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FORMATION OF TEACHER'S PROFESSIONAL COMPETENCE IN THE PROCESS OF
HEURISTIC DIALOGUE: THEORETICAL ASPECT

Abstract. In the presented research on the basis of the analysis of philosophical, pedagogical and
psychological scientific literature the essence of the basic concepts is substantiated: «competence» —
possibility of establishment of communication between knowledge and a situation, «professional
competence» — is characterized by level of professional education, experience and individual abilities.
aspirations to continuous self-education and self-improvement, creative and responsible attitude to
business.

It is determined that the essence of the basic definitions depends on changes both in pedagogical practice
and in the theory of pedagogical systems. It is found out that the formation of professional competence as
an integral result of pedagogical education of a teacher is carried out in the conditions of taking into account
the motivational sphere of his personality; self-education, upbringing and self-education; individualization
and differentiation of training, optimization of the content of the educational process; professionally-
oriented nature of the learning process; interdisciplinary connections; stimulating their needs to expand
their horizons, etc. These are generally recognized ways of forming competence, which become the basis
for finding new innovative conditions to achieve the goal of education.

Thus, the analysis of the content of the basic concepts of the study «competence», «competenty,
«competence» allowed to clarify their compatible characteristics and the relationship between them. These
concepts are revealed by the authors from the standpoint of different scientific approaches to determining
their content, namely functional and informational. The essence is represented through a range of functional
powers and information that allows a person or government body to make informed and informed
management decisions.

Key words: competence, professional competence, New Ukrainian school, teacher of the New Ukrainian
school, structural components of professional competence, competence.

Formulation of the problem. At the present stage of education development, the introduction
of basic teacher competencies, especially professional ones, continues. According to the Concept
«New Ukrainian School», modern education is aimed at increasing the level of training of future
competitive professionals in demand in the labor market [1]. The state national program «Educationy»
identifies the main ways to improve the national education system: spiritual self-improvement,
creative self-realization, improving the professionalism of teachers and more.

Analysis of recent research on the problem. The problem of determining the level of
professional competence in the education system, its relationship with the level of professional
qualification and improvement of professionalism was studied by domestic and foreign scientists in
different periods of the education system: V.l. Bondar, V.l. Maslov, G.V. Fedorov, G.V. Yelnikov.

The purpose of the article is to theoretically study the problem of forming the professional
competence of a teacher of the New Ukrainian School.

Presentation of the main research material. In the scientific and pedagogical literature
consideration of the meaning of a number of concepts «competence», «competent», «competencey,
«professional competence», «managerial competence», due to the general purpose of professional
pedagogical education, namely: the formation of managerial competence, culture, spirituality . Each
of the concepts has a corresponding structure, concepts, content and specific characteristics.
«Competence — a word of Latin origin (competens — appropriate) means: 1) the scope of powers of
the governing body, official, the range of issues on which they have the right to make decisions. The
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area authority of certain bodies or persons is established by laws, other by-laws, regulations,
instructions, statutes; 2) knowledge, experience in a particular field» [8]. The concept of «competent»
(from the Latin competens — proper, responsible) is defined as experienced, knowledgeable in the
problem, profession, a particular issue; endowed with the right, authorized, full-fledged to carry out
certain operations, to make decisions.

The content of the concept of «competence» (from the Latin competentia — belonging by right)
is interpreted as a set of powers (rights and responsibilities), which in a particular field of activity
endowed with institutions, enterprises, organizations or officials. According to many scholars, the
notion that «competence» refers to the realm of skills, not just knowledge, seems resolved.
«Competence is a general ability of a person, which is based on knowledge, experience, values,
inclinations and which is acquired through learning. Competence is not reduced to knowledge or
skills. To be competent means to be a scientist or an educator» [9]. In addition, it is necessary to
distinguish between the basic concepts of the concept of competence and ability. Ability is the actions
of a person (doing) in a specific situation, it is a manifestation of competence or ability (a capability),
or the ability to perform actions in a specific situation.

Competence should be considered as an opportunity to establish a connection between
knowledge and the situation or in a broader sense as the ability to find, identify a procedure
(knowledge and action) that is suitable for solving a problem, situation, but in any case should not
simplify the concept competencies.

