHA TAKTUKA YUTAHHSA. 3MICT HABYAHHA YMTAHHS.

OBOJIOIIHHS 1HAMBIYAIBHOIO TAKTUKOIO YUTAHHS Tependayae GopMyBaHHS

PI3HUX YMIHb Ta OBOJIOIIHHS 3HAHHSIMU:

- OmepaTMBHAa MaMm’siTh Ta MEXaHI3MHU YHUTAaHHAHA JOCTaTHbOMY pIiBHI

PO3BUTKY;

- 3HaHHJA PO BUAW YUTAHHA Ta OBOJIOI[iHHH HpHﬁOMaMH, SIK1 AJOIIOMararThb

3aCBOITH 1X Ta KOPUCTYBATUCS HUMMU;

- 3HaHHA TPO pI3HI TUMH TEKCTIB Ta HABUYKM 3HAXO/KCHHS Ta

PO3MU(POBKH X CHTHAIIB-03HAK;

- YMIHHS IPOTHO3YBaTH Ha PiBHI CJIOBa, Ppa3u, TEKCTY;

- BOJ'IO)IiHHH I'paMaTHUKOIO YU TAHHSI.

4. Buau Ta wijti YuTaHHA.

Mu 4uTaEMO TEKCTH 3 PI3HUMH IUISIMH y 3aJ€KHOCTI BiJ THITY TEKCTY.

BHeciTh y HacTynHy TaOJUIIIO BIICYTHIO 1H(QOpMAaIlito:
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IIlo Mu yuTaemo 3 sikor0 MeTor0? (11100 Ax Mu ynTaemo? (IIBUAKO,
III0OCh BUBYMTH, JII3HATUCH, | MTOBEPXOBO, (HE)yBaXKHO,
oTpuMatu iHpopmariito, MOBIJIFHO, BUNTYIOUUCH
PO3BAKUTHUCS) y KOXHE CJIOBO, BUOIPKOBO,
y IIOLIYKY KOHKPETHOI

1H(popMaii

JIETEKTUBU
ra3etu

Kypnanu
JiTeparypa

31 CIIeiaJIbHOCTI
poMaHu

BipIIIi

M1PYyYHUKU
pEKIIaMHI TTPOCTIEKTH
penentu

OT'OJIOIIICHHA

Iopaoa 3. /lonosnims mabauyio. Buznaume mpu 6uou YumarHsi

OxapakTepu3yiTe HACTYIIHI BHJIM YHWTAHHSI, KOPHUCTYIOUHCH TaOJIHIICIO,
3aIIOBHCHOIO BaMH:

O3naiiomnroeanvre (Scimming): MA YATAEMO IIBHUIKO....

Iowyxkoge: (Scanning) Mu untaemo BUOIPKOBO...

Bueuaroue (Search Learning): Mu untaeMo mOBIIBHO...

Uu BoJsiofieTe BU IMMU BUJAMU YMTaHHS Ha piaHii MoBi? Uu nependayaroTh
MAPyYHUKH HOPMYBAHHS ITUX YMIHB?
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Hwxue HaBeAeH1 NPUKIIAIX PI3HUX TEKCTIB HAa aHTIIHCHKIN MOB1. CripoOyiire,
HE YUTAIYU TEKCTH, 3JI0TaIaTUCS, TIPO K1 TUIIHA TEKCTIB 1€ MOBa.
Tekcrl.
Ingredients
-1 cup vegetable ail
- 3/4 cup white sugar
- 1/2 cup red wine vinegar
- 3 teaspoons soy sauce
-1 cup chopped walnuts
-1 (3 ounce) package ramen noodles
- 4 tablespoons butter
-1 head romaine lettuce- rinsed, dried and chopped
-1 head fresh broccoli, chopped
-1 bunch green onions, chopped
Directions
1.Whisk together the oil, sugar, vinegar and soy sauce. Make at least a day
ahead and refrigerate.
2.Melt butter in a frying pan over medium heat. Add crushed noodles and
walnuts; toast until warm.
3.In a salad bowl, combine the Romaine, broccoli, and green onions. Add
the dressing, toss and sprinkle with ramen and walnut mixture [5].

TexcT 2.

iPhone 4S Tips and Tricks

With these simple tips and tricks, you’ll learn all the things your intelligent

assistant, your remarkable camera, and your amazing iPhone 4S can do.
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See how to use Siri.

Press and hold the Home button, then tap “i.” You’ll see a detailed list of all
the ways Siri can help you get things done [1].

Texcer 3

STARLINE TOURS is the oldest and largest sightseeing tour company in
Los Angeles, California, offering Hollywood Tours, Los Angeles Tours and

celebrity tours of homes. Having pioneered the famous Movie Stars Homes Tour

in 1935 - makes this Starline Tours' 75™ anniversary.

Starline offers a full range of sightseeing tours, with Hollywood Tours and

Los Angeles Tours including the Grand City Tour of L.A. and theHop-on, Hop-off

Double Decker City Tour from Downtown L.A. City to the beaches of Santa

Monica and tours to major attractions includingUniversal Studios, Disneyland,

J.Paul Getty Center, Knott's Berry Farm, Sea World, and many others! [4].

Texcr 4

Two foreign aid workers kidnapped in Somalia three months ago have
been freed in a rare US military raid there.

US officials have confirmed that elite US Navy Seals were dropped into
Somalia to carry out the overnight operation which resulted in a shoot-out.

The two hostages were freed uninjured, although a number of their captors
are said to have been killed. No casualties have been reported among US forces
[2].

HOHYMaﬁTe Ta CKa}KiTB, oo A0ImOMOIJIO BaM BU3HAYHUTH, IO TCKCT 1 —
KyJIHApHUN pelenT, TeKCT 2 — TeXHIYHAa XapaKTepUCTHUKa, TEKCT 3- pekiama

TYPUCTUYHOT'O MAPUIPYTY, TEKCT 4- HOBUHU MOJITUKH, CTATTS.
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4. @opMyBaHHA MeXaHI3MYy BipOriIHOTr0 NPOTrHO3yBAHHSA

YurtaHHs OyJb-IKOTO TEKCTY CYIPOBOJIKYETHCS MPOLIECOM MPOTHO3YBaHHS
HOT0 3MICTY Ta IepeBipKoro MporHo3is. Llei mporiec Moxke OyTH HEYCBITOMIICHUM,
ajie Moro BOXJIMBICTH BIJ LIOTO HE 3MEHUIYeThCs. YacTo HEBIpHI MPOTHO3U
IPU3BOJATH 10 HEMPABWIBHOIO PO3YMIHHS TEKCTYy. ToMy HEOOXIJTHO HaBYaTHCA
MPOTHO3YBATH 3MICT TEKCTY.

3a SKUMH eJeMeHTaMu abo ,,CUTHaJlaMUd~ BHW 3MOIJIM 1I€HTU(IKYBaTH THII
YOTUPHOX TEKCTIB?

- PUCYHKH, KPECIICHHS, CXEMU;

- wpuT (KUPHUH, KypCUB);

- BKa31BKa II1H;

- HoMepH, U pu;

- 3aTOJIOBKH, T1/13aT0JIOBKHY, HA3BH;

- popma cTopiHKH (KOJIOHKA, I[1J1a CTOPIHKA);

- 30BHIIIIHA CTPYKTYpa TEKCTY.

Tenep Bu MoxeTe 3pOOMTH BHUCHOBKH, SIKi €IIEMEHTH TEKCTY MOXHa
BUKOPUCTOBYBATH TPU O3HAHOMITIOBAJILHOMY Ta MOITYKOBOMY YHUTaHHI 3 METOIO
IPOTHO3YBAHHSI 3MICTY TEKCTY.

Sk OauWTe, BAXKIMBUM CHUTHAJIOM JUIsi TPOTHO3YBAaHHA TEKCTY Ta HOTO
pPO3yMIiHHS € HOTO 3BrojoBOK. BiH 3aBk/I1 BUpakae TeEMy, a 1HOJI1 1 OCHOBHY 1JI€10
TEKCTY.

Ilopaoa 4. Heobxiono osonodimu mucmeymeom Oeuudposxku 3a20106Kie
mekcmy. Bisomime eazemy ma, uumarouu 3a20108Ku cmametl, Chnpoyume
3002a0amucs, npo wo tde mosa. Ilouunamu modxcHa Ha piOHIU MO8I, a NOMim

nepeumu 00 iHO3eMHUI.
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[IpounTaiiTe HACTYMHI 3arOJOBKHU Ta 3HAWITH BIAMIOBIIHICTD 3 PEUCHHSIMH, Y
SAKUX c(hOpMyTbOBaHA TeMa TEKCTY:
1. Fry food in olive oil’ heart tip
2. Native dog breeds risk extinction

3. Obama calls for end to inequality

4. Ohio-born student missing in Syria; marks 2nd American this month

A. US President Barack Obama calls for economic fairness as he sets the
tone for his re-election bid in his third State of the Union speech.

B. One of Britain's oldest native dog breeds - the English setter - is at risk of
extinction, says the UK Kennel Club.

C. Eating fried food is not bad for the heart, as long as you use olive or
sunflower oil to make it, experts suspect.

D. The mother of an Ohio-born man is "hanging on by a thread" after her son
disappeared earlier this month in violence-wracked Syria, according to family
members [2, 6].

Ilopaoa 5. /{na mozco, wob Haguumucs npoecHO3y8amu 3MiCm meKcmy, caio
BUKOHY8AMU 6NPABU MUNY. 3HAUMU BIONOBIOHOCMI MIdMC meKcmamu ma
imrocmpayiamu, CKiacmu niaH 00 mekcmy, npuoymamu 3a2071080K 00 mexKcmy ma
11020 YACMUH, npu()yMamu nouvamox ma KiHeub mexkcmy, cKjiaacmu mexcni 13
OKpemux 4acmun.

HpI/IKJ'Ia)I 3aBJIdHHA Ha CKJIIAAAaHHA TCKCTY 3 HaCTHUH:

Pozmawyiime peuennsa y XpoHoa02i4Hiil nOCAI006HOCHI, W00 ompumamu
ONOBIOAHHA:

Many years ago, in England, there was a castle called Camelot.

The black knight then said, “The question is, “What do women want most?”

One day sir Lancelot went out riding on his horse from Camelot.
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If you can answer this question | will not kill you. But you must promise to
return soon.

Sir Lancelot was not very smart so he forgot to take his sward.

But | am a playful fellow. So | will give you a question.

Suddenly on the narrow path, the Black Knight appeared.

He said, “You have no sward. I could easily kill you...

The Black Knight was sir Lancelot’s enemy.

Sir Lancelot said, “OK, I promise.”

[Iporuo3u ciixg BuMTHCS POOUTH TAKOX HA PIBHI pedyeHHs Ta ciosa. Lle
JOTIOMOKE PO3LIMPUTU MOJI€ YUTAHHSA. 3OUIBLIMTU IIBUJAKICTH YWTaHHSA Ta
IIBUIIE 3PO3YyMITH TEKCT.

Ilopaoa 6.1lpocro3ysannio croea ma ¢paszu cnpusioms pisHi iepu ma énpasu
muny: yeaoatime Cl080 3a NOYAMKOBUMU YU KIHYe8UMU OYK8amu, 3aKiH4ime yu
noyYHimo pazy, noeonatime 08I ppaszu 6 0OHY i M.IH.

Hanpukmnaz, mpo/IoBXiTh HACTYITHI pEUCHHS

Steve is neither tall, nor...

Adam is as fat as...

Becauseof the traffic jam John...

5. HaByaHHs 03HAIOMJIIOBAJILHOTO YU TAHHS.

[leit BuUI YWTaHHS MM 3aCTOCOBYEM, KOJHM XOYEMO OTPUMATHU TEpIIe
BPa)KCHHS B1J] TEKCTY, BU3BHAYUTH MOTO TUII, TEMY Ta MPUNHSATH PIIIICHHS, Y4 BapTO
HMOr0 YUTaTH

[Topana 6. ,,ITpo6ixkiTh” ourMa HACTYITHUHN TEKCT Ta BU3HAYITH HOTO TEMY.

The mother of an Ohio-born man is "hanging on by a thread" after her son

disappeared earlier this month in violence-wracked Syria, according to family

members.
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Obada Mzaik, a dual American and Syrian citizen, went missing on January

3 after he traveled with his brother on a flight from Detroit to Damascus, his uncle,
Dr. Firas Nashef, told CNN.
Mzaik was studying civil engineering at a private university in the Syrian

capital and had planned to pursue a master's degree in the United States, his uncle

said.
The 21-year-old student was born in Columbus, Ohio, but moved with his
family back to Syria when he was child. He had enrolled in a seasonal program

at a Michigan community college [3].

[1po 110 HeThCst B TEKCTI?

A) Ipo NMOAOpPOXK CIpIMCHKUX CTYIEHTIB;

B) nipo mnanu cipiiichbKoTo rpoMajisiHiHa cTOcOBHO HaB4yaHHs y CLIIA

C) mpo 11e3HeHHST aMepPUKaHO-CIPIACHKOTO TPOMAISTHUHA.

[Ilo momomorio BaM MpPaBUILHO BH3HAYUTH TeMy TeKCTy? SIki cioBa Oy
BUpiaabHUMU? Bu 3Moriu 3po3ymiTuix 0e3 ciioBHuka? Yomy?

Jlnst  TpeHyBaHHS O3HAWOMITIOBAJIBLHOTO YWTAHHS CIiJ] YATATH Oaratro
KOPOTKHUX TEKCTIB Ha MIBUJKICTH (MTOCTYMOBO 301IBIITYI0OYH ii) 1 BA3HAYATH 1X TEMY.
Bu nayxe mBHAKO 3po3yMmieTe, MO €IHICTh TEMH 3a0€3MEeUy€eThCS PETYJISIPHO
MOBTOPIOBAHMMH KJIFOYOBUMHU CJIOBaMU Ta 3aMEHHUKAMH, IO 1X 3aMIMIAI0Th.

Jly’ke BaXKJINBO HE ,,3aIIUKIIIOBATUCS Ha He3HAHOMUX clioBax. ToMy

Ilopaoa 7. Buwykyime 6 mekcmi 3Hauomi ciosa. Bonu cmeopsamb
ACUXONI02IYHI ,,0ocmposku’’ besnexku ma enesHenocmi. He xanaiimeco 00pasy ¢ 3a
cnoenuk. Yumamu —ye ne 3Hauumv nepexaiaoamu Kodche cnogo. A mum Oinbuie,
KOJIU M0O8a U0e Npo HABYAHHS O3HAUOMIIO8ANbHO20 YUMAHHSL.

Jlnst TpeHyBaHHS TOITYKOBOTO Ta O3HAWOMITIOBAJIBHOTO BHUIIB YHUTAHHS

KOPUCHO BHMKOHYBATH BIIPaBM Ha pO3MI3HABAHHS BEPXHBOI IOJOBUHU OYKB.
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VY3axiIHOEBPONEHCHKUX MOBAaX CaM€ BEPXHI MOJOBUHKH OYKB HECYTh OCHOBHY
iH(opMmariito.
6. HapuaHHS MONIYKOBOI0 YNTAHHS.

Konu Ham noTpiOHO 3HAaWTHU y TEKCTI MOTPIOHY 1HQOpHALI0, MU YATAEMO
BuOipkoBo. Hanpukiaz. 1106 3HaliTu y nporpami nepenay nporpamy ,,Uro? I'ne?
Korma?”’, OyneMo mykatd y po3aiiaXx BUXIJHOTO JHSA TPU KOPOTKHUX CJIOBA 31
3HAKOM 3aIlUTaHHS.

Ilopaoa 8. Buxopucmosgyume yeti npuiiom i npu YumaHHi mexcmie iH03eMHOIO
mogoiro. Cnpobyitime cnouyamky Hpunycmumu, y sSKOMY MICYi MeKcmy Modxce
3HAxXooumucs nompiona iHgopmayisa, a NOMiM GUULYKYUME NO2AA0OM KAIOYOBL
C08A MA CUSHAU, WO CIMOCYIOMbCs yiei inghopmayii. Kepyiimecs npu ybomy ceoim
HCUMMEBUM 00CBI00M, POHOBUMU ZHAHHAMU MA THMYIYIEIO

Ilopaoa 9. Haxonuuyume camocmiuHO 3HAHHA NPO CMPYKMYpy ma
0coOu8oCcmi pisHux munie mexcmis. Ananizyume, c6i00Mo0 nomivaime ma 3anam
amogyume.

Hanpuknan, BKJIQAMII-THCTPYKINT MO 3aCTOCYBaHHIO JIIKIB MAarTh YITKY
CTPYKTYpY: CIOYaTKy ckiaj mikiB. OOJIacTh 3acTOCYBaHHS, MPOTUITIOKA3aHHS,
JI03yBaHHS, 3ayBaKCHHSI.

IcHyr0Th 6arato TUIIB TEKCTIB 3 CTAHJIAPTU30BAHIO CTPYKTYPOIO.

- Ta3eTHO-MyONIIUMCTUYHI (3aMiTKa, penopTraxk, KoMeHTap. Penaktopcbka
CTaTTs, peKkjiamMa, aHOHC, MET€OCBOJIKA);

- IiTepaTypHi (OTOBiaHHs, HOBEJA, Oaifka, pOMaH);

- HAyKOBO-ITyOMIIIUCTUYHI(CTATTs, BUCTYT, pedepar);

- JIlJI0OBa KOMEpIIIHA Mepenucka (3amuT, Iporo3uilis, J0roBip, peKiaMarlis,

HarajyBaHHS PO OIJIaTy).
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Hopaoa 10. He 3abysaiime, oOumaxk, wo munu mexcmié 3i 6cima ix
ocoonusoCmAMU ~ He  I0eHMu4Hi )y  PI3HUX  KYJAbMypax, OCKIIbKU  BOHU
coyiokynbmypHo 3ymoeneni. Hanpuxnao, aemobiocpagin yKpaiHcbKow MOB0H0
nuwemscs y popmi KOpomko2o mexcmy, a npu NPUoMi 8 IHoQhipMi 3an06HAEMbC
Kopomka mabauuna gopma.

TakTUKOIO TMOIIYKOBOTO YWTAaHHS MOHA OBOJIOJITH 3 JOMOMOTOIO
CHellaJbHUX BIIPaB, PO3TAIIOBAHUX MEpE]] TEKCTOM JJIsl YATAHHS.

[lpuknagu MOTEKCTOBUX BIpaB, AKl JOMOMararoTb cGOpMyBaTH HaBHUUKHU
MOIIYKOBOT'O YUTaHHs: 3HANAITh y TEKCTI pakTu mpo... [linkpecnits ppasu, y sKux
HaeThses mpo...3HalAITh Y TEKCTI BIAMOBIII HA 3anuTaHHs... SIka (pa3a moxe OyTu
3arojoBKoM TekcTy? [loauniTh TEKCT Ha CMUCIIOBI YaCTUHU, AalTe iM 3ar0JIOBKHU.

7. BuBuyarue YMTaHHS.

JI1s auTaHHACTATTI 1O CIEMiaTbHOCTI UM XYyA0KHBOTO TBOPY MU BJIAEMOCH JI0
BUBYAIOUOr0 4YUTaHHsS. JIIs 4yWTaHHS [OTO BHUJY BaXJIMBA TICHUXOJIOTIYHA
YCTaHOBKA Ta MiJATOTOBKAa POOOYOro MICIIsl.

Hopaoa 11. Buoinimo o5 yumanHs 6invute yacy i He nocniwatime. Lletimnom
yacy He2amueHoO 6NIUBAE HA KOHYenmpayiio yeazu. lliocomyumecy 00 uumanns,
nOKIAdims nopso ¢romacmepu, oieyi. Apkyw nanepy, CLO8HUKU MaA THULY
0ogiokosy aimepamypy. Cmeopims ,,ce0t0” pobouy ammocgepy (Mmy3uxa,
ocgimnenns). [looymaiime, 3 KOO MemorO 6am NOMPIOHO NPOYUMAMU MEKCI.

AMEpUKaHCBKI Ta 3aXiJIHOEBPOINEHChKI METOAUCTU MPOIMOHYIOTh IS
TpeHyBaHHs BUBYaro4doro yutanHs Meroa SQ3R (Survey-Question-Read-Recite-
Review)

3T1IHO IILOTO METO Iy HEOOX1THO:

1. CTBOpUTH BHYTPIIIHIO YCTAHOBKY Ha YUTaHHsS TEKCTy. BuszHaute oOcsr

TEKCTY Ta METY BalllOr0 YMTaHHA. SKIO TEKCT 3 MiApy4YHUKA, TO LIl BKa3aHl y
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nepea- MCISITEKCTOBUX 3aBlaHHAX (Tepeka3, OTpuMaHHs iHdopMaiii s
JUCKYCIi, XapaKTEPUCTUKA T'ePOiB, IHCIICHYBAaHHS 1 T.I.). YBa)XHO O3HalloMTecs 3
,,CUTHaJlaMi~ TEKCTy Ta BHU3HauTe Horo Tui. Ha 1iil OCHOBI CKJIaiTh KiJbKa
rifnoTe3 CTOCOBHO HaMIpPIB Ta I[IJIEH aBTOpa Ta 3MICTY TEKCTY.

2. Yuraitte TekcT. YacTo BUBYAIOUOMY YMTAHHIO EPEIYIOTh MEpUIl IBa BUIU
yutaHHs). [ligx 9ac 4WTaHHS KOHIICHTPYHTE yBary Ha KJIIOYOBHUX YW OIOPHUX
ClI0Bax, SKi Aar0Th Bigmomidi Ha 3amuTtanHs xto? I1{o? [e? Hamimo?.lle, sk
npaBujio, IMEHa JoAeH, natu, reorpadiuHi Ha3Bu. Tomo. [yxe BaxJIMBO
30CEpEeIUTH yBary Ha 3po3yMuliii uu 3HahoMmii iHdopmaiii. Hesznaitomumu
CJIOBAMHU TPU NEPIIOMY YUTAHHI MOXKHA 3HEXTYBaTH, a y pa3l iX BaXKJIMBOCTI,
BIIMITUTU Yy TEKCTI JJIsI MOJAJIBIIOI ceMaHTh3allli. BigMiThTe BaXKJIMB1 JJIsI Bac
MICIIS y TEKCT1. MOXKIIMBI CITOCOOM MapKyBaHHS:

- MAKPECIIOBAHHS OJIHIEI0, TBOMA, XBIJISICTOIO JIIHIEKO, INTPUXAMHU;

- MMAKPECIIOBAHHS OJJHUM YU PI3HUMH KOJIbOPaMU;

- 00BE/ICHHSI PAMOYKOI0, OBAJIOM;

- 00BE/ICHHS OJTHUM YU PI3HUMHU KOJILOPAMU;

- BUUICHHS MapKepOM;

- IIOMITKH Ha 1moJisx: | 2 + ,,ramouku’”, NB!

- CKOpPOYCHHS;

- HyMeparlisi;

- BIIKPECIIFOBaHHS Ha MOJIsIX ab3aiy uu (pasm...

3. Ilicas ynTaHHS MOAYMKH PEKOHCTPYIONTE OCOHOBHUM 3MICT TPOYUTAHOTO.
[TpuGmm3HO OMIHITE 00CAT 3p0O3yMUTOTO BamH. [IpoiHTeprpeTyiTe 3po3yMimii
3MICT 13 3aJTy4€HHSIM JIIHTBOCOLIIOKYJIBTYPHUX 3HaHb Ta KOMEHTapiB. [loBepHITHCS

JI0 HE3PO3YMIIUX CIIIB Ta ()parMeHTIB, CIPOOYUTE CAMOCTIMHO CEMAaHTU3yBaTH iX.
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VY pasi HeoOX1THOCTI MEPEKIIA/IThH CIIOBA 31 CJIOBHUKOM. SIKIIIO TEKCT HaBYAIbHUH,
BUKOHAWTE MEPEATEKCTOBI 3aBAaHHS, SKIIO BU iX I HE 3pOOUJIH.

4. TloBepHIThCS 1€ pa3 MOAYMKH J0 3MICTY TeKCTy. OIHITH CTYMiHb HOTO
pPO3yMIHHA Ta NPOHUKHEHHS Y 3alyM aBTOpA, y 3MICT TeKCTy. [IpuiiMiTh pimieHHs
CTOCOBHO TTOBTOPHOT'O YNTAHHS TEKCTY.

5. [IpounTaiite TEKCT 1IE pa3, BAKOHANTE MICAATEKCTOBI 3aBIaHHSI.

8. ®opMyBaHHSA COMIOKYJIbTYPHOI KOMIIETEHIIIl Y MPOIeCi YU TAHHS

Po3yMiHHS BCiX CHIB TEKCTy HE O3HAYa€ PO3YyMIHHS TEKCTY SIK IIJIOTO, SIKIIO
HE 3BA)KAaTH Ha COLIOKYJbTYPHY 1H(OpMaIilo, MPUCYTHIO B TEKCTi. BoHa Moxe
OyTH BHUpPaXEHHS E€KCIUTIIUTHO (B CJIOBaX, CJIOBOCIONYYEHHSX Ta IMIUTIIUTHO (Y
BUTJISI/II acollialliid, 00pa3iB Ta ysIBJIEHb 1110 BUHUKAIOTh Y MPOIEC] YNTAHHS)

Ha moBHOMY piBH1 CKI Mosxe OyTu BupakeHa:

1) neHOTaTHBHOK/0E3EKBIBAJICHTHOIO JIEKCHKOIO: banjo, skunk, pub, canoe,
moccasins;

2) KoHOTaTHBHO/ (POHOBOIO JIekcHKo10: White collars, blue collars, melting
pot, potluck, Big Apple.

3) dpaseosoriuHMMH  €IHOCTAMH Ta imiomamu: to look a million
dollars, another day, another dollar, to play by ear, to hit the roof, to hit the road<

“We are not in Cansas any more”;

4) OHOMACTUYHOK JICKCMKOIO (BJaCHMMM Ha3BaMHM): aHTpOIOHIMamu: A.
Linkoln, M. Jackson; Tononimamu: Washington D.C., Columbia University;

xpononimamu: the fourth of July, the Great Depression, September 11, 2001;

mononumamu, Washington, D.C., Boswash, Columbia University;

«xponounimamuy . the Fourth of July, the Great Depression, Boston Tea Party,
September 11, 2001;
5) ckopouenHsmu Ta abpepiatypamu: L.A., ads, C of E (Chirch of England)
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6) amepuxanizmamu: apartment, store, candy, Mom, K-mart;

7) agpopusmamu ma annroziamu: Star-Spangled Banner, Yankee Doodle,
Free at last; In God we trust; United we stand, divided we fall,

8) moenennecsumu knime: How'dy! How come? All hail!

9) epagponamu, abo nepexpyuenumu cnosamu: gotta, gimme, Chrissake,
nope, belongsa, fella;

10) epammamuunumu cmpyKmypamu, 61ACMUSUMU — AMEPUKAHCLKOMY

8apiaHmy aH2IUUCLKOI MOBU.

Cnucoxk BUKOPHCTAHOI JiTepaTypu
1. iPhoned4s Tips and Tricks [Enextponnuii pecypc] : Crarrs. — Pexum
noctymy : https://atoozpc.blogspot.com/
2. Navy SEAL Team Frees Hostages In Somalia [Enexktponnmuii pecypc] :
Crarta. — Pexum noctyny :

https://wethearmed.com/military-and-law-enforcement/somalia-western-

hostages-freed-in-us-military-raid/

3. Ohio-born student missing in Syria; marks 2nd American this month
[ EnexTpoHHMI pecypc] : Crarrs. — Pexum IOCTYILy

https://www.cnn.com/2012/01/24/us/ohio-missing-american-syria/index.html

4. Starline Tours of Hollywood [Enexktponnnii pecypc] : Crarts. — Pexxum
nocrtymny : https://hollywoodandhighland.com/Starline-Tours/

5. Sweet and Sour Salad [Enextponnmnii pecypc] : Crarts. — Pexxum qoctymy
- https://www.allrecipes.com/recipe/14360/sweet-and-sour-salad/print/

6. UK native dog breeds "at risk of extinction [Enexrponnwuii pecypc] : Crarrs.

— Pexxum moctymy @ https://www.bbc.co.uk/news/science-environment-16665702
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THE DEVELOPMENT OF STUDENTS’ CRITICAL THINKING AND
SL SPEAKING SKILLS THROUGH SONGS

Alla Lisnychenko

Speaking plays an essential role in second language learning. Only well-
developed communicative skills can help students express themselves and be
successful in society.

At the same time, good analytical, critical thinking skills of any specialists
are in great demand nowadays. But we have to admit that most students nowadays
lack problem-solving skills and, as a result of it, they are not ready to face the
challenges of the current time.

The solution to these problems requires using effective and engaging
methods. We assume that using songs at English lessons could meet the
highlighted requirements and develop students’ speaking and critical thinking
skills. Song-based activities can bring the structural, pragmatic, prosodic and
communicative aspects of language together in language classrooms. Thoroughly
selected lyrics of songs can provide the ideas, issues to discuss and, thus develop
speaking and critical thinking skills of school students.

This study is aimed:

to reveal the nature of speaking and critical thinking;

to choose the appropriate songs for students;
- to create activities suitable to develop students’ critical thinking and speaking
skills.
The research questions in the present study are the following:
1. How can a song-based method prompt the development of students’

speaking skills at English lessons?
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2. What sequence of activities can develop students’ critical thinking skills?

THEORETICAL BACKGROUND

1.1. The Concept of Foreign Language Speaking

The mastery of speaking skills in English is a priority for many second or
foreign language learners [13, p. 15]. Learners consequently often evaluate their
success in language learning as well as the effectiveness of their English course
based on of how well they feel they have improved in their spoken language
proficiency

While speaking we can express our ideas, thoughts, opinions and feelings.
Developing learners’ SL speaking skills is considered to play a crucial role in
preparing them for SL communication.

Researchers define communication in different ways.

According to Brown [3] Burns and Joyce [4] speaking is “an interactive
process of making meaning that includes producing, receiving, and processing
information”.

Communication is also described as “the process of transmitting and
receiving ideas, information and messages” [3]. It is used “to persuade; to
influence relationships; to inform; and to share, discover and uncover
information” [3]..

Brown [3] singled out five types of speaking: imitative, intensive, responsive,
interactive and extensive. According to the researcher, imitative speaking is “the
learners' ability to imitate or repeat the others’ words, phrases or sentences” [3].
This type of repetition involves grammar and lexis which are useful to interact in

a conversation or to convey the meaning.
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Intensive speaking is “the product of short discourses Where the learners have
to complete the tasks like reading aloud and completing sentences and dialogues”
[3].

Responsive speaking involves “two persons or two groups in short
conversations, small talk and simple requests to make them authentic™ [3].

Interactive speaking involves “transactional language and interpersonal
language. Transactional language is meant for exchanging information whereas
interpersonal language for social relationships™ [3].

Extensive speaking is “more deliberative and formal for extensive tasks and
it involves speeches, oral presentations and storytelling” [3].

Richards [17, p. 18] admits that he uses the three-part version of Brown and
Yule’s framework: talk as interaction, talk as transaction, talk as performance.

The researcher explains that “talk as interaction refers to “conversation” and
describes interaction which serves a primarily social function: when people meet,
they exchange greetings, engage in small talk and chit chat, recount recent
experiences and so on because they wish to be friendly and to establish a
comfortable zone of interaction with others” [ 18].

Talk as transaction: refers to “situations where the focus is on what is said
or done. The message is the central focus here and making oneself understood
clearly and accurately, rather than the participants and how they interact socially
with each other” [18].

Examples of these kinds of talk are the following:

- classroom group discussions and problem-solving activities. A class
activity during which students design a poster;

- discussing sightseeing plans with a hotel clerk or tour guide

- making a telephone call to obtain flight information;
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- asking someone for directions on the street. Buying something in a shop:

- ordering food from a menu in a restaurant [18].

Talk as performance refers to “the public talk, that is, talk which transmits
information before an audience such as morning talks, public announcements, and

speeches”. Examples of talk as performance are:

giving a class report about a school trip;

conducting a class debate;

giving a speech of welcome;

making a sales presentation;

giving a lecture [24].

Talk as interaction, in the opinion of researchers, is perhaps the most difficult
skill to teach.

Richards suggests practicing small talk, recounting personal incidents and
experiences, and reacting to what others say. For example, to practice reacting to
what others say, students can be given a dialog in which listener reactions such as
“really”, “is that right”, “wow”, “that’s interesting” have been omitted. Students
work in pairs to add them to the dialog, practice the dialog with the reactions, then
practice a different dialog, this time adding their own reactions [18].

Real-world transactions can be practiced. They include ranking activities,
values clarification activities, brainstorming, and simulations. Group discussion
activities can be initiated by having students work in groups to prepare a short list
of controversial statements for others to think about. Groups exchange statements
and discuss them. For example: “Schools should do away with exams”.
“Vegetarianism is the only healthy lifestyle”. “The Olympic games are a waste of
money.” Role-play activities are another familiar technique for practicing real

world transactions and typically involve the following sequence of activities:
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-preparing: reviewing vocabulary, real world knowledge related to the
content and context of the role play (e.g. returning a faulty item to a store);

-modeling and eliciting: demonstrating the stages that are typically
involved in the transaction, eliciting suggestions for how each stage can be
carried out, and teaching the functional language need for each stage;

-practicing and reviewing: students are assigned roles and practice a role-
play using cue cards or realia to provide language and other support [18].

Yusuf and Adeoye [25] suggest that teachers should promote communication
competence of students through task-based activities, such as group work, task
work and information gap activities.

According to the researchers, this could be achieved through the following
activities:

- task-completion activities: puzzles, games, map-reading and other kinds of
classroom tasks in which the focus will be on the ability to use communication
skills to complete a task.

- information gathering activities: student will conduct surveys, interviews
and searches in which they will use the communication skill to collect
information;

- opinion-sharing activities: activities where students compare values,
opinions, beliefs.

- information-transfer activities: these require learners to take information
that is presented in one form, and represent it in a different form;

- reasoning gap-activities: these involve deriving some new information from
given information through the process of inference and practical reasoning;

- role-plays activities [ 24].
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Mazouzi [12] considers that learners’ activities should be designed based on
the similarity between fluency and accuracy achievement. Both fluency and
accuracy are important elements of communicative approach. Classroom practice
can help learners develop their communicative competence. So they should know
how the language system works appropriately.

Leong and Ahmadi on the basis of their literature analysis concluded that in
speaking activities students might come across some problems: inhibition, lack
of topical knowledge, low participation, and mother-tongue use. Pupils are often
worried about making mistakes and they can dread criticism [11].

So, teachers when planning speaking activities should be aware of the
factors that usually hinder speaking and choose the methods which reduce pupils’
level of anxiety and prompt them to participate actively in the activities.

The above analyzed research findings highlight that speaking is a significant
means of communication, an interactive process of making meaning that includes
producing, receiving, and processing information. It is subdivided into talk as
interaction, talk as transaction, talk as performance. Talk as interaction and talk
as transaction have the features of dialogue speaking, whereas talk as
performance has monologue features. The researchers worked out a number of
activities developing these types of speaking, which should be sequenced
logically from the easiest to more challenging activities for students from the
point of their speaking engagement. Speaking is considered to be one of the most
difficult language activities for students and, thus, requires thorough lesson

planning and methods of speaking skills’ development selection.
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1.2. The Concept of Critical Thinking and Its Implementation in Teaching
Foreign Languages

The analysis of the recent studies on the development of critical thinking and
SL speaking skills indicates that the researchers trace interrelation and
interdependence of learners’ critical thinking and SL speaking skills [16]. The
researchers support Vygotsky (1962), who noted the interdependence of thought
and speech and highlighted that thinking motivates speaking and vice versa.

At the same time, scholars admit that not only speaking abilities are
connected with critical thinking, other language skills are also related to thinking.
In fact, the hidden basis of all cognitive activities is thinking.

Ramezani and Ezzarati on the basis of their study found out that students
who demonstrate good critical thinking skills are “more successful in their
speaking performances; and students who are not critical thinkers perform poorly
on their speaking ability” [16].