The spread of the concept of «competence» in the sense of «skill» deserves the attention of
scientists and practitioners due to the fact that changes in terminology often bring profound changes
in both pedagogical practice and in the theory of pedagogical systems. The most significant are the
following [9]:

1) the concept of competence has entered the social sciences in general, in particular, pedagogy,
psychology, management and in the field of work and organizations; 2) reforming the education
system causes feelings of dissatisfaction and discomfort in the aspect of modernization of the content
of professional training; 3) the rapid emergence of new and aging previously acquired knowledge,
which now fit into the practical experience of several generations and strengthen people's belief that
future generations should learn throughout life; 4) changes in practice and technologies in the
education system occur as a result of slow changes in the methods and mechanisms of management
and regulation of educational systems.

Competence cannot be determined by a specific amount of knowledge and skills, as its
manifestation largely depends on the circumstances. To be competent means to be able to mobilize
the received knowledge and experience in the given situation. When considering the concept of
«competencey, attention is paid to the specific situations in which they manifest themselves.

Thus, competencies are not reduced to knowledge or skills. It is often possible to meet people
who have a lot of knowledge, but can not mobilize it properly in the right situation, when it is possible
to implement them.

Recently, the term «key competencies» is widely used in scientific circulation, which is
considered as tools that open doors and access to new situations. «Key competence is a defined
competence because it meets the conditions of implementation, which are to some extent universaly.
In terms of professional training of directors of institutions, it is easy to understand for what reason
they prefer the development of subjects of a wide range of competencies, which can manifest
themselves in a variety of situations and conditions. Acquisition of competence is based on the
experience and activities of the subjects. This view is shared by many European education experts [7].

The traditional approach to the educational process is mainly focused on the formation of a set
of knowledge, skills and abilities. This often results in the graduate becoming a well-informed
professional but unable to use this information in their professional activities.

The solution to this problem is the use of new educational technologies, the use of which allows
you to shift the emphasis to the following important points: self-government; self-regulation; self-
control; the student’s activity.
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This allows, in addition to the necessary knowledge, skills and abilities of the specialist, to
develop and develop professional competencies that determine socio-professional mobility of the
specialist.

The formation of professional competence is aimed at developing professionally important
personality traits, increasing the level of productivity, mastering the subject of professional activity,
improving knowledge, skills, abilities, mastering new methods and technologies of the profession,
forming the foundations of professional skills of students.

According to O. Polyakova, the category of «professional competence» is determined mainly
by the level of professional education, experience and individual abilities, motivated aspirations for
continuous self-education and self-improvement, creative and responsible attitude to work. Elements
of all these qualities should be present not only in the structure and content of general education, but
also in the structure of literacy [4].

In modern research, professional competence is substantiated both in the professional and by
drawing an analogy between them. Exploring professional competence, N. Tarasevich defines its
obligatory component as professional, interpreting it as a component of the specialist's preparedness,
which is manifested in his ability and readiness to carry out a specific type of professional activity [5].

Most researchers use the term «professional competence» as a characteristic of a person's
professional activity. I. O. Palshkova argues that the professional competence of people working in
the system «man-many is determined by basic knowledge and skills, values, motives for his work,
his understanding of himself in the world and the world around him, style of interaction with people,
general culture, ability to the development of creative potential [11].

In conducting a critical analysis of the classification of professionally significant qualities of
teachers, in our opinion, researchers should take into account that personality qualities are determined
primarily by abilities and character, and complex features of ability, such as organizational and
managerial, are specified in individual professional abilities, and it is necessary to clearly outline and
justify the basis of classification.

Professional competence in any field is a necessary component of a person's involvement in
culture. The professional experience of a manager is reflected in his activities related to the
implementation of job functions and solving professional problems and situations. As for the
professional activity of a teacher, the issue of competence is directly related to professionalism.
Professionalism acts as a necessary condition for the manifestation of competence, competence is an
indicator of the degree of compliance, adequacy of professionalism and the content of the competence
of the position.

The first condition that ensures the effectiveness of professional training of students is the
development of a system of educational and professional tasks aimed at the formation of general
cultural and professional competencies. The system of tasks is represented by professionally oriented,
search-oriented, heuristic and reflexive tasks. The basis for the classification and selection of tasks is
the socio-professional orientation of the personality and activities of students.

The interaction of the teacher and the student plays an important role in the pedagogical process.
As a second condition, we consider dialogic interaction. “Dialogization is understood as a specific
educational situation (environment) that arises on the basis of subject-subject relations, when each
student is considered by the teacher in all its uniqueness and uniqueness. Dialogue, in turn, acts as a
universal principle that regulates the course and nature of changes in the educational environment.

Pedagogical communication — a specific interpersonal interaction between teacher and student,
mediating the acquisition of knowledge and personality development in the educational process.

Often pedagogical communication is defined in psychology as the interaction of the subjects of
the pedagogical process, carried out by symbolic means and aimed at significant changes in the
properties, states, behavior and personal and semantic formations of partners. Communication is an
integral element of pedagogical activity; outside it it is impossible to achieve the goals of training and
education.
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In our opinion, the following provisions are of special importance in the characterization of
these relations: active position of the student in the learning process, namely purposefulness, goal
setting, flexibility, diligence, independence, initiative, persistence, creative approach to the learning
process; equality of personalities of teacher and student; joint problem solving and decision making
as a way of interaction; game, dialogue, teamwork as the main organizational forms that implement
professional training of managers in the pedagogical process.

The essence of pedagogical communication is humanistic, as it assumes: the uniqueness of the
subjects and their fundamental equality; differences and variability of points of view of each of the
participants of interaction; orientation of each subject on perception and active interpretation of his
point of view by other subjects; mutual correlation and complementarity of positions of
communication participants; personal orientation of the purposes and the maintenance of interaction;
predicting the answer and anticipating it in one's own statement; improvised nature of
communication, involving the expression of free activity of the subject, generating new information;
clash of existing ideas and points of view; generation of fundamentally new spiritual products in the
process of creative synthesis.

The humanization of pedagogical communication helps to understand the mechanism
development as a creation of man himself, as self-development and self-improvement; educational
activity - as an activity to transform the content of education, in which the subject is born and
improved, acquires a holistic human image.

The teacher's communication with his students is a chain interconnected interdependent with
each other, carried out in various forms and circumstances of contacts.

One of the criteria of productive pedagogical communication is creating a favorable
psychological climate, which, in turn, would contribute to the formation of certain interpersonal
relationships “teacher-student”.

There are several forms of interaction:

1. Subject-object, where the student is the object, and the teacher is the subject;

2. Subject-subject, which defines the student as a subject.

Effective interaction is possible when it is carried out according to certain rules.

In individual communication with students, the teacher always has an initial psychological
attitude, it is necessary to unravel the student to discover his talents, to discover everything valuable
that is inherent in his character: it is a kind of temperament, leading modalities, styles of activity. All
this knowledge must be possessed by the teacher for effective communication with his students in the
educational process. Everyone needs their own specific — specific, individualized style of
communication.

The end result of the training ultimately depends on the style of the teacher.
Psychophysiological features of the teacher's personality give his activity characteristic features that
determine the individual teaching style.

The knowledge and ability of the teacher to support his students in a situation of failure is
necessary so that the student does not lose interest in learning activities, that he has a desire to
overcome difficulties, increased self-esteem. The teacher's personality, his professional
communication, his success are the key to the success of teaching and educating students. And
relations built on the basis of mutual respect equality of participation, belief in ability, give the chance
of self-realization and personal development of each of participants of educational process. But we
must not forget about the role of positive emotions, which are a necessary condition for the activity
of the cognitive process organized by teachers in the classroom.

The very act of perceiving educational information in a state of emotional comfort or even uplift
becomes richer, more voluminous and more impressive. The transition of knowledge into the inner
world of the individual is impossible without emotional experience, biased thinking. Intellectual
feelings (surprise, joy of discovery, insight - insight, feelings of mystery) are an important
psychological component of cognitive interest. Without their arousal in class by special techniques,
with excessive rationality of presentation, cognitive interest fades, is not activated. Psychologists note
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that positive emotional well-being, comfort, brightly colored emotions stimulate a positive attitude to
the subject, even in students with reduced cognitive needs and dramatically increase the brain's
receptivity to educational information. Emotions are very noticeable stimulators of such important,
cognitive in nature, mental processes as memory and attention. Positively colored emotions increase
the strength of associations, brighter, better remembered images that were perceived emotionally. The
same applies to attention: the source of emotional experiences captures a person's attention sometimes
so much that it completely absorbs him. Emotions are just as important in knowing another person’s
inner world. Only in the mode of active empathy, emotional response the student can evaluate,
understand, feel, join the offered values, life meanings, make them an organic part of his personal
experience, his worldview.