Developing secondary school learners’ thinking skills requires teachers’
understanding the nature of critical thinking phenomenon. According to
researchers, critical thinking is the ability to analyze and evaluate information.
Critical thinking is also regarded as intellectually engaged, skillful, and
responsible thinking that facilitates good judgment because it requires the
application of assumptions, knowledge and competence and the ability to
challenge one‘s own thinking [16]. Unlike other forms of thinking, critical
thinking requires the use of self-correction and monitoring to judge the
reasonableness of thinking as well as reflexivity. When using critical thinking,
individuals pause and reflect on the quality of that thinking. A critical thinker is
not only evaluating, analyzing and interpreting the information, he or she is also

analyzing inferences and assumptions made regarding that information. Critical
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thinkers use these skills appropriately and usually without prompting. They are
generally predisposed to think critically, to evaluate the outcome of their thought
processes. Critical thinkers raise vital questions and problems, formulate them
clearly, gather and assess relevant information, use abstracts ideas, think open-
mindedly, and communicate effectively with others. Therefore, to think critically,
there must be a certain amount of self-awareness and other characteristics present
to enable a person to explain the analysis and interpretation and to evaluate any
inferences made [25]

The researchers [15, p. 25] are sure that the recognition of the importance of
the development learners’ critical thinking skills and application of critical
thinking strategies in the classroom will facilitate the development of learners’
speaking skills. “Thinking is a natural process, but if it is not developed, it is often
biased, distorted and partial. So, the necessity arises to use purposely some
strategies to develop learners’ thinking skills, such as analysis, evaluation” [18].

Usuf and Adeoye suggest using a five-step model to develop students’
critical thinking: “determine learning objectives; questioning techniques, allow
practice, review refine and improve teaching, provide feedback™ [25].

As a guide for teachers to design lessons in such a way so that it could help
learners to think critically Bloom’s taxonomy is used. The taxonomy designed by
B. Bloom and his colleagues provides a way to describe levels of thinking. The
taxonomy is essentially a hierarchy, with knowledge as the first level and
evaluation as the sixth level. Here are six levels of Bloom’s taxonomy:

- knowledge — recalling information (e.g. answering comprehension
questions from a reading)
- comprehension — interpreting information (e.g. discussing why a

character behaved in a particular way)
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- application — using knowledge gained to solve problems (e.g.
applying information from one situation to a different situation in a debate
activity)

- analysis — breaking down concepts or ideas to understand the
relationship of the parts to the whole (e.g. analyzing prefixes to see how word
meanings change)

- synthesis — putting together something original from learned
information (e.g. writing an essay; making an oral presentation)

- evaluation — judging something against specific criteria (e.g. peer
editing using a checklist or rubric) [2].

Bloom’s Taxonomy has had tremendous influence in assisting teachers to
design instructional activities that cover the six levels of the hierarchy.

The educational objectives are structured in a hierarchical order. At the
lowest level students are required to know, memorize, repeat and list information.
At the higher levels, students are required to judge, criticize, resolve, invent, and
make recommendations. Each of the levels builds in complexity from the
previous level. Verbs are used to involve students in thinking differently at each
level. Verbs are identified below to clarify this point in understanding the function
of the hierarchical way of thinking involving students in this process [22]:

Level I: Knowledge (knowing isolated information): Know, recall, repeat,
record, define, locate, memorize, restate, identify.

Level 1I: Comprehension (understanding/making connections): Discuss,
describe, explain, match, find, reword, review, translate, express, report.

Level Il1: Application (using the knowledge in a variety of ways): Display,

simulate, apply, demonstrate, practice, operate, compute, present.
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Level IV: Analysis (comparing and contrasting information): Analyze,
compare, contrast, inquire, investigate, classify, organize, examine.

Level V: Synthesis (developing new information): Compose, invent,
develop, construct, create, hypothesize, predict, speculate, role-play, generalize.

Level VI: Evaluation (expressing personal values): Judge, evaluate, advise,
conclude, consider, determine, recommend [22].

When the teacher uses these verbs in the structure of a question regarding the
content area it automatically involves the student thinking at that level in which
the verb word appears.

Anderson and Krathwohl have revised Bloom’s Taxonomy - an ordering of
cognitive skills. The major differences lie in the more useful and comprehensive
additions of how the taxonomy intersects and acts upon different types and levels
of knowledge -- factual, conceptual, procedural and metacognitive [1].

Anderson and Krathwohl [1] suggested developing thinking skills from
lower order to higher order in such sequence:

Remembering
Understanding
Applying
Analyzing

A A o

Evaluating
6. Creating.
In our study we will use the revised Bloom’ taxonomy developed by
Anderson and Krathwohl .
The analysis of research on critical thinking concept and its use in Pedagogy
indicates that critical thinking is the ability to analyze and evaluate information;

it is intellectually engaged, skillful, and responsible thinking which requires the
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application of assumptions, knowledge and competence and the ability to
challenge one‘s own thinking. Practice shows that critical thinkers are open-
minded and communicate effectively with others. The development of this skill
among students is of vital importance. The application of Bloom’s and
Anderson's taxonomies can help teachers to design the lessons suitable for gradual
development learners’ critical thinking skills.

1.3. Using Songs for Teaching Foreign Languages

The results of Hindeme and Egounleti’s [8] study revealed that there is a
strong connection between listening and speaking skills and songs. According to
their research, 74.11% of the respondent students think that songs are very useful
for developing their listening abilities needed to communicate in English
language. 48.60% of the students consider songs to be a very useful tool likely
to help them develop speaking abilities whereas 46.87% find them useful.
Moreover, 86.35% of these teachers consider that songs serve as a powerful tool
in helping EFL learners acquire speaking skills necessary to communicate. The
above described results of the study demonstrate the importance of song usage
for developing speaking skills [8].

Songs provide excellent contextualized models which learners can use to
imitate fluent speech. The imitated expressions and lines from songs can be
implemented directly into real conversations [5, 7, 9].

Using songs in SL classrooms has some other advantages.

For example, Eken [6] states that there are affective, cognitive, and linguistic
reasons as to why teachers and researchers find using songs valuable:

1) as for affective reasons, Eken argues that the practical application of

Krashen’s affective filter hypothesis is that teachers must provide a positive
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atmosphere conducive to language learning. Songs are the method for achieving
a weak affective filter and promoting language learning;

2) as for cognitive reasons, songs present opportunities for developing
automaticity which is the main cognitive reason for using songs in the language
classroom;

3) as for linguistic reasons, we may say that songs offer a good variety of
language samples and prepare the students for genuine language they will face
[6].

Komur, Sarac, Seker support Krashen’s theory and state that music can
develop human senses with retrieving knowledge and reducing stress. Hence,
motivation and interest in language can be increased [10].

Songs provide excellent contextualized models from which to imitate fluent
speech. The imitated expressions and lines from songs can be implemented
directly into real conversations. They are good examples of expressions that can
iImmediately be extracted and used in daily language.

Cifuentes singles out some other benefits of songs for using in SL
classrooms. First, children or adolescents like songs and music and have strong
personal preferences about what they like. Second, songs often include a lot of
repetition that helps them to make language memorable. Third, songs contain
chunks of language that students can remember and use. Fourth, there are many
songs that are about issues of interest to this age group. Fifth, songs are sung at a
reasonably fast speed; they contain natural phonological features like linking and
weak forms that students learn to recognize and become comfortable with. Lastly,
music can stimulate strong feelings that can be channeled to enrich the language

learning experience [5]
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Eken [6] puts forward the following reasons for using songs in the English
language classroom:

- to present a topic, a language point, lexis, etc.

- to practice a language point, lexis, etc.

- to focus on common learner errors in a more indirect way

- to encourage extensive and intensive listening

- to stimulate discussions of attitudes and feelings

- to encourage creativity and use of imagination

- to provide a relaxed classroom atmosphere

- to bring variety and fun to teaching and learning [6].

On the basis of the above described analysis we can conclude that a song
based method has a number of advantages that make it valuable to learn a foreign
language. Researchers point out affective, cognitive, and linguistic reasons for
that. For our study the assumptions of the researchers, that the use of songs at the
English lessons can facilitate the development of speaking skills and enhance
students’ critical thinking, are of great importance. Music reduces the level of
stress, diminishes the fear of making mistakes and, thus, provides the opportunity
to develop speaking skills effectively. Besides, it offers a good variety of
language samples and prepares the students for genuine language. Problems
raised in songs’ lyrics can stimulate learners to discuss different ideas, express
different opinions, and share their thoughts and beliefs.

METHODOLOGY

2.1. A Framework for a Song-Based Lesson

Researchers analyze the appropriate ways of using songs in the classroom.

Simpson [21] considers the process of selecting a song one of the most

difficult aspects of using music in a lesson. He suggests taking into consideration
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the following: 1) examine what the teacher wants your class to learn in the
classroom (vocabulary, grammar, pronunciation, or a particular topic); 2) think
about the language level of the class; 3) the age of the learners; 4) the kind of
access to the song.

Setyaningsih admits that songs can be used in many different ways: as
warmness at the beginning of the lesson, as a transition from one activity to the
next, to introduce new language, to practice language, to revise language, to
change mood, to get everyone's attention, to channel high levels of energy, or to
integrate with storytelling, games or topic work [20].

The researcher singles out such stages of using songs.

1. Set the context (buildup the environment by explaining the purpose,
background information)

2. Pre-teach any necessary vocabulary using visual aids, actions; realia, etc.

3. Play on cassette or sing to allow children to listen, show understanding,
familiarize themselves with the rhythm, tune, etc. Teachers should not bother too
much if they are not good at singing. It is not a singing lesson; singing is a means
to transfer the knowledge only.

4. Do further listening activities, like matching, coloring, filling in gaps.

5. Work on pronunciation awareness in songs provides a good model.

6. Invite children to listen, repeat, and practice by joining in and learning to
sing. Encourage children to use actions, mime, drama, gestures, etc. They will
help children memorizing words and their meanings [19].

Peachey describes the following framework for a lesson based on a song:
1. Pre listening stage
2. While listening stage

3. Post listening stage
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On the first stage students do the following:
- Students brainstorm kinds of songs
- Students describe one of their favourite songs and what they like
about it

- Students predict some words or expressions that might be in a song.

Second stage of the framework encompasses:

- Students listen and decide if the song is happy or sad

- Students listen again and order the lines or verses of the song

- Students listen again to check their answers or read a summary of the

song with errors and correct them.

Post listening stage includes:

- Focus on content

- Discuss what they liked / didn't like about the song

- Decide whether they would buy it / who they would buy it for

- Write a review of the song for a newspaper or website

- Write another verse for the song

When pupils focus on the form, they:

- look at the lyrics from the song and identify the verb forms

- find new words in the song and find out what they mean

- make notes of common collocations within the song [14].
In planning the framework on the base of using songs we will follow the

described above three stage work [14] and create the activities to facilitating

speaking and critical thinking skills according to Bloom’s taxonomy.
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2.2 Song-Based Activities Aimed at Secondary School Learners’

Critical Thinking and Speaking Skills’ Development

SONG 1: N°OUBLIEZ JAMALIS (Joe Cocker)

Objectives: to develop pupils’ critical thinking and speaking skills on the

base of the song

PRE-LISTENING STAGE

Lead-in:

What might this song be about?

Taskl (aim: to familiarize pupils with the new words)

Mode of interaction: S, S

Time: 4 min

Instruction: In this task you will see the words from the song “N’oubliez

Jamais”. To make sure that you know them all match the English words on the

left to the corresponding Ukrainian translations on the right. Work individually.

You have got 4 minutes.
1) brand new
2) anger
3) regret
4) arebel
5) to disobey
6) destiny
7) passion
8) to haunt
9) tosearch
10) cure (n)
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B) IPUCTPACTh
C) 3IUICHHS
d) xanan
¢) a0COJIFOTHO HOBHM
f) mepecninyBaTu
g) He MIAKOPATUCA
h) nons
1) 37TICTh

J) OyHTap



WHILE-LISTENING STAGE
Activity 1 (REMEMBERING)

(aim: to help pupils remember the use of auxiliary verbs)

Mode of interaction: S, S
Time: 4 min
Instruction: Listen to verse 1 of the song and choose the right variant in
brackets.
Verse 1:
“Papa, why  play all the same old songs (you/do you/are you)?
What  say with the melody (you/do you/have you)?”
“Cause down in the street something  going on (is/are/has/have),
There __ a brand new beat and a brand new song (is/was/has/do).
“In my life there  so much anger (does/was/were),
Still I __ no regret (is’fam/do/have).
Just like you | __ such a rebel (is/was/were/has),
So, dance your own dance and never forget.”
Activity 2 (REMEMBERING)
(aim: to check whether pupils’ remembered the song details)
Mode of interaction: S, S
Time: 4 min
Instruction: Choose the answers to the following questions about the song:
1. How many people are talking in the song?
a) two; b) three; c) four; d) more
2. What is the point of the misunderstanding between the parents
and the son?

a) music; b) dances; ¢) games; d) generation gap
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3. Which of these statements in your opinion represent(s) the idea
of the song best? Prove your choice.

a) parents and children belong to different generations with
different ways of life and the older generation should keep it in the mind;

b) parents and children belong to different generations with
different ways of life and they both should accept it;

C) it shouldn’t be surprising that the music of younger generation
Is not comprehensible to their children;

d) younger generations never want to accept their parents’ way of
life;

e) younger generations shouldn’t forget the songs of their parents;

f) every generation is unique in its own way, but they all have

much more in common than they think.

Activity 3 (UNDERSTANDING)

(aim: to check pupils’ understanding of the song text)
Mode of interaction: S,S
Time: 6 min

Instruction: The French phrase “N’oubliez Jamais” means “Never

Forget”. The title sounds like the beginning of advice. \What continuations

might it have? Make 5-6 pieces of advice beginning with: Never forget ...

(something). Never forget ... (to do something). Forget about ... (something).
POST LISTENING STAGE

Activity 4 (APPLYING)

(aim: to encourage pupils to apply new vocabulary and ideas expressed in

the song in a role-play)

Mode of interaction: S-S, S-S
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Time: 10 min
Instruction: Role-play the dialogue between father/mother and
son/daughter. While performing this task use Word Box 1 and Word Box 2.
Student A: ask your father/mother what their favorite song used to be
when he was young. Express an opinion about your father’s favorite song.
Student B: Ask your son/daughter what their favorite song is. Express

your opinion about their favorite song.

Word Box 1. Music Preference Description.
Used to be, favourite singer/ band, to go to the concerts, to buy records,

to adore, to be mad about smb.

Word Box 2. Attitudes.

(not) to understand one’s choice, to hate, to prefer smth. to smth.

Activity 5(ANALYZING)

(aim: to encourage pupils to make a questionnaire and interview their
parents about their favourite music bands of the 80’s and analyze )

Mode of interaction: S, S, S

Time: 7 min

Instruction: Brain storm the ideas what special questions you can ask your
parents about the 80’s. (Possible questions: Who was your favoutite singer /band?
How old were you? What kind of music did you like? What kind of dances did
you dance to it?). Use these questions to interview your parents about their

favorite music bands of the 80’s.
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Activity 6 (EVALUATING)

(aim: encourage pupils evaluate whether the facts which they will hear are
worth keeping in memory)

Mode of interaction: S-Ss

Time: 10 min

Instruction: Read out six facts or events of your present life to your group
and let the others guess whether you consider this information worth keeping in
your memory or not.
Activity 7 (CREATING)

(aim: encourage students to develop their speaking skills while creating a
podcast)

Mode of interaction: S, S

Time: 30 min

Instruction: Create a podcast using the information you’ve got from your

parents about trends of 80’s

SONG 2: IF TODAY WAS YOUR LAST DAY (Nickelback)
Objectives: to develop critical thinking and speaking skills on the base of
the song
PRE-LISTENING STAGE

Lead-in:

(aim: build pupils’ interest)
Mode of interaction: T-Ss
Time: 3 min

Lead-in:
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1. The title of the song sounds as an unfinished request of the author to us.
Choose the proper continuation of the question: “If today was your last day... :

a) what would you eat?;

b) what would you do? ;

c) where would you go?”

2. Does this question prompt us to think about means of saving our life or
virtues in our life?

Vocabulary:

Instruction: In this task you will see the words which are in the song “If
Today Was Your Last Day”. To make sure that you know them all match the

English words on the left to the corresponding Ukrainian translations on the right.

1) donate a) 3rajlyBaTd MHHYJIC

2) dime b) napyBatu, )xepTByBaTH

3) stride C) moBepHYTH (IIEpEeMOTaTH)  Ha3aJ
4) reminisce d) BeauKui KpoK

5) rewind €) 3epHUHKA

6) grain f) monera B 10 meHTiB

WHILE-LISTENING STAGE
Activity 1 (REMEMBERING)

(aim: to help pupils know grammar rules of English uncountable nouns and

verbs)
Mode of interaction: S,S
Time: 3 min
Instruction: Point a mistake in each line of verse 1.

Verse 1:
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My best friend gave me the best advices,
He said each days a gift and not a given right.
Leave no stone unturn, leave your fears behind...
And try take the path less traveled by.
That first step you take are the longest stride.
Activity Ne2 (REMEMBERING)
(aim: develop pupils’ listening skills)
Mode of interaction: S, S
Time: 3 min
Instruction: Listen to verse 3 and fill in the gaps with missing words.
Verse 3:
Against the grain should be a way of |
What's worth the prize is always worth the .
Every second counts ‘cause there'sno
So live like you'll never live it .
Don't take the free ride in your own ...
Leave old pictures in the past,
Donate every dime you have?
Would you call old friends you never see?
Reminisce of memories,
Would you forgive your enemies?
Would you find that one you're dreaming of?
Swear up and down to God above,
That you finally fall in love...
If today was your last day...

Activity 3 (REMEMBERING)
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(aim: to develop pupils’ grammar accuracy)
Mode of interaction: S,S
Time: 3 min
Instruction: Fill in the gaps in verse 4 with prepositions: in, of, by, on, for.
Verse 4:
If today was your last day...
Would you make your mark __ mending a broken heart?
You know it's never too late to shoot __the stars,
Regardless _ who you are...
So do whatever it takes,
‘Cause you can't rewind a moment __this life...
Let nothing stand __ your way,
'Cause the hands __ time are never __ your side...
Listen to verse 4 and check yourself.
Refrain.
POST LISTENING STAGE
Activity 4 (UNDERSTANDING)

(aim: to check pupils’ understanding of the text)

Mode of interaction: T-Ss

Time: 6 min

Instruction: Report what is the idea of the song? Prove it referring to the
text.
Activity 5 (APPLYING)

(aim: to encourage pupils to apply their knowledge in a role-play)

Mode of interaction: S-Ss

Time: 7 min
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Instruction: The title of the song sounds as an unfinished request of the
author to us. Role-play a communicative interaction with your partner, proper
continuation of the question: “If today was your last day... :

a) what would you eat?;

b) what would you do? ;

c) where would you go?”

Activity 6 (ANALYZING)

(aim: to encourage pupils to compare the information)

Mode of interaction: S-Ss

Time: 5 min

Instruction: Compare your and your group-mate’s vision of last day, tell
about differences and similarities in your visions.

Activity 7(EVALUATING)

(aim: to encourage pupils to compare and evaluate the information)

Mode of interaction: T-Ss

Time: 5 min

Instruction: Think of the example of novels, poems or songs, in which
similar problems were raised. Compare and contrast this story with another you
have read.

Activity 8 (CREATING)

(aim: to encourage pupils to compose a dialogue)

Mode of interaction: S-Ss

Time: 10 min

Instruction: Compose a dialogue that answers the question: “What would
you do if today was your last day on the Earth? What would you take with yourself

to Mars?”’
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CONCLUSION

The discussion of various scientific research and its findings above indicated
that teaching speaking is a very important part of foreign language learning. The
ability to communicate in a foreign language clearly and efficiently contributes
to the learners’ success in life. Thus, it is essential that teachers pay great attention
to teaching speaking and provide a rich environment with meaningful
communication.

Besides, teachers should take into consideration that speaking tasks are the
most challenging tasks for foreign language learners and can cause anxiety, fear
of making mistakes, fear of speaking in front of others and this can lead to their
low speaking activities participation.

Using songs at a SL lesson can create a favorable atmosphere and serve as
an affective filter for students’ anxiety and, thus, enhance active participation and
influence positively their speaking skills’ development.

Besides, songs are rich in different chunks, collocations that can be used for
speaking activities. Rhythm and line repetitions of songs contribute to better
memorization of vocabulary and grammar structures used there. Together with
speaking, songs provide learners’ listening and pronunciation skills development.

Furthermore, thoroughly selected songs’ lyrics can provide ideas for
discussions, debates, role-play, dialogues and promote the development of
students’ critical thinking skills. Keeping to Bloom’s taxonomy, revised by
Anderson and Krathwohl in planning song-based activities, allows teachers to
develop gradually learners’ thinking starting from the lower order thinking skills
(“remembering”) and finishing with the higher order thinking skills (“creating”).
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AUTHENTIC MATERIALS IN TEACHING SECONDARY SCHOOL
STUDENTS

Onena Menvnuuyvka

Nowadays, in the time of globalization, it is vital to know at least one foreign
language. One of the most significant reasons for it is communication. People
communicate with each other, conveying their thoughts, emotions, and feelings.
Most of this is done verbally — with the help of words. Every person, who
expresses their ideas, wants all the other people comprehend them properly. When
one knows a foreign language, it is not a big deal to get familiar with diverse
traditions and cultures.

Due to further advances in technologies, one can enjoy unlimited
opportunities for communication once there is access to the Internet.
Nevertheless, to take advantage of networking by means of a foreign language
one should have a good command of it. Thus, the issue of raising foreign language
mastery with all types of learners has been a crucial one with both educationalists
and pupils. One can hardly deny that a foreign language teaching / learning
process does not always meet the expectations of those acquiring a language. If a
language teaching is carried out through drilling exercises and extensive text
translation solely, one can hardly expect desired outcomes. Mastering vocabulary
and learning grammar rules are not enough to develop the communicative
competence.

This paper seeks to emphasise the effectiveness of using authentic materials
in teaching English language in secondary school. The Ukrainian Education
system is steadily altering these days. One of the key reforms is the New

Ukrainian School, which tends to modify the methods of teaching disciplines in
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schools. Due to this innovation, students are to develop their critical thinking,
freely express their opinions and not to fear to make mistakes. It is crucial to refer
to Bloom’s Taxonomy in this respect. The main fault of our education is that in
many cases only the first two layers of Bloom’s Taxonomy are used in schools,
which are remembering and understanding. The first one deals with rote learning,
with no comprehension of the information. The second one teaches students to
explain or retell data, they have learned in their own words and usually most
learning is done in this category. The next steps such as Application, Analysis,
Evaluation and Creation are very complicated to deal with. A teacher organizing
working process in a way that students can develop their skills further and further
vividly understands what objectives are to be accomplished. Nevertheless, the
main target of the New Ukrainian School is to provide children with effective and
relevant knowledge, which they can apply in real life. So, this program aims at
going through all the taxonomy levels and providing children with engaging and
interesting experience. It means all the school subjects must be taught differently.
The teachers of English have the same goal — to teach foreign language, which
includes the improvement of linguistic abilities, mastering a foreign language as
a means of communication and awareness of the culture of the country of the
studied language. All these objectives are possible to achieve with the use of
authentic materials.

It is crucial also to define theoretical background, which lies in the further
study of teaching English as a second language with the help of authentic
materials and discovering ways of improving teaching techniques, which include
authentic materials.

The practical value is determined by the fact that authentic materials can be

used in the process of teaching English language, starting with the intermediate
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level. These materials may help to significantly diversify the process of teaching
English, increase the motivation of learners and familiarize them with the culture
and traditions of the target language country.

The theoretical foundations of authentic materials usy. The notion of
authenticity and its major features.

The usage of authentic materials in learning a target language may refer to
an intricate question these days. First, what do authentic materials constitute to?
Broadly speaking, these are some objects created by native speakers specifically
for their daily use. Nevertheless, over recent years many scholars have proved
that it is very useful and efficient to employ these materials into learning of a
particular language. Here belong TV shows, radio, news broadcasts, movies,
photographs, blogs, etc. Teachers’ objective is to insert authentic materials to
improve a range of language skills and integrate them as well. The relevant
question here is whether authentic materials are really necessary to be intervened
into the process of studying. They surely provide students with the chance to
observe a model of modern foreign language, which creates the illusion of being
part of the daily life of the country. Moreover, with the help of these facilities
students can obtain an insight into the real language circulated in natural habitat.
Getting closer to native speakers is considered to be one of the most widespread
motives to learn a foreign language. Many people have a desire to comprehend
them better and take an active part in their lives; it is due to the intrinsic
motivation. In such a way, authentic materials employ this motivation very
strongly as a flavour of everyday life or exoticism and excitement of the bizarre
foreign life. Students do benefit from them, if a teacher selects these materials

properly, according to students’ needs, level of their knowledge, relevance of a
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topic, length and appropriateness. A teacher has to use things which are as up-to-
date as possible or which have a timeless quality about them.

Scientists also accentuate on the significance of preserving the authenticity
because it allows making students familiar with some language peculiarities. For
example, they may come across speech clichés, which are completely new for
them. Besides, in many languages there are idioms or phraseological units and it
is challenging for students to render their meaning by translating word by word.
It requires persistent work with language used in different spheres of life and
belonging to different styles. Students will encounter words and constructions that
they have probably never seen in books. By using authentic materials, students
will hear the true tone and see body language of native speakers when listening.
It is much more complicated to listen to records with background noise and try to
catch the main idea of the conversation. Moreover, authentic materials can expose
students to culture, so not only language will be perceived, but context as well.

Taking into account all the things mentioned above, we drive at the
conclusion that authentic materials are indeed a valuable part of teaching a foreign
language. They assist to increase students’ motivation and develop their cultural
competence.

The use of authentic materials in foreign language learning has begun long
time ago. Henry Sweet, a famous English philologist, phonetician and
grammarian, who specialized in the Germanic languages, was known for regular
using authentic materials in his works. In the twentieth century, the role of
authenticity was very brightly discussed by many scholars, as the question of
Communicative Language Teaching was raised up. It was believed, that authentic
materials included many interesting ideas for enhancing communicative abilities

of learners. Scholars believe that authenticity relates to the language produced by
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native speakers for native speakers in a particular language community [19, p.
42]. However, authenticity may be viewed from diverse perspectives and traced
either in everyday real communication, culture, society or in textbooks. It
becomes apparent at this very point that authentic materials become a very helpful
tool for understanding another nation, especially for learning a language of that
very nation. In this case, it is crucial for learners to use authentic materials in
learning a second language to become communicatively competent.

From the variety of existing approaches to the understanding of authenticity
in the methodology of teaching a foreign language, we will use the traditional
interpretation. It says that ‘authentic materials’ are the materials created by native
speakers, but in the future found application in the educational process focused
on the communicative approach in teaching a foreign language outside the
language environment [6].

Authentic materials emphasize the importance of preserving the authenticity
of the genre, which allows students to get acquainted with new units of speech.
The advantages of authentic materials as a means of learning are obvious: the
language presented in authentic materials acts as a means of real communication,
reflects the linguistic reality, the peculiarities of the functioning of the language
as a means of communication and the natural environment. A significant fact to
be mentioned here is that the information presented through authentic materials
in a non-linguistic environment has a high level of credibility. As it is a natural
process, it causes more cognitive activity, while educational materials perform a
purely educational function and reflect fictitious situations that hardly ever exist
outside the classroom, thereby reducing the motivation of students, the reliability

of the information provided. Besides, the use of educational materials may
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subsequently complicate the transition to understanding the materials taken from
“real life”.

In accordance with the new target settings, the task of a foreign language
teacher is to provide conditions for the introduction of the student’s personality
to a foreign language culture and prepare a learner for effective participation in
communicative acts. Therefore, at a foreign language lesson, a special place
should be given to such forms of classes that provide active participation of each
student, stimulate oral production and contribute to the formation of interest and
desire to learn a foreign language.

A text or material can be called authentic, when it is endowed with certain
structural features and represents an authentic discourse. The discursive authentic
text is characterized by natural lexical content, naturalness of grammatical forms,
situational adequacy of linguistic means, logical integrity and thematic unity [6].

Discursive authentic text has the following characteristics.

a. Structural authenticity is associated with the peculiarities of text
construction and its logic, the content and formal integrity. The integration
of the text is determined by its topicality and the title which adjusts a learner
to the perception of a certain kind of data.

b. Lexical-phraseological authenticity: a text presented to students is
not hefty and its vocabulary impacts those areas of life that may appeal to
students: family, leisure, hobbies, travelling, etc. Expressiveness and
emotional coloration is provided in the text due to phraseological
expressions. They allow students to form skills of authentic speech
behaviour.

c. The authenticity of grammar is observant through the use of both

oral and written speech characteristics of the language grammatical
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structures. The acquaintance with grammatical models helps minimize the
impact of cross-language and makes it possible to avoid many mistakes in
the further mastery of a foreign language. However, grammar of any
language and its vocabulary regularly undergo changes and continuously
develop.

d. Functional and cultural authenticity: the variety of texts provides
students with an opportunity to comprehend authenticity and adapt means of
expression appropriately to the specific communicative situation. The
importance of cultural authenticity is in the close relations with the culture,
peculiarities of life, behaviour and mentality of the country in which the
language is spoken.

e. Informative authenticity: any natural text contains novel
information that can arouse reader’s interest. Therefore, the content should
be formed taking into account the age characteristics, interests of students
and evaluate the information in terms of relevance and accessibility for
students. Students are provided with appropriate texts which portray the life
of foreign students, traditions and customs of the country of the target
language, history, etc.

f. The authenticity of national mentality implies the desire to reflect
ordinary situations happening in daily life of a native speaker and teach non-
natives how to properly and adequately react to them. There are certain
speech taboos about certain topics, such as religion, income, and personal
problems.

g. Reactive authenticity: in real communication any text, whether read

or heard, will cause a certain reaction. Therefore, when developing a learning
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text, it is necessary to give emotional colouring and provide feedback from

mental and speech activities.

h. The authenticity of the decorated text implies the existence of
photographs, videos or audios, which facilitate the comprehension.

I. Authenticity of educational text tasks: these tasks stimulate
interaction with the text and are based on operations that take place in the
process of working with the source of information [1, p. 60-62].

Thus, an authentic text is not only a concept based on originality and
authenticity, however it also takes into consideration a great deal of
characteristics for a text to be called an authentic discourse and perform a number
of pedagogical tasks.

It is already proved that authentic materials are profitable for learners. They
help learners to get an image of real language, which is used by native speakers
in everyday routine. Moreover, students can improve a range of all linguistic
skills and integrate them as well due to the fact that authentic materials are not
only texts, but also TV commercials, cartoons, comedy shows, radio ads, songs,
photographs, postcard pictures, newspaper articles, sports reports, restaurant
menus, street signs, tourist information brochures, maps and greeting cards.
Hence, reading and listening comprehension, communicative competence, lexical
and stylistic knowledge can be improved owing to authentic materials.
Nevertheless, teachers should apply authentic materials very carefully for
working with these materials may become a real challenge for learners.

Firstly, they are culturally biased, which makes them too ambiguous for non-
native speakers, as additional background knowledge is required. It particularly

refers to teaching elementary students, who are unable to use simple language

137



structures. Yet it happens that advanced students fail to fully recognize implicates
in texts.

Secondly, the level of language used in authentic materials may be too
complex. Students may encounter unfamiliar words or speech clichés, which are
completely new for them. Besides, in many languages there are idioms or
phraseological units and it is challenging for learners to render their meaning by
translating word by word. It requires persistent work with language used in
different spheres of life.

Thirdly, sometimes, authentic recordings of native speakers’ conversations
possess accents, which are extremely intricate for learners to perceive.

Fourthly, these materials become out-of-date very fast, which makes it
problematic for teachers. The procedure of selecting these materials according to
the needs and abilities of students is very excruciating. It means teachers should
constantly look for new aids in order to provide their learners with efficient
information.

Conversely, the merits of using authentic materials in the classroom may far
outweigh the previously mentioned flaws. Students can get interested in new
knowledge and values, which will boost their intrinsic motivation. As they
become aware of the peculiarities of other nation’s culture, they are eager to
discuss it and share their own opinions or attitude. It happens due to that fact that
students realise they can cope with authentic materials, which are originally
meant for native speakers.

The very idea of getting foreign things right motivates students of any
language level. It is all about achievement of certain personal goals. At the same
time there is some room for enhancing listening comprehension and speaking

skills. 'When faced with the realities, such as aphorisms, idioms and other
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phraseological units of the studied language, students are able to compare and
analyse them, find similarities and differences in their native and foreign
languages. In addition, authentic materials are characterized by lively intonation
of spoken language, natural emotionality and pauses.

These are characteristic features of natural informal communication, which
also intensifies students’ interest. However, authentic listening materials should
be introduced beginning with intermediate level of a target language, when
students already have a sufficient stock of knowledge on the basic linguistic
aspects. The usage of authentic texts is more appropriate at this very stage, as
pupils perceive a foreign language more as means of obtaining and deepening
knowledge in various fields of culture, science and technology.

The diversity of authentic teaching materials

The main purpose of learning a foreign language, laid down in all legal
documents regulating the educational process in a foreign language, is to achieve
students’ foreign language communicative competence in all types of speech
activity, that is, the ability and willingness to carry out adequate speech and
intercultural interaction with native speakers and representatives of other
linguistic cultures. In an artificial language environment, this purpose is
incredibly complicated to achieve due to the considerable distance between
Ukraine and the English-speaking countries, the lack of constant speech practice
and irregular contacts with native speakers.

All this creates an artificial motivation for communication, which is very
difficult to maintain throughout the period of learning a foreign language. Thus,
the insufficient motivation to speak inevitably leads to a decrease in the quality

of learning a foreign language as an academic discipline. Therefore, in the
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practice of teaching a foreign language it is extremely important to compensate
for the lack of real live communication.

As we have already mentioned before, authentic materials account for
diverse educational resources which might be implemented in the classroom.
Thus, it is worth having a closer look at authentic texts, videos and audios and
their immediate influence on learning process. Developing reading skills is aimed
at extracting basic information from readable texts and understanding its content,
which are important factors in memorising language material. A positive
emotional background leads to enhancing motivation and intensity of intellectual
activity of learners. After all, motivation has a significant impact on the efficiency
of teaching foreign languages. Nevertheless, choosing relevant texts must remain
a priority, taking into account their content, novelty and practical value. The most
popular texts, which are perceived with great enthusiasm, are the authentic texts
of linguistic and cultural content.

The use of authentic texts

Authentic texts are distinguished by their informative nature. They reflect
the real facts of the modern reality of the country of the studied language and
convey atypical idea of this country. These text resources frequently inform about
the geographical position of the English-speaking countries, their political
systems, national holidays, symbols, etc. Thus, while reading authentic texts,
students get acquainted with the culture and traditions of the country, moral and
spiritual values of foreigners and consequently form a lingual-social-cultural
competence.

In today’s world, the Internet offers a myriad of online resources, where
every teacher is able to find appropriate authentic texts. Online resources contain

electronic databases of the most famous newspapers and magazines in English,
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such as The Daily Telegraph, The Guardian, Washington Post, Wall Street
Journal, USA Today, New York Times and others. Based on these resources, it is
feasible to make a selection of analytical texts, in accordance with the age
characteristics of students and the level of their knowledge of the English
language. The teachers can organize working with authentic texts in many
different ways; for instance, 1) reading the title of the text to express assumptions
or predictions about a given text; 2) navigating in the compositional structure of
the text; 3) locating key words, highlighting the main points; 4) eliciting the
lexical implications without dictionaries.

Therefore, firstly, reading authentic texts during foreign language lessons
enables pupils to improve their language level, enrich their vocabulary and
understand the culture of native speakers. Secondly, these texts contribute to the
spiritual and moral development of students and have a positive impact on their
personal and emotional state. Finally, the usage of authentic texts increases not
only communicative and cognitive motivation, but also forms intercultural
competence.

The use of authentic video-materials

Authentic videos are one of the most accessible and effective tools. By ‘video
materials’ we actually mean any material, which can be demonstrated for
educational purposes using video equipment. Video recording is used in the
process of teaching a foreign language to create dynamic visibility and
operational audiovisual support to enhance foreign language speech
communication. Appropriate and methodically well-organized usage of video
materials assists to create an atmosphere of real language communication, brings

more emotionality and enthusiasm to the learners of foreign language.
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N. V. Baryshnikov identifies five major tasks that should be purposefully
solved when using video in foreign language classes. These are:
a) conscious and well-organised teaching to perceive the incoming
information;
b) developing cognitive skills (observation, classification, choice,
hypothesis);
c) learning how to analyse and summarize the information;
d) learning to imitate the authentic samples of statements;
e) teaching how to correctly express the ideas inherent in the video,
taking into account the socio-cultural norms that take place in a foreign
language society;
f) critical estimation of the video content [2, p. 88].
It should be noted that the presentation of educational material with the help
of video is characterized by a number of features:

a) the model of the material introduction is characterised by the
presence of the plot and composition, which contributes to the “effect of
complicity and empathy” and the estimated attitude of students to the
characters of the video;

b) information is presented dynamically, which increases the effective
aspect of learning and density of interaction in the classroom, contributes
to the memorization of information;

c) information supplied with the video has a high degree of credibility,
its authenticity creates a high level of confidence in the perceived
information [3, pp. 188-189].