The third pedagogical condition is the organization of systematic control. It is known that the
successful organization of control, ensuring the implementation of all its functions, is subject to
certain requirements for the construction of a feedback system of the teacher with students. As control
is an integral part of the educational process and performs the functions of teaching and education, it
IS necessary to create psychological comfort for students. Monitoring is carried out systematically
throughout the training. This allows to ensure the strength of knowledge acquisition and make the
necessary adjustments in the implementation of the learning process. For the successful course of the
pedagogical process, we have chosen a point-rating form of control, which is as follows. Preliminary
(input), and then current and final control is carried out. Using the rating (assessment system), we
solve such tasks as the unity of the implementation of all functions of learning - educational,
upbringing and development; influence on internal processes of students, their enrichment; rising to
a new, higher level of the learning process; updating the content of the work, which means increasing
the cognitive interest in learning; development of positive motivation for classes. This system is
usually used in the higher education system, but as practice shows it can be successfully used in the
SPO system.

The value of such a system is that students can plan their own assessment and compare their
success with the success of peers in the number of points scored. The rating system allows for
systematic accounting of knowledge and skills. It requires students to work systematically and
consistently, assesses specific skills, adjusts to the active activity and responsibility of students for
decisions on the choice of knowledge, creates freedom of choice of tasks and duration of its
implementation, teaches students to be responsible for their preparation and not accumulate debts. at
the end of the year. «The use of point-rating system for assessing students' knowledge is aimed at
improving the pedagogical process based on the regulation of control activities in the discipline,
structuring and activation of independent learning work of students, improving the objectivity of
assessment and results of final control activities» [3, p. 56].

The choice of the above conditions is based on current trends in education and leading advances
in pedagogy and psychology. Their practical implementation contributes to the disclosure of the
creative potential of the student's personality, taking into account his interests, abilities, capabilities,
the development of the subjective position. All this creates a foundation for the effective formation
of cultural and professional competencies.

The initial indicator of professional competence of a teacher of the New Ukrainian school in
the current situation is the sphere of relations to a person, as a teacher works in the system «man—
many. It is worth paying attention to the structural components of the professional competence of the
teacher of the New Ukrainian School: personal and humanitarian orientation, systematic perception
of educational reality, ability to integrate other experiences, creativity as a way of being in the
profession.

According to I. Onyschenko, who draws an analogy between professional and professional
competence of teachers of the New Ukrainian School, and quite successfully, in our opinion,
substantiates the main components of this competence, in particular the author singles out:
motivational component provides positive motivation of teachers to manifest and develop
professional and pedagogical competence in the process of heuristic dialogue, which is expressed in
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the interest in pedagogical activities, the desire to work as a teacher, in the process of heuristic
dialogue with students and colleagues, the need for self-education, self-development; the content
component includes such elements of competence as the possession of scientific professional and
pedagogical knowledge (psychological and pedagogical, methodological, special, general education,
management, information technology), the ability to think pedagogically based on the system of
knowledge and experience of cognitive activity; operational-activity component of professional
competence of a teacher covers operational-activity basic competences: ability to practically solve
pedagogical tasks, professional experience, creative abilities, mastery of pedagogical technologies
and pedagogical management, professional thinking; the personal component of a teacher's
professional competence is represented by such personal and professionally important personality
qualities (love for children, kindness, altruism, empathy, tolerance, moral purity, sociability,
congruence, activity, independence, initiative, creativity, flexibility of thinking); the reflexive
component of professional competence is realized in the reflexive skills of the personality, which
allow to carry out reflexive processes effectively and adequately, to realize reflexive skills to ensure
the processes of self-knowledge, self-development and self-improvement [9].

Conclusions and prospects for further exploration. In our opinion, these components fully
reveal the structure of professional competence of teachers and contribute to a clear identification of
ways of its development. The formation of professional competence as an integral result of
pedagogical education of a teacher is carried out in the conditions of taking into account the
motivational sphere of his personality; self-education, upbringing and self-education;
individualization and differentiation of training, optimization of the content of the educational
process; professionally-oriented nature of the learning process; interdisciplinary connections;
stimulating their needs to expand their horizons, etc. These are generally recognized ways of forming
competence, which become the basis for finding new innovative conditions to achieve the goal of
education.

Thus, the analysis of the content of the basic concepts of the study «competence», «competent»,
«competence» allowed to clarify their compatible characteristics and the relationship between them.
These concepts are revealed by the authors from the standpoint of different scientific approaches to
determining their content, namely functional and informational. The essence is represented through
a range of functional powers and information that allows a person or management body to make
sound and informed management decisions.
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AHoTamifg. Y TpencTaBICHOMY JIOCHIIDKCHHI Ha OCHOBI aHami3y Qimococpkoi, memaroriyni Tta
MICUXOJIOTIYHOT HAYKOBOI JIITEpaTypu OOIPYHTOBAHO CYTHICT OCHOBHHX IIOHSATH. «KOMIICTCHILS» —
MOXJIMBICTh BCTAHOBJICHHSI 3B’SI3Ky MK 3HAaHHAMH | CHUTyali€ro, «mpodeciiiHa KOMIETEHTHICTE) —
XapaKTePU3YEThCS PiBHEM MPOQECIiHOT OCBITH, TOCBIIOM Ta IHAUBIAYaJIbHUMHE 3M10HOCTAMH JHOAMHY, i
MOTHBOBaHHUMH IParHeHHsAMH 110 Oe3lepepBHOI CaMOOCBITH Ta CaMOBJOCKOHAJICHHS, TBOPYHM i
BIZINOBIJAJIbHUM CTaBJICHHSIM JI0 CIIPABH.

Bu3zHaveHo, 1110 cyTHICTh OCHOBHUX Ae(iHIIIH 3a1exKaTh Bill 3MiH sIK Y eJaroriyHiil MpakTHIli TaK i B Teopil
MIeJaroTiYHUX CUCTEM. 35COBaHO, O (popMyBaHH: (HaxoBOi KOMIETEHTHOCTI SIK IHTETPAIEHOTO PE3yIIbTaTy
MeJaroriYHOI OCBITH BYMTENS 3IMCHIOETBCS B yMOBax BpaxyBaHHA MOTHBaLiiHOI cdepu Horo
0COOHCTOCTI; CaMOOCBITH, BUXOBaHHs Ta CAMOBHUXOBAHHS; IHAMBIiMyami3amii i audepenmiamnii HaBIaHH,
ONTUMI3aIil 3MiCTy HaBYAJIBHOTO TPOIECY; MpodeciitHO-OpiEHTOBAHOTO XapaKTepy IMpoIlecy HaBUAHHS,
MDKIPEIMETHOCTI 3B’S3KiB;, CTUMYNIOBaHHSA iX TOTped Yy pO3MEpeHHi Kpyro3opy Tomo. lle
3araJbHOBM3HAHI HIIIXH (POPMYBAHHS KOMIIETHEHTHOCTI, IO CTAlOTh MIATPYHTSAM JUIS HOIIYKY HOBHX
IHHOBALIITHNX YMOB JUIsI JOCSITHEHHSI [TOCTaBJICHOT METH OCBITH.

TakuM YHHOM, aHaji3 3MICTy 0a30BHX IMOHSITH MOCTIMKCHHS «KOMICTCHTHICTBY, «KOMIICTCHTHHID»,
«KOMIIETEHIIT» JT03BOJIMB 3’5ICYBaTH iX CYMiCHI XapaKTEpUCTHUKHU Ta B3a€MO3B’SI30K MK HUMH. HaBeneni
MIOHSITTS] PO3KPHBAIOTHCS aBTOPAaMHU 3 TIO3HUIIIH PI3HUX HAYKOBHX IMiAXOJIB IO BU3HAUEHHS 1X 3MICTY, a came
¢yHK1ioOHaTIBHOTO Ta iH(popMaliiiHoro. CyTh penpe3eHToBaHa yepe3 Koo (GpyHKIIOHAIBHUX TOBHOBAXXEHb
Ta iH(oOpMaliro, MO I03BOJIsIE 0CO0i ab0 OpraHy YIpaBIiHHS NPHAMATH OOTPYHTOBAaHI Ta BUBaKCHI
YIPaBITiHCHKI PIlICHHS

Koaiouosi ciioBa: komnereHTHICTh, mpodeciitna komnereHTHicTh, HoBa ykpaiHChKa 1mIkosta, Buntess HoBoi
YKpPaiHCBKOI IITKOJIM, CTPYKTYPHI KOMIIOHEHTH NpodeciiiHOl KOMIIETEHTHOCTI, KOMIIETEHIIis.
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