In the process of teaching a foreign language, video materials can act in

different quality: meaningful support, semantic support, stimulus to speech. The
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consistent use of video will contribute to formation of foreign language skills. Of
course, working with video materials involves certain stages of activity. U.
Komarov suggests five stages of video production: preparation, receptive,
analytical, reproductive and productive stages [3, p. 193].

It is obvious that before watching foreign language videos the educational
process requires some preparatory work for students and removal of language
difficulties in the perception of video. These can be phonetic difficulties (e.g.
borrowed or mispronounced words), grammatical (unfamiliar structures), lexical
(realities, proper names), spelling, etc.

The most productive exercises required at this stage are questions on the
content, filling the gaps in the sentences, the description of the picture, dialogues
modifications. In order to facilitate the understanding and focus the listeners’
attention on the most important information transmitted by video materials, the
exercises should necessarily include a number of settings that organise
perception. The examples of exercises at this stage are answering questions,
agreement/disagreement with statements, organising sentences in order of their
sequence in the video or finishing sentences. For a real effective use of video in
the classroom, it is necessary to make sure that the content of the video materials
used corresponds to the real level of general and linguistic development of
students; situations of the video provide interesting opportunities for the
development of language use, speech and social-cultural competence; the context
has a certain degree of novelty or surprise; the text of the video is accompanied
by a clear instruction aimed at solving a specific and realistic educational
problem, understandable to students and justified by the whole logic of the lesson
[1, p. 29].
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The use of authentic audio-materials

The opportunities of Internet resources for listening skills improvement
based on authentic audios when learning a foreign language are unlimited. For
example, the BBC World Service provides an opportunity not only to read, but
also listen to the news in English on the BBC Website. In addition to radio
broadcasting this service has a project BBC Learning English, which is the most
popular program that assists students in learning English.

Moreover, there is a large database of interesting free English online
podcasts (small audio recordings of radio transmission), contributing to a
significant improvement in perception English speech by ear. The leading
podcasts are held by native speakers, so there is an opportunity to listen and learn
a live language. Podcasts vary from elementary to advanced language levels to
please evert listener.

The advantage of the BBC Learning English project is that the pace speech
in dialogues is absolutely different, depending on the level of language training.
Moreover, there are explanations of new words and expressions done in English.
YouTube platform is widely used for the purpose of University education
audition. This service along with the BBC Learning English project provides the
following services for placement and storage of video information. Users can not
only view and listen, but also comment on the videos. However, the availability
of access to Internet resources does not guarantee success of foreign language
acquisition. Mastering foreign language communicative competence of students
with the help of the above mentioned sources is possible only with methodically
competent work of a teacher.

In conclusion, it should be noted that the regular use of different types of

authentic materials in the process of teaching foreign languages can significantly
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improve learning a foreign language. All of these materials have a great potential
for solving educational problems, they create an atmosphere of real language
communication and are able to ensure the successful perception of a foreign
language and boost intrinsic motivation.
THE PRACTICAL IMPLEMENTATION OF AUTHENTIC MATERIALS

The implementation of authentic texts

To demonstrate the practical implementation of the authentic materials use,
the set of practical exercises has been developed. The short story ‘A Christmas in
March’ [20] has been used as the basis for the reading comprehension activities.

Activity 1. Before reading, look at the title of the text and make predictions
what the story will be about.

Activity 2: Scan the text quickly, highlight the unfamiliar words and identify
their meanings. Give examples to prove your answer.

Activity 3: While reading the text, match the words to their synonyms. There

IS one extra word, you do not need to use.

a)to support 1. an achievement

b) a feat 2. lucky

c)to crash 3. point

d) to peek over 4. to ruin

e)a needle 5. to maintain

f) fortuitous 6. to give a quick glance
7. unfortunate

Activity 4: Choose the correct answer.
1. The mother is an optimist. What is the meaning of the word?
a. lItis difficult to make her sad

b. She never cries
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c. She tries to be positive all the time
d. She thinks over everything before doing
2. What conclusion can you make about the brother judging by his letter?
a. He will not be home for Christmas.
b. He will be home by March.
c. He is one of the Airmens.
d. Nothing of the above.
3. What word can you use to describe sisters’ intentions to keep the tree looking
beautifully?
a. catastrophe
b. astonishment
c. struggle
d. working together
4. The girl saved the tree and its decorations, because she...
a. respected Christmas as a holiday
b. needed something to do
c. wanted to preserve them for Clifton
d. was afraid of disappointing her mother
Activity 5: Decide if the sentences are true or false.
The family got a postcard from Alabama before Christmas.
The Christmas tree was going to stay in the house up to spring.
The mother was irritated because of pine needles falling on the floor.

The brother was not satisfied with a tree.

A A

It was just an appropriate time for the brother to come back home.

Activity 6: Work in groups and discuss the following questions:
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a. What is the main message of the story?
b. What does the World War Il symbolize in the story?

The given authentic text is provided with various pre-, while- and post-
reading activities. The initial tasks demand expressing their own opinions and
assumptions, before reading the text and scanning for unfamiliar words. In such
a way, learners may develop noticing, listening and speaking skills. While- and
post-reading activities are more focused on the reading itself, comprehension of
the text and surfing for specific information. The input is roughly-tuned, which
gives learners an opportunity to guess meanings of the unknown words from the
context without consulting a dictionary. Thus, the text assists learners in
enriching their vocabulary, develop different skills and understand better the
culture of the English-speaking country better. On the basis of the given text, a
teacher may develop a plenty of activities.

The implementation of authentic video-materials

To develop students’ listening comprehension skills the set of practical
activities has been created. To reach this aim, we have chosen the video ‘Uproar
Over School Lunches’ [21] as the foundation.

Activity 1: Before listening, get familiar with the words you may not know.

a) Obesity — aconditionin which someone is toofatin a way that
Is dangerous for their health.

b) Nutritious — kind of foods, which provides the substances that people need
in order to be healthy.

c) Plop —to drop something carelessly onto a surface.

d) To cutdown on smth. —to start doing less of something, especially because

it is bad for your health.
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Activity 2: Work in pairs and try to guess what ‘powerbeans’ and ‘X-ray
vision carrots’ are.

Activity 3: Watch the video without sound for the first time. Try to make
assumptions about its content.

Activity 4. Listen attentively to the video and see whether your predictions
have been true or not. While listening, complete the sentences below.

1. American government protests against child’s , claiming to

lessen high-calorie products and eat more fruit and vegetables.
2. The amount of calories is the same, but the food provided for children is

more

3. Children just healthy food into dustbins, as they do not want

to eat them.
4. Tt 1s necessary to invent different names for food like ‘X-ray vision carrots’

and encourage children eating, so as the plate waste will be

Activity 5: Arrange the given words into two lists.
Tomatoes, nuts, ice-cream, pizza, carrots, cookies, apples, potato chips,

meat, hamburger, coca-cola, onions, sugar, fish.

Healthy food Unhealthy food

Activity 6: Work in two teams. The first team is FOR the providing pupils
in schools with healthy food and the second is AGAINST it. You have seven
minutes to brainstorm your arguments on the pieces of paper.

Activity 7: DEBATE IT. The first group has a word now and gets two

minutes to present their first argument to the audience. The second group then
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gets two minutes to present the opposite argument. Both sides make a summary.
The procedure goes until the last argument is voiced. The debate then is over and
we will sum everything up.

With the help of the video-material ‘Uproar Over School Lunches’, which is
taken from ABC News, a teacher may present many activities on the topic ‘Food’.
The crucial merits of authentic videos are their accessibility and relevance.
Learners are given an opportunity to make the assumptions about the events
happening in the video, as they watch it without sound for the first time. Such
technique helps draw students’ attention to the video and make them interested in
listening process. The audio-visual support creates the atmosphere of real
language communication and help students better comprehend the culture of
native speakers. Students may improve cognitive skills as they observe and
analyse what they have heard. The discussion in groups aids also to summarize
the given information and critically evaluate the content of the video. The process
of working with the video-material is organized according to the listening stages.
The video corresponds to the intermediate level of students of secondary school
and as every authentic material contains some novelty. The situation of the video
provides students with opportunities for the improvement of their language,
speech and social-cultural competence. It is directed at solving a problem, which

Is comprehensible for learners and is justified by the whole logic of the lesson.

The implementation of authentic audio-materials
With the purpose of displaying the practical implementation of using
authentic audios, we have analysed the podcast ‘Life vs films’. As a result, the

activities for boosting listening comprehension have been developed [22].

149



Activity 1: Look at the picture. What can you see here? Have you ever
watched these movies? Do you like watching films? How often do you watch
them? [23]

Activity 2: You are going to listen to the conversation of two people. Before
starting, get familiar with some tricky words.

1. Scenario — a written description of what happens in a film.
2. Bugbear — something that keeps annoying or worrying you.

3. Seat belt — a strong belt in a car, that you put around yourself to hold in a

4. Drama — a play for the theatre or a very emotional genre film.
5. However — is used to express contrast between sentences.
6. Ridiculous — silly or unreasonable, deserved to be laughed at.
Activity 3. Work in pairs and discuss the question ‘When you watch a film,
do you believe in all the events happening or is it simulated?’
Activity 4: Listen to the audio and think if you agree with the speakers or
not. Prove your ideas.
Activity 5: Listen to the audio again and choose the speaker (a man or a
woman) for each phrase.

1. The events happening in the film differ from real life.

2. It takes much time to decide what dishes to order in a restaurant.

3. It is my own bugbear!

4. It is silly people do not wear seat belts.

5. I cannot understand how the driver does not look at the road.

6. They have to put something into the suitcases to make it look

heavy.
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Activity 6: Read the statements below and decide which of them are true.
The scenes in a restaurant do not look like real.

In films, people always take time to look through a menu.

It is not difficult to find a parking spot in real life.

In films, people usually do not notice following cars.

People always lock car doors in films.

In real life, the driver is not supposed to look at the road.

A - S A o

People always use real coffee in films.
Activity 7: Work in groups and brainstorm ideas to improve the things the
speakers have mentioned.
Activity 8. In the recording, the word ‘however’ was used. We use it to show
the contrast between two sentences. We may also use ‘although’ to show the
contrast between two parts of a sentence. Complete the following sentences with

‘however’ and ‘although’.

1. Icried at the end of the movie, it was supposed to be a comedy.
2. the film was interesting, | did not like the main character.

3. All the actors played very well. , it did not made me excited.
4. The scriptwriter made a gripping job, the music was

inappropriate.

5. The director got a prize for his last movie. , it was not his best

one.

Activity 9: Work in pairs. Discuss the last movie you watched: its name,
genre. Did you like it?

Activity 10: Read the film review below, written by a 13-year-old Marta
from Mexico [24].
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Activity 11: Write several sentences about the film you have discussed with
your partner in Activity 9 (The movie is called ‘Home alone, etc.).

Activity12: Write a film review of the film you have seen recently. Include
this information: a. the name of the film, cast, genre; b. the content of the movie;
C. your own impressions.

The usage of authentic audio-materials in the classroom is very beneficial for
every learner. In such a way, learners can acquire a natural language of native
speakers, intonation and pronunciation. With the help of PodcastsIinEnglish, using
the podcast ‘Life v Films’, we have worked out a set of activities on the topic
‘Cinema’. The main advantage of the website is a wide variety of audios for any
language level. The pace of dialogue corresponds to the intermediate level of
learners. All the activities are constructed in accordance with listening stages.
Moreover, the authentic film review, written by a girl from Mexico is included
into the set, as an example. Learners have a final task to write their own reviews
based on Marta’s work.

Conclusions

Having analysed in detail the nature of authentic materials and the purpose
of their using in the classroom, we have come to the following conclusions.
Authentic materials are a vital part of learning a foreign language. These materials
provide learners with true-to-life situations, which they may experience while
communicating with native speakers. Authentic materials are the objects created
by native speakers specifically for their daily use. Thus, inserting authentic
materials into learning process means not only developing language skills, but
also exposing learners to culture, teaching them competence.

Nevertheless, applying authentic materials is a very laborious process. Any

careless action may entrap learners and cause serious incomprehension. Authentic
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materials are culturally biased, so they may seem too ambiguous for learners. The
level of language, the tempo of speech and accents, in short, the degree of
complexity of any authentic material should correspond to the level of learners.
If these materials are attentively selected, analysed and developed by an efficient
teacher, learners commence to benefit new knowledge and values, which means
their intrinsic motivation increases. The realization of understanding a speech of
a foreigner, only contributes to boosting of students’ interest.

The practical implementation of authentic materials is a valuable part of any
learning process. It is very effective to take an authentic material as a core of a
lesson and frame it with a diversity of other additional activities. Usually these
are reading or listening materials, which can be integrated with many other skills.
The tasks should be designed in accordance with lesson stages, going from the
easiest to the most complicated task. Usually, initial tasks demand expressing
brainstorming, making predictions, scanning for some specific information or
focusing on the vocabulary, before reading or listening. The input of any authentic
material has to be roughly-tuned, as one of the important characteristics is
novelty, which assists learners to figure out meanings of unknown words from
the context without looking up in a dictionary. One of the most significant merits
of authentic materials is their accessibility and a wide range of choice. Most of
video- and audio-materials are directed at solving a problem, which is
comprehensible for learners and is justified by the whole logic of the lesson.

Thus, authentic materials help learners enrich their vocabulary, develop and
integrate different skills and understand better the culture of other countries.
Taking into account all the things mentioned above, we drive at the conclusion
that authentic materials are indeed of exceptional importance in teaching /

learning any foreign language.
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TEACHING SPEAKING

Tamina /loezanwk
Part 1. Lecture plan:
1. What speaking involves
2. What FL learners need to learn to produce effective speaking
3. Different types of spoken language
1. What speaking involves

Speaking is so much a part of daily life that we take it for granted. The
average person produces tens of thousands of words a day, although some people
— like politicians — may produce even more than that. So natural and integral is
speaking that we forget how we once struggled to achieve this ability — until we
have to learn how to do it all over again in a foreign language.

What then is involved in speaking? The first point to emphasize is that speech
production takes place in real time and is therefore essentially linear. Words follow
words, and phrases follow phrases. Likewise, at the level of utterance speech is
produced utterance-by-utterance, in response to the word-by-word and utterance-
by-utterance productions of the person we are talking to (our interlocutor). This
accidental nature of speech, whereby each utterance is dependent on a preceding
one, accounts for its spontaneity. This is not to say that speech is unplanned, only
that the planning time is severely limited. And the planning of one utterance may
overlap with the production of the previous one. These ‘real-time processing’
demands of speech production explain many of the characteristics of spoken
language, which are also determined by the purposes for speaking [3, p. 2].

Very broadly, there are two main purposes for speaking. Speaking serves
either a transactional function, in that its primary purpose is to convey information

and facilitate the exchange of goods or services, or it serves an interpersonal
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function, when its primary purpose is to establish and maintain social relations. A
typical transactional speech event might be phoning to book a table at a restaurant.
A typical interpersonal speech event might be the conversation between friends
that takes place at the restaurant [3, p.13].

These two basic purposes for speaking generate different types of speech
events. These, in turn, will be sequenced and structured in accordance with the
kinds of social and mental processes that they accompany. For example story-
telling, which a narrative script by nature, if to put it very simply, traditionally
has a beginning, middle, and end.

Service encounters (conversations), such as buying goods, getting information,
or requesting a service, are transactional speech events that follow a fairly
predictable script. Typically, the exchange begins with a greeting, followed by an
offer, followed by a request, and so on. For example:

- Good morning.

- Good morning.

- What would you like? A dozen eggs, please. Anything else? ... etc.

A certain amount of variation is generally permitted. Different cultures and
sub-cultures may develop their own variants. Some service encounters in some
cultures may permit bargaining, for example.

Over time and within particular speech communities, these speech events
have evolved into specific genres. An important factor that determines the
structure of a genre is whether it is interactive or non-interactive. Multi-party
speech, as in a shopping exchange or casual conversation between friends, is jointly
constructed and interactive. Monologues, such as a television journalist’s report, a

university lecture, or when you leave a voice-mail message, are non-interactive.
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A distinction also needs to be made between planned and unplanned
speech. Certain speech genres, such as public speeches and business presentations
(Monologue), are typically planned, to the point that they might be completely
scripted in advance. This means that their linguistic features will resemble or
replicate features of written language. On the other hand, a phone conversation
(Dialogue) to ask for train timetable information, while following a predictable
sequence, is normally not planned in advance: each participant has to make
strategic and spontaneous decisions on the basis of the way the discourse unfolds.
This, in turn, will affect the kind of language used [3, p. 14].

So, people speak to maintain existing social relationships and to make new

ones. They also speak to pool and exchange information and to ease the
performance of transactions.
In order to express what they want to, speakers recall the appropriate words and
organise them into units (using vocabulary and grammar awareness). They must
also move lips, tongue and so on to form the appropriate sounds, monitor what
comes out and be prepared to correct it. In addition to all this, speakers need an
awareness of cultural conventions, which may limit what it is appropriate to say
or how something is expressed.

For native speakers this all happens exceptionally quickly, but is much
slower when operating in a new language.
As a result, even fairly high-level learners can find it difficult to participate
effectively when in unpredictable conversational settings [2].
2. What learners need to learn to produce effective speaking

The ability to speak fluently presupposes not only a knowledge of language

features, but also the ability to process information and language ‘on the spot’.
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Here is a summary of what learners need to be able to do in order to speak
effectively in a variety of situations:

- learners need to carry out ‘routine’, predictable exchanges - for example,

when greeting someone or asking for directions

- learners need to take part in unpredictable exchanges - for example, casual
conversation

- learners need to know such things as when it is appropriate to speak, how they
can politely interrupt and how direct contributions should be

- learners need to monitor what they say, so that they can rephrase parts as
necessary

- learners need to be able to negotiate and manage exchanges — inviting others
to speak, asking for repetition, clarification and so on

- learners need to develop strategies to cope when they are unable to express
exactly what they want, such as paraphrasing skills

- learners need to select appropriate vocabulary and use grammar to express
and organise what they want to say. Spontaneous speech is marked by the use of
a number of common lexical phrases, especially in the performance of certain
language functions. Teachers should therefore supply a variety of phrases for
different functions such as agreeing or disagreeing, expressing surprise, shock, or
approval.

- learners need to speak with intelligible pronunciation

- Connected speech: effective speakers of English need to be able not only to
produce the individual phonemes of English (as in saying | would have gone) but
also to use fluent ‘connected speech’ (as in /’d’ve gone). In connected speech
sounds are modified (assimilation), omitted (elision), added (linking r), or

weakened through contractions and stress patterning
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- Expressive devices: native speakers of English change the pitch and stress of
particular parts of utterances, vary volume and speed, and show by other physical
and non-verbal (paralinguistic) means how they are feeling (especially in face-to-
face interaction). The use of these devices contributes to the ability to convey
meanings. They allow the extra expression of emotion and intensity.

In order for learners to acquire the skills and knowledge necessary to
become confident speakers in English, teachers need to provide plenty of varied
opportunities to use the language communicatively in the classroom [1].

3. Different types of spoken language

There are many different types of spoken language. The most basic
distinction is that between monologue and dialogue. The first form of speech
(monologue or performance) requires one person (i.e. a lecture) and doesn’t imply
any verbal response on the part of the recipient. The second form of spoken
speech (dialogue — interpersonal/transactional) requires more than one person and
it implies interaction. Interaction produces patterns of conversation or exchange
of ideas. Some more definitions of monologue and dialogue are:

Monologue: a long utterance by one person (especially one that prevents others
from participating in the conversation)
Dialogue: a reciprocal conversation between two or more entities.

In Ukrainian secondary schools teaching speaking is aimed at practicing
and developing both monologue and dialogue speech types. When choosing
teaching strategies though it is important to be aware of the fact that each of the
two speech types is characterised by its own communicative functions,
psychological and linguistic features.

Speeches have different functions. These include being persuasive (e.g.

trying to convince the audience to vote for you), informative (e.g. speaking about
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the dangers of climate change), entertaining (e.g. a best man’s speech at a
wedding) or celebratory (e.g. to introduce the winner of an award). Some
speeches may have more than one of these aims. Dialogues alone can perform the

communicative functions of enquiry/request, sharing information and

exchange of ideas, etc.

Dialogue features

e Reciprocal (taking speaking turns)

Two-way communication
(listenig«>speaking)

Addressed

Emotional ( voice pitch,
intonation)

Spontaneous (each utterance is
dependent on a preceding one)

Psychological features of the | Linguistic features of the Dialogue
Dialogue

e Motivated e Elliptical sentences (-Coffee,
e Situational please)

Pause fillers (well, let me see, ...)
Contracted forms ( ‘d, ‘ve, ‘11, )
Stock phrases/cliches

(Thank’s a lot / Excuse me,...)

Monologue Features

Psychological features of the|Linguistic  features of  the
Monologue Monologue
e Contextual e Extended utterances
e Coherence (the text makes e Primarily complex sentences
sense) e Transitional/ connective/
e Cohesion (connective devices) linking words (firstly, secondly,
e Topic-based but, etc.)
e Situational ( a long extended
utterance ( micro monologue in
a dialogue)
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Monologue Functional Types
The common monologue / public performance functional types taught at a
secondary school are:

e Description. Common grammar structures and tenses: there is / there are ;
Present Continuous, Present Indefinite, Past Indefinite.

e Narrative (1-st person/ 3-rd person story, report, presentation). Common
grammar structures and tenses: Past Indefinite, Past Perfect; adverbial
clauses of time, time adverbials - in the morning, then, after that, etc.

e Opinion Common grammar structures and tenses: complex sentences of
cause and effect.

Dialogue Functional Types
The common dialogue functional types taught at a secondary school are:

e Informal small talk. Common speech acts: greetings and partings,
apologies, compliments.

e Inquiry. (one-way/two-way). Common speech acts: asking for and sharing
information; Who? What? Where? When? questions.

e Agreement. Common speech acts: requests «> agreement/refusal,
invitations< agreement/refusal, proposals « agreement/refusal.

e Discussion: Sharing information/Exchange of ideas/debate. Common
speech acts: expressing agreement /disagreement, approval/disapproval,

doubt, convincing arguments.

Literature:

1. Harmer J. The Practice of English Language Teaching. Pearson Longman,

2001. 384 p.

2. Richards J. C. Teaching Listening and Speaking. From Theory to Practice.
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Cambridge University Press, 2008. 48p.
3. Thornbury S. How to Teach Speaking. Pearson Longman, 2005. 160 p.

Part 2. Lecture plan:

1. Teaching different speech types.
e Dialogue (interactional, transactional)
e Monologue (performance)

2. Classic speaking activities

Oral skills have hardly been neglected in EFL/ESL courses, though how
best to approach the teaching of oral skills has long been the focus of
methodological debate. Teachers and textbooks make use of a variety of
approaches, ranging from direct approaches focusing on specific features of oral
interaction (e.g., turn-taking, topic management, and questioning strategies) to
indirect approaches that create conditions for oral interaction through group
work, task work, and other strategies (Richards, 1990).

In designing speaking activities or instructional materials for second
language or foreign-language teaching, it is necessary to recognize the very
different functions speaking performs in daily communication and the different
purposes for which our students need speaking skills.

In the previous lecture we considered the two main purposes for speaking
— interactional and transactional (Brown and Yule (1983)) and the corresponding
speech types they generate for: talk as interaction, talk as transaction ( Dialogue
speech types); talk as performance (Monologue speech type).

Each of these speech types is quite distinct in terms of form and function

and requires different teaching approaches.
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Talk as interaction

Talk as interaction refers to what we normally mean by “conversation”
and describes interaction that serves a primarily social function. When people
meet, they exchange greetings, engage in small talk, recount recent experiences,
and so on, because they wish to be friendly and to establish a comfortable zone
of interaction with others.

Talk as interaction is best taught by providing examples embedded in
naturalistic dialogs that model features such as opening and closing
conversations, making small talk, and reacting to what others say and so on. One
rule for making small talk is to initiate interactions with a comment concerning
something that both participants have knowledge of. The comment should elicit
agreement, since agreement is face-preserving and non-threatening. Hence, safe
topics, such as the weather, traffic, and so on, must be chosen. Students can
initially be given models such as the following to practice:

A: Nice weather today.

B: Yes, itis.

A: | hope the weather is nice for the weekend.
B: Me, too.

A: The buses to school are always so crowded.
B: Yes, they are.

Later, students can be given situations in which small talk might be
appropriate (e.g., meeting someone at a movie, running into a friend in the
cafeteria, or waiting at a bus stop). They can then be asked to think of small talk

topic comments and responses.
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The conversation is highly interactive and is in a collaborative conversational
style. Examples of these kinds of talk are:
» Chatting to an adjacent passenger during a plane flight.
« Chatting to a school friend over coffee.
= A student chatting to his or her professor while waiting for an elevator.
« Telling a friend about an amusing weekend experience, and hearing him or her
recount a similar experience he or she once had.
Some of the skills involved in using talk as interaction involve knowing
how to do the following things:
= Opening and closing conversations
» Choosing topics
= Making small-talk
« Joking
« Recounting personal incidents and experiences
« Turn-taking (perikyBaHHS)
« Using adjacency pairs.* (miamoriuna €HiCTb)
= Interrupting
« Reacting to others
« Using an appropriate style of speaking
Adjacency pairs: A sequence of two related utterances by two different speakers.
The second utterance is always a response to the first. For example, complain -
apologize, compliment - accept, invite - decline.
Second language learners need a wide range of topics at their disposal in
order to manage talk as interaction. Initially, learners may depend on familiar

topics to get by. However, they also need practice in introducing new topics,
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utterances into conversation to move beyond this stage and to be able to keep the
conversation going [2].
Talk as transaction
Talk as transaction refers to situations where the focus is on what is said or
done. The message and making oneself understood clearly and accurately is the
central focus, rather than the participants and how they interact socially with each
other. In such transactions [1, 24]:
Examples of talk as transaction are:
e Classroom group discussions and problem-solving activities
e Discussing sightseeing plans with a hotel clerk or tour guide
e Making a telephone call to obtain flight information
e Asking someone for directions on the street
e Buying something in a shop
e Ordering food from a menu in a restaurant
Some of the skills involved in using talk for transactions are:
« Explaining a need or intention
« Describing something
= Asking questions
« Asking for clarification
= Confirming information
« Justifying an opinion
« Making suggestions
« Clarifying understanding
« Making comparisons

« Agreeing and disagreeing
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Common prompts for teaching dialogue: Model Dialogue, Open Dialogue,
Deleted / Gapped Dialogue, Question Sheets, PowerPoint Captions, Substitution
Tables, Menu Cards, Route Maps.

Teaching talk as performance

Teaching talk as performance requires a different teaching strategy.
Initially, talk as performance needs to be prepared for and scaffolded in much the
same way as written text, and many of the teaching strategies used to make
understandings of written text accessible can be applied to the formal uses of
spoken language. Jones (1996:17)

This approach involves providing examples or models of speeches, oral
presentations, stories, etc., through video or audio recordings or written examples.
These are then analyzed, or “deconstructed,” to understand how such texts work
and what their linguistic and other organizational features are. Questions such as
the following guide this process:

« What is the speaker’s purpose?

« Who is the audience?

= What kind of information does the audience expect?

« How does the talk begin, develop, and end? What moves or stages are
involved?

« Isany special language used?

Students then work jointly on planning their own texts, which are then pre-
sented to the class [1, 34].

Common prompts for teaching performance/monologue: model
monologue (written or recorded), head sentences/sentence stems, useful phrases,

a plan in a form of guiding questions, pictures, photos.
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Different speaking activities such as conversations (interactional dialogue),
group discussions (transactional dialogues), and performances (monologues)
make different types of demands on learners. They require different kinds and
levels of preparation and support, and different criteria must be used to assess
how well students carry them out.

2. Classic speaking activities
Sentence stems

Dictate the beginning of five or six sentences. The learners must write
what they hear and complete the sentences for themselves. For example:
The teacher dictates:

In the future I hope to...
My perfect job would be...
After the lesson, I...

The learners complete the sentence stems appropriately, for example: ‘In
the future | hope to travel around the world.’ The teacher then puts the learners
into groups to discuss the ways in which they have completed the sentences and
to ask each other questions about what they have written: ‘What countries would
you like to go to?’ and so on. The teacher listens to the discussion and later
gives feedback.

Role play

Set up a role play. For example:

There is a proposal to build a new chemical factory in a town. Some residents
think this is a good idea because there is currently high unemployment. Some
residents think this is a bad idea because they are concerned about the risks of

pollution.
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Each student is given a card with their role described. For example, there
are two representatives from the company, concerned parents, a doctor,
unemployed workers and so on. The learners are given time to prepare what
they want to say and then they perform the role play. The teacher monitors and
only becomes involved if communication breaks down. Feedback is given after
the role play.

A distinction should be made though between role-plays, simulations and
dramas. The former involve the adoption of another ‘person’, as when students
pretend to be an employer interviewing a job applicant or celebrities mingling at
a party. Information about their roles can be supplied in the form of
individualized role-cards, as in the example above.

In a simulation, on the other hand, students ‘play’ themselves in a
simulated situation: they might be stuck in a lift or phoning to arrange an outing,
for example. Drama is the more general term, encompassing both role-play and
simulation, as well as other types of activities, such as play-reading, recitation,
and improvisation.

Moving discussion/ moving circles / onion rings

The teacher organises the room so that there are two concentric circles. The
learners sit or stand facing each other. The teacher writes three topics on the board
such: Blood sports should be banned. Why | love my country. Tourism is nearly
always a bad thing.

The learners work in pairs (with the person they are facing) and must choose
one of the topics which they then discuss for three minutes. The teacher then stops
the activity and writes two or three more topics on the board. All the learners in
the outer circle move around one place and with their new partner decide on which

topic they want to talk about — and again they have three minutes in which to do
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so. The activity continues until all the learners in the outer circle have spoken to
all the learners in the inner circle. If there is the odd number of students in the
classroom each person will act as an active listener in turn. The teacher then
conducts a feedback session, including some correction of errors.
Survey

Set up a mingling activity whereby learners briefly interview other
members of the class. They could find out information such as what people had
for breakfast, how they travel to school or favourite pastimes. After the survey,
results can be reported back.
Alibi

Set up a situation such as this one: The institution you work in was broken
into last night between the hours of 8.00 and midnight and the police are
investigating. Members of the class are suspects. Nominate two learners to leave
the room for a few minutes - their task is to provide an alibi for each other by
agreeing the details of where they went and what they did last night. One learner
re-enters the room and is quizzed by the rest of the class. When this has finished
the second ‘suspect’ re-enters and is similarly interviewed. If their stories
coincide, they are innocent, if not...
Telling stories

Ask learners to prepare stories in small groups. These could be based on a
particular genre (a ghost story, for example), or set of vocabulary, or some
pictures. Allow time for the learners to prepare, and then ask them to tell their
stories to other learners.
Managing a conversation

Teach and practise expressions such as:

So, do you mean that...?
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1 didn’t understand the last thing you said.

Could you speak a little slower, please? I'm sorry, I didn’t mean to interrupt
you.

Sorry, you go first.

This enables learners to manage conversations more effectively.
Moral dilemmas

Set up some moral dilemma type situations and ask learners to discuss
them. For example:

Your company is bidding for an important government contract, winning
it will secure jobs and even create some new ones. A very important government
official suggests that you pay $100,000 directly to her to help win the contract.
What would you do?

Solving problems

Set up a problem-solving activity, for example, a survival game in which
learners must work together to develop a survival strategy.

For example:

Ask learners to imagine that the light aircraft they have been travelling in
has been forced to make an emergency landing. There are items in the plane that
they can take and they must put them in order of usefulness. The items include
such things as water, a box of matches, a gun and so on. The learners think for a
couple of minutes about what they think is important and then work in groups to
discuss their strategy and the potential value of each item. The teacher monitors
the activity and later invites each group to report on their decisions before
conducting feedback.

Information gaps
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Set up an activity in which each learner has some information, but not all
the information required.

For example, the learners plan a trip to New York and each member of the
group has different information about places to stay. They must share their
information so that together they can decide on the most suitable
accommodation.

Keep talking

The class is divided into teams. Each learner is given a different topic and
must try to speak for 60 seconds on that topic without excessive hesitation. If
they are successful, they score a point for their team. If they only manage to
speak for a part of the time, a member of the other team has to speak for the
remainder of the time to score a point.

Ask me my questions

Learners each write three questions that they themselves would like to
answer about their lives. They then give the questions to another learner, who
uses them as a basis of an interview.

It is worth mentioning that in all of the activities described above, speaking
combines with other skills, principally listening. In the previous section we
looked at how preparation time can be beneficial to learners. Some of these
activities, such as Sentence stem and Alibi have preparation time built into them
and in other cases it can be added. As well as allowing preparation time, repeating
tasks can also be very beneficial. Research suggests that repeating the same task
with different partners can also help to improve the accuracy, fluency and
complexity of the language used. Many of these activities would lend themselves

to this, with learners doing essentially the same task with different partners.
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Some learners respond particularly well to activities in which they can
express their own thoughts, ideas and feelings. Sentence stems, Moral dilemmas
and Ask me my questions and information gap type activities can be easily
personalised, where learners discuss information that is true for them (their
favourite movies, pastimes and so on). On the other hand, some learners may find
expressing personal opinions challenging or embarassing and may prefer
activities of the role play type, where they only express the opinions of the
character they take on.

Several of the activities described above are very flexible and can be easily
adjusted for level. For example, if learners are to construct a story, the teacher can
easily adjust the amount of support that is offered through doing such things as
pre-teaching relevant vocabulary, useful phrases or giving a model story from
which the structure can be copied. Role plays can be adjusted for level through
the choice of scenario and the amount of support that is given before learners act
it out [3, 79].
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2.2. @opMyBaHHA COMiaJILHUX YMiHb HA 3aAHATTSX 3 AHIJIHCHKOI MOBH
Ta JiTepaTypu
SOCIO-CULTURAL COMPONENT
IN TEACHING FOREIGN LANGUAGES

Hamania Jleveocsa

Formulation of the problem. Today is a time of modern, advanced
technologies. This is a century in which international relations are rapidly
developing, new discoveries are made every day in various industries. The
process of Ukraine's integration into the European and world space, close
cooperation with other countries in scientific, technical, economic, agricultural,
educational and other spheres is taking place. Thus, the state has a need for
competent, mobile and competitive professionals. The situation on the labor
market dictates the need to modernize the higher education system, namely, to
strengthen its professional component. In this case, a special role is given to
foreign languages (FL), the possession of which at the present stage is an integral
attribute of a successful specialist. The competitiveness of a modern graduate is
determined not only by the level of knowledge in fundamental disciplines, but
also by in-depth knowledge of a foreign language.

Analysis of previous research. The problem of socio-psychological aspects
in the teaching of a foreign language was partially covered in the works devoted
to the formation of motives for educational activities (V. Balashov, M.
Boryshevsky, L. Bozhovych, D. Ishchenko, S. Karpenchuk, A. Leontiev, B.
Lomov, A. Markova, O. Mateyuk, M. Mahmutov, M. Savchin, O. Safin, N.

Talyzina, M. Yakobson, etc.); development of cognitive interest (O. Volobueva,
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M. Dobrynin, V. Ivanov, G. Shchukina); education of values to educational
subjects (G. Grigoryan, M. Dubrovin, J. Kozik, P. Milrud).

It should be noted that the main attention of researchers was focused on the
study of the motivational sphere and the patterns of its formation in school-age
subjects. Therefore, we will consider this issue from the standpoint of studying
foreign languages in universities.

The purpose of the article. Despite the existing need of society for
specialists in various fields who are well versed in FL, as well as the growing
interest of students in receiving quality training in FL, the fact remains that over
the years a large number of students fail to develop language skills. To determine
which socio-cultural factors will contribute to the teaching of foreign languages
in higher education - and is the purpose of our study.

Presenting main material. The education system in our country is currently
undergoing a stage of reform - changing the requirements for learning outcomes,
improving curricula, attracting the experience of foreign universities, the
convergence of domestic and foreign universities in the framework of European
integration.

All the above processes in education are a reaction to the phenomena of
globalization in the economy and labor market. Among the representatives of
various industries there is a serious concern that young professionals - graduates
of universities do not have not only a sufficient level of social competencies
necessary for effective communication, but also the ability to work in a team, to
successfully solve problems. There is an obvious gap between the existing state
educational standards of higher professional education in a foreign language and
the social order. That is why, in our opinion, corporate training in foreign
languages is gaining popularity in Ukraine, in addition, it is practiced not only by
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multinational corporations, but also by relatively small companies working with
foreign colleagues. The range of strategies used to overcome the language barrier
in the professional environment is quite wide. Among them are the use of a
foreign language to solve language problems through the use of specialists of the
company with knowledge of a foreign language as translators and specialists in
intercultural communication with foreign partners, as well as staff training to
develop the necessary skills, filling gaps in language training after higher
education [4].

The requirements for specialists in technical specialties are constantly
growing, they are given a lot of attention by various competent organizations. So,
in the last decade under the auspices of UNESCO requirements for the engineer
of the XXI century are developed. They are formulated by experts from the
authoritative International Organizations FEANI (European Federation of
National Engineering Associations) and ABET (Council for Accreditation of
Engineering and Technology), as well as national professional and public
organizations. After reading the requirements, we identified non-technical
aspects, which turned out to be many.

Here are some of them, presented in the work of E. Popova, indicating the
process of humanization of education:

- constant, conscious and positive attitude to their profession, chosen field of
activity, the desire for continuous personal and professional improvement and
development of their intellectual potential;

- high professional competence, possession of the whole set of fundamental

and special knowledge and practical skills necessary for work;
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- creative approach to solving professional problems, the ability to navigate
in non-standard conditions and abnormal situations, analyze emerging problems,
independently develop and implement a plan of action;

- high communicative readiness to work in a professional (industrial,
scientific, technical, informational) and social environment;

- the integrity of the worldview of the specialist as a representative of the
socio-professional group of intellectuals [7, p. 60].

Analyzing the above requirements, it becomes obvious that during the
training of non-language specialists it is necessary to pay special attention to the
training of professionally oriented communication.

Currently, the requirements for future professionals in different countries are
almost the same. Representatives of industry, business and education
unanimously declare that a professional at the present stage is not only a narrow
specialist in his field, but an enterprising person who knows how to work in a
team and is ready for constant development. Thus, the report of the
representatives of the Swedish Industrial Federation states that “the industry
needs a large number of well-educated scientists and engineers. However,
quantity is not the most important thing, much more important - specialists have
competencies that need to be considered from different positions. On the one
hand, excellent scientific knowledge is needed, but it is not enough. You can't do
without social competencies and worthy abilities. The ability to cooperate,
creativity, responsibility - these are the requirements that are vital at the present
stage. Continuous personal development is also necessary for professionals [4].

Among the above-mentioned social competencies are the ability to

cooperate, communication skills, a high level of language and culture.
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It should be noted that the process of mastering foreign languages in artificial
conditions has a number of features and difficulties. The fact is that students'
learning takes place in conditions when the student's personality has largely been
formed, mastered the native language. The psychological aspect of this problem
Is associated primarily with the characteristics of students, including different
attitudes to learning, which is due to the fact that learning has a different personal
significance for them [1, p. 41].

There are socio-psychological factors that affect the process of learning
foreign languages by students of universities. One of the most important factors
Is that collective learning activities in the study of FL take much more time than
in the teaching of many other disciplines. The joint educational activity of
students takes place, as a rule, in such organizational forms that decisively
determine their social and professional development [4].

All the forms of students™ activity of in higher education go simultaneously
with education process. The greatest changes in the personality of students occur
under the influence of those factors and circumstances that arise in the
predominant types of common activities. Thus, the student's personality, his
abilities and focus on foreign language communication are formed not in
isolation, but in interaction with individuals, in collision and, to some extent,
competition with other individuals-members of the educational team, together
with other participants in the learning process.

The peculiarities of FL training should also include the fact that mastering
oral skills requires the presence of the person or persons to whom the message is
addressed. This applies not only to dialogic but also to monologue speech.

Thus, it should be emphasized that of special importance in the formation of

a model of student behavior in the process of foreign language communication,
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the emergence of self-confidence, the ability to adequately respond to audience
reactions, skillfully and confidently correct their statements using "feedback™. and
levels of its development. In this case, it is advisable to consider the study group
as an entity that has some influence on the personality of individual students. This
Is closely related to the problem of the influence of the team on the individual and
the individual on the team in general [4].

An important condition for the development of the study group as a team is
its composition. The fact of which the study group consists, the degree of its
homogeneity, the existence or absence of a "hierarchy", who is the leader, largely
determines the main trends in the development and functioning of the group as a
training team.

It is necessary to consider the factors that determine the success of the
implementation of a foreign language message in relation to the process of
studying FL. These are such factors as: 1) the target orientation of the message:
the task of the statement should be clear, specific and feasible;

2) business orientation of the message, which expresses the degree of group
control: the message should be clear and, ideally, interesting to the group, and
acceptance of the purpose of the message by all members of the group provides a
positive reaction of the author of the statement; 3) interpersonal orientation of the
message, which reveals the internal emotional relationships in the group; 4) the
element of self-organization, ie the ability of the group to independently organize
joint activities to achieve group-wide tasks for the implementation of foreign
language communication.

In academic groups, the focus on intragroup goals is most pronounced. The
teacher's skillful use of this tendency in teaching foreign language speech activity

can give a certain positive effect. Relationships with classmates are of the greatest
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value in student groups, so it would be appropriate to use this in language learning
situations. This should also be taken into account when preparing and organizing
group types of language exercises, so it is not always possible to achieve the
desired coherence in the work of students with language material. The teacher
must be prepared in advance that the intended result will not be achieved in full,
and must be prepared to accept a partial failure to perform the task for their
shortcomings. An important factor in the influence of the team on the individual
Is the presence of leadership and, to some extent, the "hierarchy" of students. On
the other hand, the individual himself is a factor influencing the group. In
interaction, these factors determine the overall readiness of the group to perceive
the educational language task and determine the success of its implementation in
full and with maximum learning effect [4].

Given that higher education is largely outside the educational process, the
role of extracurricular activities at FL - thematic conferences, competitions,
"round tables" - should not be underestimated. These activities allow students to
develop the skills of collective communication in combination with improving
the skills of foreign language etiquette.

As in any other type of collective activity, in the teaching of FL in a group
contact, it is possible the emergence of conflict situations [2, p. 26]. Conflict can
be caused by a conflict of interests and ambitions of applicants for educational
language leadership, emotional tension in the learning process, and dissatisfaction
with their own results or the alleged bias of the teacher, or inadequate response
of students, partners in situational exercises (role and business games).

To optimize the learning process and improve the psychological climate in
the group in the educational and extracurricular situation, the teacher can: a) note

the nature of relationships in the group and use (perhaps even develop) positive
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trends; b) take into account the negative aspects of the mutual influence of the
individual and the team; c) avoid unwanted difficulties in communication and
prevent possible language conflicts [5, p. 32].

There is another important psychological factor that affects not only the
process of teaching a foreign language, but also the process of teaching other
disciplines [5, p. 40]. This is the student age and its features. This age is
conventionally called late adolescence or early adulthood. This is the age of
prosperity of physical and mental development of man [3, p. 22]. All modern
students are divided into three groups according to the criterion of attitude to
education. The first group consists of students focused on education as a value
and a profession in the process of higher education. The second group consists of
business-oriented students. They show no interest in scientific research and see
education as a tool and means to create their own business in the future. The third
group consists of students for whom the problem of professional self-
determination has not yet been resolved.

Conclusions. It should be noted that in order to successfully teach FL in
higher education and increase the motivation of students to study FL, modern
teachers need to take into account all the above socio-cultural aspects as well as
choosing methods of teaching FL.
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BUXOBAHHS IHHLIOMOBHOI KOMYHIKATUBHOI KYJIbTYPU
IHEJAT'OI'IB

Banenmuna Manuk

['ymaHnizaliis OCBITH, HOBI BUMOTH J0 OCOOMCTOCTI BUUTENS NepeadavaroTh
NIJBUILEHY YBary 10 PI3HUX XapaKTEPUCTHK Mpo(eciiiHOl KyapTypu. Aje 1o
CTOCYETBHCA IMENAaroriyHoi npodeciiHol KyJbTypH, TO YITKOTO PO3YMIHHS CYTI
AHAJI130BAHOIO SIBUII[A III€ HEMAE.

[Ipote, BUeHI BIIEBHEHI, 1[0 IHIIIOMOBHA KOMYHIKaTHUBHA KYJIbTypa € OJJHUM
3 Ba)KJIMBUX aCHEKTIB 6a30B01 KyJIbTYpH ocooucTocTi. Ii ci1i BBaskaTn OCHOBHUM
KOMIIOHEHTOM KYJbTYpH, /i€ IHIIOMOBHA KYJIbTypa CIYXHUTb CHUCTEMOIO Jif
noKpauieHHs: popMyBaHHsS MPOPECIMHUX 1 COLlaIbHO-3HAYYIIHNX SIKOCTEH 0CO-
OucTOCTI, a MOBa € 3acOo00M KOMYHIKalli Ta pPO3BUTKY I1HIIOMOBHOI
KOMYHIKaTUBHO1 KyJIbTYPH.

BuxoBaHHs 1HIIOMOBHOI KYJbTYPH, MIXKYJIbTYpPHOI B3a€MO/IIi Ta OCBITH
CTaJ0 OKPEMOIO Tally3310 HABUAHHSI HAyKH JIPYroi MOJOBMHU XX CTOJITTS Ta
nepioi mosioBuHU X XI CTOMITTS.

Y Ham yac 1HIIOMOBHa KOMYHIKaTHUBHA KYJbTypa pO3IVISIIAETHCS SIK
CYKYMHHICTh HOPM 1 MpaBWi, IO PETyJIIOIOTh CIUIKYBAaHHSA JIIOAEH B PI3HHUX
KyJbTYPHUX KOHTEKCTaX. BoHa XapakTepu3y€eTbCs HasBHICTIO KOMYHIKAMUBHO20
i0eany, MONEPAHMHUM CMABGIEHHAM 00 CRIBPO3MOBHUKA 5K 00 YIHHOCHII,
YCBIOOMIEHHAM 1020 THOUBIOYANbHUX 0COOIUBOCMEL, BIACHUX KOMYHIKAMUBHUX
30i0HOCMetma YMIHHAMU 80100Iimu KoMyHikamuenor cumyayiero. 1le — cuctema
BHYTPIIIHIX PECYpCIB JIOJWHU, HEOOXIAHUX JJIsI ICHYBaHHS y KOJII CHUTYyaIlii

MDKOCOOMCTICHOT B3a€MO/I11 PI3HUX PiBHIB.
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MetomooriuHi 3acaad YMHHOI MPOOJIEeMH PO3POOISUIHCH Yy HaNpsSIMKax:
KyJbTyposioriunoro (A. Baminbeka, M. Bybep), ocoducrticao opientoBanoro (K.
[TnaTonos, I. lkumancbka), ocHOB Teopii komyHikarlii (FO. Jlorman, P. SIko6coH,
K.O. Anens) Ta 1H..

3a3HauyuMo, 110 BITUM3HSAHI Ta 3apyO1kKHI BUCHI JOTPUMYIOTHCS TyMKH, 10
IHIIOMOBHAa KOMYHIKaTUBHA KYJIbTypa € OJHHMM 13 BaXJIMBUX aCHEKTiB 0a30BOi
KYJIBTYpH 0coOucTOCTi. 11 ci1ifi BBaXKaT OCHOBHMM KOMIIOHEHTOM KYJIBTYDH, 1€
IHIIIOMOBHA KYJbTypa CIYXXUTh CHCTEMOIO IJisi TOKpamieHHs (opMyBaHHS
npodeciiHuX 1 colialbHO3HAYYIIUX SKOCTEM OCOOMCTOCTI, 1 CaMe€ MOBa €
3ac000M KOMYHIKaIlii Ta pO3BUTKY iHIIIOMOBHOI KOMYHIKaTHBHOI KyJIbTypH[3].

Kpim TOro, megaroriuia KyjiabTypa CyCIJIbCTBA HE MOXE HE BIUIMBATH Ha
PO3BUTOK MpO(deciitHOT KyIbTYpH IeAarora.

ABTOpH TO-PI3HOMY BH3HAYAIOTh CYTHICTb 1 CTPYKTYPY KYJIbTypH
CIICLIATICTIB, HEPIJIKO BXKMUBAIOUM SIK CHHOHIMU TOHSTTS «KYJbTypa Ipar»,
«mpodeciiiHa KyIbTypay.

Tepmin «mpodeciiina KyJIbTypa OCOOMCTOCTI» y TOHSATIMHOMY amapari
MeJIaroTiKy MOPIBHIHO HOBHM. He BumaaKoBo aHi B )KOJTHOMY 31 CIEIiali30BaHUX
I€JaroriYHuX CJIOBHHUKIB, aHl B €HIMKJIONEAIl MU HE 3HAXOAUMO I[bOTO ITOHATTS
a60 xoua 0 3ralyBaHHS PO HHOTO MPHU PO3KPHUTTI CTPYKTYPU MOHATTS «KYJIbTypa
ocobuctocTi» [5].

SKIio MU XapakTepusyBaTUMEMO MPpodeciiHy KyJIbTypy (PaxiBLiB 13 TOUKU
30py MENarorikd, TO No0adyuMo, MO0 y I[bOMY BHWIIQJKy TMEPIIUNA PIBEHb
XapaKTepHu3ye CYKYITHICTh COIIaIbHO-€KOHOMIYHMX YHMHHHMKIB, 10 BU3HAYAIOTH
MICIIE 1 3HAYMMICTh OCBITH B 3arajibHiil CTPYKTYp1 KYJbTYpPH CYCILUIbCTBA, TOOTO
00'€KTHBHI YMOBH, 3a SKUX CKJIAJA€THCS 1, SIK HUHI, MOJICPHI3YETHCSI CHUCTEMA

ocsitu. Ie 3aranpHOEpKaBHHIA PIBEHD IEAAroriuHoi KyJIbTypH [5].
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Hpyruii piBeHb XapakTepuU3y€ TapMOHI3aIlll0 BIJHOCHH YCEpeIuHi
MearoriyHoi  cucteMu (perioHy, pecmyOiiku, Kparo, o001acTi, pailoHy) 1
BUSBIIIETHCS Y CTWJI B3aEMHUH MDK KEpPIBHUMH OpraHaMH OCBITH M OCBITHIX
YCTaHOB, MK aJMIHICTPAII€l0 i MEJaroriyHuM KOJIEKTUBOM, M1 HaBYAIbHUM
3aKJIaJIOM 1 CTPYKTypaMH COLIIaIbHOTO cepenoBuia. Lleit piBeHb BUSBISETbCA Y
3pLIIOCTI MI>KOCOOMCTICHUX CTOCYHKIB, PIBHI TBOPYOTO PO3BUTKY MEAArOri4HOi
CUCTEMH 3 YpaxyBaHHSIM HOBHUX TEXHOJIOTIH 1 perioHaJbHO-HAIllOHAJIBHUX
0COOIMBOCTEMN KyJIbTYPHUX TPATHUIIIMA.

Tperiii piBeHb - L1e NposiB TPOPECIHOT KYJIbTYPH 0COOUCTOCTI KOHKPETHOTO
nejarora, M0 XapaKTePU3YEThCS KOMIIETEHTHICTIO, IIMPOTOI KPYro3opy,
T'YMaHHUMHU BIJJHOCMHAMHU 3 yCIMa Cy0'€KTaMHM OCBITHHOTO NMPOLECY, TBOPUOIO
aAKTUBHICTIO, TOYYTTSAM KOMQOPTHOCTI ¥ 3aJOBOJICHOCTI peasi3alli€lo CBOTO
ocoOucTiCHOTO Ta npodeciiiHoro moTeHmiamy [5].

Came 10 TPETHOTO PiBHSI HAISKUTH CHOPMOBaHA «MOBHA 0COOUCTICTH. I1iA
«MOBHOIO OCOOHCTICTIO» PO3YMIIOTh JIFOJMHY, SIK HOCIS MOBH, 34aTHOTO 0
MOBJICHHEBO1 JISJIBHOCTI, TOOTO KOMIUIEKC TICUXO(MI3UYHUX BIIACTUBOCTEN
1HIMBIAA 1 CYKYIHICTH OCOOJMBOCTEH BepOallbHOI MOBEAIHKHU JIOJWHHM, IO
BHUKOPHCTOBYE MOBY SIK 3aci0 criyikyBaHHS [3].

[IpoBenenuit aHami3 A03BOJISIE 3pOOUTH BUCHOBOK: IMEAAroriyHa KyjabTypa
CYCHUIbCTBA, JIOKAJIbHOI OCBITHBOI CUCTEMHU 1 mpodeciiiHa KyJIbTypa meaarora
TBOPSITH JIOTTYHO KaTEropialibHy CUCTEMY, OCKIIbKU CIIBBIAHOCITHCS M1k COOOI0
SIK €THICTh 3araJIbHOT'0, 0COOJIMBOTO W OJTMHUYHOTO.

B. Kapacuk BHU3Ha4ae MOBHY OCOOHWCTICTH SIK y3arajbHEHUU 00pa3 HOCIS
KYJbTYPHO-MOBHHX 1 KOMYHIKaTUBHO-ISJIBHUX IIIHHOCTEHN, 3HaHb, YCTAHOBOK 1

MOBEIIHKOBUX PEAKITIN.
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Takum 4YMHOM, 1HIIOMOBHA KOMYHIKaTHMBHA KYJIbTypa PO3BHUBAE BMIiHHS
JIIOJIUHM CIIyXaTH, YyTH, aHaJII3yBaTH 1 PO3YMITH JTyMKY 1HIIIOTO, OIIHUTH 1 B3SITH
70 yBaru crnernudiky KyJbTYpPHHX IIIHHOCTEH 1HIIOI KyJbTYpH Ta MOPIBHATH 31
cBOiMHM 1 mipuiiHTH iX. Came ToMy, CydyacHa MOJOJA JIFOAUHA, KA [IyKa€e HOBI
€JIEMEHTH 1 OPMH KYJIbTYPHOI aKTUBHOCTI [ OOMIHY JTyMKaMH, 3HaHHIMU Ta
MOYYTTSMHU € OCHOBOIO YCITIIITHOT AisUTEHOCTI 0COOMCTOCTI Hamoro gacy [3].

TepMiH «IHIIOMOBHa KyJbTypa» 3yCTpi4aeThcsi B pobOoTax OaraThox
JOCJIITHUKIB 1 TPaKTye€ThbCcs AocUTh cxoxe. M. CadpoHoBa mij «IHITOMOBHOT
KyJbTYypOIO» PO3yMI€ 3HAaHHA MPO BCl OOJACTI KUTTA KpaiHM MOBH, IO
BHBYAETHCS, BUXOBAHHS JI1aJIGKTUYHOTO CTaBIEHHS JI0 KpaiHU 1 HApOIy, MOBY
SKOTO BHBYAETHCS, PO3BUTOK BMIHHS CIIJIKYBAaTHCS B PI3HUX KUTTEBUX
CUTyaIlisaxX, (popMyBaHHS MOTHBAIII] 10 TOJAJIBIIIOTO OBOJIOAIHHS MOBOIO, TIEBHI
3HAHHS, YSBJICHHS PO CUCTEMY KOHKPETHOI MOBH, 30aradeHHs piJHOI MOBH [7,
c. 23].

Ha nymky M. CepreeBoi, «IHIIOMOBHa KyJbTypa» — II€ 1HTErpaTHUBHE
YTBOPEHHS, 10 BKIIIOYA€E B c€0€ CYKYIHICTh MOBHUX, €THIYHUX 1 MOBEIIHKOBHUX
SIBMIII 1 IPOILIECIB, TPAAULIIMHUX IJ1s1 HOCcis MoBH [8, ¢. 104-110].

BomnoniHHs 1HITOMOBHOIO KOMYHIKATUBHOIO KYJIBTYPOIO BKJIIOUA€ B ceOe HE
TUIBKY 3[JaTHICTh CHUIKYBAaTUCA 3 JIOJIbMH, SIKI MAlOTh Pi3H1 KyJIbTYpPHI I[IHHOCTI
JIHTBICTHYHI KOJIU Ta MOJENI MoBeainku [1, ¢. 122-128].

{06 omiHWTH, HACKUIPKH 3HaYMMa KOMYHIKaTHBHA KyJbTypa Teaarora y
CTPYKTYpPl OCOOMCTICHOTO acCIeKTy HOro mpodeciiiHoi KyJIbTypH, CIpoOyeMO
MPOCTEKUTH TIporiec GOpMyBaHHS KyIbTypH (haxiBIis.

Binomuii gaxiBenp B raixysi KyJabTypH MeJaroriyHoro cnijgkyBanss B. Kan-

Kamik yBOAWTH, HaBITh OCOOJMBE TIOHSATTS «KOMYHIKAaTHMBHA ISJIHICTh

187



nejgarora». bepyun no yBaru crajii megaroriyHoro Mpoiiecy, BiH BHU3HAYae i
crienndiKy 3MICTy KOMYHIKQTUBHOI JiSIJIbHOCTI Ha KOYKHOMY €Tarll.

« MosenoBaHHsT MalOyTHBROTO CHUIKYBaHHS 13 KJacoM Yy IIpoIieci
NIArOTOBKY /10 YPOKY (mporHoctuuHui erar). Ha oMy erari KOMyHIKaTUBHA
KyJbTypa N€Jarora BHSBISETbCS y 3JaTHOCTI OOIPYHTOBAHOIO B1IOOpY i
JOLIIBHOTO CTPYKTYpPYBaHHSI HAaBYAIBHOT'O MaTepiaiy.

« Opranizaiis  0e3MOCEpPeIHOTO  CIUIKYBaHHSA  (MOYATKOBHM  eTall
KoMyHiKaii). TyT KoMyHIKaTHBHA KyJbTypa MeJarora BUABISIETHCS y 34aTHOCTI
IPUBEPHYTH yBary, HaJallTyBaTH Ha MPOAYKTHBHY HaBYaJIbHY B3a€MOJIIIO, B
YMIHHI 11epe0opoTH Oap'epu, 1110 BUHUKAIOTh MK MO3ULI€I0 BUUTEIS 1 HACTPOEM
BUXOBaHI[1B. OCHOBHE 3aB/IaHHS - 3aBOIOBATH 1HII[IATUBY.

« KepyBanHs Xomom cCHiIKyBaHHS (€Tan MEAaroriyHoi  B3a€MOJIIi).
KoMyHikaTuBHA KyJIbTypa BUSBISETHCA Y 34aTHOCT1 BECTH A1aJIOT, TIATPUMYBATH
IHTEpeC 1 AaKTUBHICTh Y4YHIB, OpIEHTYBAaTHCAd Ha 3BOPOTHUMN 3B'SI30K, OyTH
THYYKUM, MOOLTBHUM, BIAKPUTUM 1 JOOPO3UUIUBUM.

« AHaJi3 TOro, 10 BUHIIIO, 1 BACHOBKM Ha MailOyTHE (pedIeKTUBHUI eTam).
KoMyHikaTuBHa KyjibTypa BHUSBISIETHCS B CAMOKPUTHYHOCTI, 3JaTHOCTI [0
peduiekcii 1 mparHeHHi BIOCKOHAIIOBATH CBOIO MaHCTEpHICTH [5].

I'. JIMuTpieB BHM3HAYa€ YOTUPU PIBHI CHOPMOBAHOCTI I1HIIOMOBHOL
KYJbTYpU: nepuiull piéeHb XapaKTePU3YEThCS PO3BUTKOM Yy CTyAEHTa
TOJICPAHTHOTO CTABJIEHHS J0 KYJIbTYPHUX OCOOJIMBOCTEH KpaiHU JOCHTIIKYyBaHOT
MOBU; Ha Opy2omy piéHi CIOCTEPITa€ThbCs PO3YMIHHS 1 TPUWUHATTS 1HIIOT
KyJAbTYPH; mpemiil piéeHb NEMOHCTPYE TMOBary KyJbTypHUX BIIMIHHOCTEH,
B1I0YBA€EThCS OLIBIIT aKTUBHUM J1aJIOT KYJbTYp; a 3aBEpIIaIbHUN uemsepmuil
piéeHb — 1€ CTAHOBJICHHS MOJIKYJBTYPHOI OCOOMCTOCTI, TOOTO TBEPIXKCHHS

KyJbTYpHUX  BiIMIHHOCTEW. IHAWBIA  MOYMHAE  YCBIJOMIIIOBATH, IO
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TOJIEPAHTHICTh, MPUUHATTS 1 TOBara KyJbTypPHHUX BIIMIHHOCTEH BKe HEJOCTATHI:
HeoOX1gHa aKTUBHA MO3UIIIs, ¢ aKTUBHUM ITOBHHEH OyTH B MEPIINY 4Yepry cam
CTYyJICHT, TOMY II€¥ €Tall BBAXKA€ThCs OJTHUM 3 HaMCKIIaIHIMHKX [4, c. 34].

BaxxnuBy posib y BHXOBaHHI IHIIOMOBHOI KOMYHIKATHBHOI KyJIbTYpHU
BIJIITpAa€ JIIHTBOKYJIBTYPOJIOTIUHUI TMIJX1J, BIJAMNOBIAHO JI0 $SKOTO, HaBYaHHS
1HO3€MHII1 MOBI Ta KyJbTYpHU CIHPHUSI€E PO3BUTKY B CTYAEHTIB 3HaTHOCTI
aJanTyBaTHCS 1O HOBHUX MOBHMX cuTyalii. SIk 3a3navae M. bailipam, mipu
HABYaHHI 1HO3EMHI! MOB1 0COOJIMBE 3HAYEHHS Ma€ OyTH MPHUIIICHO MiATOTOBII
CTyJIeHTa JI0 HemepeadadyyBaHOro, 3aMICTh BIAIpPAIIOBaHHS IepeadadyBaHOro
[2].

['00OBHUM € BMIHHS 3pO3YMITH 4yXYy HOBEIIHKY Ta B3a€EMOJIISITH 3
MPEeACTaBHUKAMHU PI3HUX KYJBTYp, SIKI BOJIOJIIOTH IHIIIM HA0OpOM IIIHHOCTEM.
CamocmocTepekeHHsI Ta 1HTEpHpeTarisi 1HIIOMOBHOI KYyJbTYPH JO3BOJISIOTH
Kpallle aHaJIi3yBaTH BJIACHY KYJbTYpPY, HOPIBHIOBATH il 3 IHIIMMHU KYJIbTYypamH,
COpUIIMATH 1 PO3YMITH il 3 TOUKHM 30py CTOPOHHBOTO criocTepiraya [3].

Kpim TOTO, BUXOBaHHS 1HIIIOMOBHOI KOMYHIKATUBHOT KYyJIBTYpH IIepeadavae
PO3BHUTOK 3HAHHS 3arajJbHONMPUNHATHX y KpaiHi HOPM MoOBeniHKU. Bigomo, 1o B
KOXKHIM KyJIbTypl ICHYIOTh CTaHIApPTH, IO JO3BOJSIOTH BHU3HAYWTH, SKa
noBe/liHKa € HopMow. HeBonomiHHS 11 KOMYHIKATUBHUMM MOJICTISIMH MOXKE
OPUBECTU A0 HEMOPO3yMiHb 1 KyJbTypHoro moky. Ha nymky I .Hoiinep,
KOMYHIKaTUBHI MOJIEN1 MOBEAIHKA MOXYTh OyTH BepOIbHUMU, HEBEPOATIbHUMHU
Ta 3MimaHuMu. [[as Toro, mo0 KOMyHIKaTMBHA B3aeMOis BimOynacs 3
JOTPUMAHHSAM YCIX HOPM 1 JocsAria 0a)XaHOTO pe3yJbTary, CIIIBPO3MOBHUKHU
MalOTh 3HATHU 3aKOHH TaKOT KOMYHIKaTUBHOIMOBEAIHKU. TuM Oiblie, 10 [hOTO
BUMAarae Cy4yaCHUH CTaH PO3BUTKY MiKHAPOJIHHUX BITHOCHH. BOHM 3yMOBIIIOIOTH

aKTUBI3AIlII0 B3aEMOBIJIBIyBaHb 3apyODKHHUX KpaiH, Mij 4yac SKUX MOBa CIYTye
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BOKJIMBUM 3aCO00M MIKKYJIBTYPHOTO CHUIKyBaHHs. /o BepOambHUX Mopenei
HaJIe)KaTh TUIIOBI MOBJICHHER] 3pa3KH, 110 BUKOPHUCTOBYIOTHCS y PI3HOMAaHITHUX
CUTYAIlISIX CHUIKYBaHHS 1 3a0€3MEYYIOTh P13H1 CPepH KUTTEMISITLHOCTI JIFOUHHU.
Mopeni HeBepOanbHOI TMOBEMIHKM JU(PEPEHIIIOIOTHCS HA Takl BUJU:
napajgiHrBicCTU4H1 (1HTOHAIlsl, TAy3W, WKL, TEMI, Ty4HICTh, PHUTMIKa,
TOHAJIbHICTh, METOJMKA Ta 1H.); EKCTPATIHIBICTUYHI (PI3HI IIYMH, CMIX, MJiad
TOIO); KIHECTETHYH1 (KeCTH, MIMIKa, pyX OdYel); mpoKceMaTh4Hi (I03H, PyXu
TiJIa, AMCTAHIS i1 Yac 3MIHCHEHHS CIIKyBaHH) [6].

HeepOanbHi 3aco0M CHUIKYBaHHA HE MEHII BaXKJIMBi, HIK BepOasbHi, 1
BUKOHYIOTh Taki ()yHKIIII: aKIIEHTYIOTh yBary Ha INE€BHIM YacTUHI BEpOAIBHOIO
MOB1IOMJICHHS; Mepen0avarTh Te, 10 OyjAe mepeaHo BepOalibHO; BUPAKAIOThH
3HAueHHs, 0 (HE) cymepedyaTh 3MICTY BHCIOBICHHS, 3alOBHIOIOTH a0o
MOSICHIOIOTh ~ May3W, BHPaXalOTh HaMip  TPOJOBXKUTH  BHUCJIOBJICHHS,
3a0€3Meuy0Th TOIIYK HEOOXIJIHOTO CJIOBa TOIIO; 30€piraloTh KOHTAKT MIXK
CIIBPO3MOBHUKAaMHM 1 PETryJIIOIOTh MOTIK MOBJICHHSI; 3aMiHIOIOTH OKpPEME CJIOBO
a60 (pazy. BosoainHs 3a3Ha4eHOIO 1H(POpMAITi€ro JorloMarae Kparie cpuiimaTu
IHIITOMOBHE CEPEAOBHIIE Ta, BIAMOBIIHO, CIUJIKYBAaTHCS 13 HOCIIMH MOBH 0e€3
Oap’epiB [6].

OToX, TIOHATTS  «IHIIOMOBHAa KOMYHIKaTHBHA KyJbTypa»  MOXE
po3rIIIaTUCS K CHCTeMa 3HaHb 1 HaBUYOK, HEOOXITHUX IS 31HCHECHHS
IHIIOMOBHOI ~ KOMYHIKaTMBHOI ~ AISUIBHOCTI, /1€ TMPUCYTHIA  KOMIIOHEHT
CaMOPO3BUTKY 1 MParHeHHs O CAMOBIOCKOHAJICHHS Yepe3 OCOOMCTI 3MiHH, IO
JIO3BOJISIE BOJIOAITH KOTHITUBHUMH, EMOLIIMHUMH cr1ocOOaMH MOBEIIHKY 1111 Yac

KOMYHIKaIii.
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BuxoBytouu 1HIIOMOBHY KOMYHIKaTUBHY KYJbTYpPY, MOJIOJb HA0yBa€ 3HAHb
po KyJbTYypYy Hapoay, 30KpeMa Mpo MOBY, SIK YaCTUHY KYJIbTYpHU Ta PO3BUBAE
CBOi KOMYHIKaTHUBHI 3{10HOCTI.

BucnoBku. Ilegaroriyny KyiabTypy MH MOXEMO PO3IJIAaTH Ha TPbhOX
PIBHSX: SIK KyJbTYpY B3a€MHH JEP>KaBU U OCBITH, K MOKA3HUK PIBHS PO3BUTKY
NEeJaroriyHoi KyJbTypH Ha PEriOHaJIbHOMY PIBHI, SK KYJbTYPYy KOHKPETHOIO
daxiBig y cepi OCBITH.

OcobnuBicTh  mpodeciiiHoi  KyJApTypH  Memarora -  IMO€JHAHHSA
KOMIIETEHTHOCTI ¥ mpodecioHani3My B TN€BHIM LApuHI 3HaHb 13 BIIACHE
MeJIaroT1YHOI0 KYJIbTYPOI 0COOMCTOCT, TOTOBOI HE TIJILKU 10 TPAHCJIALIT 3HAHb,
aje ¥ JO CTBOPEHHS T'yMaHHOTO PO3BUBAJIBHOIO CEPEAOBUINA B OCBITHHOMY
IIPOIIECI.

[IpioputeTHM B yMOBax TyMaHi3almii CTa€ KOMYHIKaTUBHHMN acHeKT
OCOOHMCTICHOI KyJIbTYpH I€JIarora, Moro BUSIB y peaJbHOMY MEJaroriyHoMy
cniakyBaHHI. OTXe, KyJbTypa NeJaroriyHoro CijKyBaHHs - yMOBa yCHIITHOCTI
OCBITHBOT'O TIpolLiecy i KOM(OPTHOCTI nenarora B Horo npodeciiiuiii AisIbHOCTI.

OCKUIbKY KOMYHIKaTHBHA KyJIbTYpa SIBJISIE€ COO0I0 CTPYKTYPHUN KOMITOHEHT
npodeciiHO-TIeAaroriyHoi  KyJIbTYpH,  JOLIIBHO  MpOaHANi3yBaTH,  SK
B1JI0YBA€THCS CTAHOBIIEHHA NMPOQECIMHOI KYJIbTYpH Ie/1arora.

Kpim TOro, anani3 BUBYEHHS HAyKOBUX IIpalb JI03BOJIIE BU3HAUYMUTH
IHIIOMOBHY KOMYHIKaTHUBHY KYJIbTYPY SIK 3/IaTHICTh BUIBHO BCTAHOBIIOBAaTH U
MIITPUMYBATH KOHTAKTH 3 JIFOJbMH 1HIIOMOBHOTO cepefoBuila. Lle — HaOyTT4
MEBHOI CYKyITHOCT1 3HaHb 1 BMiHb, KOTP1 320€3MeUy0Th MPOCTHN 1 HEBUMYIIICHU I

poliec KOMYHiKallii IHO3€MHOIO MOBOIO.
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SUMMARY

Cognitive and Discursive Features of Texts of Different Genres and their
Potential in the Formation of Foreign Language Communicative
Competence at Different Levels of Language Proficiency.

This monograph is the result of combined efforts of the teaching staff of the
English Philology Department, done within the scientific research theme
«Contemporary Poly-paradigmatic Linguistic Studies and Introduction of their
Methodology into the Educational Space of Higher Educational Institutionsy.

The philological section is devoted to the study of key issues of the
cognitive-and discursive scientific paradigm. It pursues and develops theoretical
foundations and modern approaches to language as a hierarchically organized
system that reflects the mental structures of cognition.

The second section analyzes modern methods of teaching and explores the
ways to improve the communicative competence of pupils/students in the process
of learning English. The articles focus on methodology and define the strategies
aimed at implementing the basic principles, developed in the course of theoretical
work, into the teaching of theoretical and practical disciplines of the department.

Knowledge of the key issues of leading linguistic and methodological areas
of contemporary philology and methods of EFL teaching will help students
understand major directions in modern linguistic and methodological research,
comprehend the metalanguage of modern science, systematize and structure their
own research. It may also assist them in planning and conducting English
language classes during teaching practice at school. This will generally contribute
to the formation of a highly competent personality of the teacher of the new

generation.
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